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NEETE (2021) TVR A X S—AFZOFERK L), ENL
TEWFIRIET (5 44 8] RFPFEICBT DAL T A VHE
ETVENERI ST DA N ARV A THER
BIDX SR (1210 AT 4 U BiE) ) #EEE

T IL—E, GROT—RE, e, M (2020) TVR @
TS VR #EILH 5 FHIC7ev -y, ENCERTF
Feit T4 6 18] 4 A 5D ORFmbaE3EC B 2 B
WA N—2 VRV T L) (51 T4 BilliE)
AR

EEFEEAE, FORRFAN—F v LY TV T 1 BB v
Z—ff (2019) [h=a hoRoX LW VR OAR] AT
AL

B (2021)
International Learning) 00536355 - FLRERI & Shia
i), 2021 4RSS 2 [|8] A2 T A LAZZEIZEE 5 IMOOC
T—7 v a y TG

B T. 52 @ COIL(Collaborative Online
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Covid-191C LB A T4 VFETD
e-learning Zbf D H
—EWNHNO AARGEIGECFEHE L RR E L& b—

epk Bl D, Bl E£E2, &l RFI, N OEFY
1y (—#) A2k BT I —
2) EIREE R TFHE T
3) [EBRIEBER T H AT T
4) 7V AN RFRT DTG

1. IXC®IZ

AAIIZE & S H 2N, AAGESE#E OMTC
FUFEAD=—ABEESTNDD, ZOFEBREE
TS TN D EIEEWEE D (BN 2004, £ 2015a,
2015b). VNI H & LD, AARENTY, GEECAM

DFEFEZFIHR L T2 mEHEREIE S {ENTH 5.

ZIZT, WEEDG N, BAGETFEEOSGETEE
SHAET D10, 2016 FREEICA T~ REFX T
TH & THMmMEICHHTE 20BN THERIZ e
learning #HF OBIFEICET L. £ LT, 2020 FFEIC

FESCFEY A B “BUNGO-bun GO!” Z4BEE L, 2021
HF4 FIZRBALE 2.

—7J7, 2020 FEYJEE) 5 D Covid-19 DEIFEIZ LY,
WA DD I SGESBIERE S A T A o TiThi
DL olz. £, TIVETHANITRE LS & %f
G & U CEICKOILAR TR ST i< 3
LFDU—2 v a v 7 b 3Pk z s < Eh,
AAGEFEE OSGELTFH OB 61D b T
W5,

ZO XD IRRROHT, WMEE LI, AAGETFEE
L LT SGEX B (A A T4 TED LD
AT MNTHOWT, F£72, R OBRREEM 2 &0, B
FFDOIEEC e-learning Zb % & D X5 IZTHH$ 272
DWW, EERRIIER Yy RU—2 IE—R L LTz
WFIE Rz B L, et EiaC & 7z (Kt 2021a, 15

#2021). b1, PHFEEHS “BUNGO-bun GO!” %
BOSGESBEA L T A ARETHAL, Th b0
R ERSE LT, TOFEER S T v — MNRA
17

AHETIL, BIFERS “BUNGO-bun GO!” OIZE%
R L7e BT, 7o — MREDRERZ WS L, Covid-
19 OEGPLRIZ L D a v /D FTO A AGEGE
HEIZBWT elearning BR AT 5 Z & DERIC
DNTHELRERLD.

2. BAZBG

PHIE%ES “BUNGO-bun GOI” DHNAIZ OV TIERE
IZHEE L QDT (el 2021b), & 2 T A
HUCE OBE AN T 5.

2.1 AR

1 {2 “BUNGO-bun GO!” ®OH A D% /~7.
ZOYA MY, TEFANEI Vg EBERRRE S v
TR EN TV, XA M7 v a T, &
T XA MARKRDAR—=DNICT XA N T L Offn, EEY
AR, ZAZXPFNTEY, 7HF A M=V, (K]
— R o] 9— [BUGER] O =Bz > T
Wb, —F, BEEEtR 7 v a g, EEY AN (&
K, ShadBl]) & SGESCEICET 285 EEND D,
B2i27%2 N [Z+HoROA] (RG] OF

1) ##g5E: T980-8576 M HEXIINAL ALK AEELELE - A4 SR

sekiko610@gmail.com
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SO RO %, £ 3 IZFETHTLS S
MNS) LWV I REDRERE D A MBI Dz g
K2 L3 NnHbNDLEINE, THFAR—VD K
XOFH] IFFEEY A R EfMTI B TR Y, WM
DOBENNFRETH 5.

T ¥R b
(A X—A X OBF—BREER)
THX b

I vav

FERY R b

BERS
7T av

XY R b

X1 “BUNGO-bun GO!” DHERL

BAGA  EDBL

AXDFHEA

1 S Aok Ay,

2 @on OF WoOh

WOBDEDDF [CHEOROA] 2 A BoStH0A.
*ZZ%ElCééa
N T #sp

o VD D] @ B, Bind.e

C B EBE T T TUEoT, L TUES,

o D B T SESE,

RARBERERT

2: Moz <<, Womky 2Hoks,

B2 Aol =Rz

o [H9]
B3 (85T
—r
1%, Bhd.
“ThokoRicryy,
Z+HHORDAMNETLE e [ZHHOBOA (HEHR A1
firresy o, SlokoAliDszcesys,

wzbm won &z o T b 25 Boh & oF rEkox
2EEUD DB 5 ZHAOROANEZETE RV, [“+AOEOA (LEAR) 1 7

zoR R ey s,

o5 35 T Bon & o8 rdkos
ZOREENMSHI, [Z+HOBROA (dfrH5R) 1 8

X3 FEFEU RN (W)

22 avTUY

— 14—

“BUNGO-bun GO!” (TR TV D 16 FrDT F
A NOBEEF 1 IRT. TF A FOREICKE LTI,
AARTIRS B LENTOD HHSCEEROHND,
K, Pxrovy ) z—ya liE LoD, K
RNEDEHTON DTN DERAT.

TXA NGROY — L L LT, FEREY A R A
WERHD. FEEY A ML, THFAMIHBL TS
HEGENZ ) A ML, SUERGG, B, B (7
FA DN 16 tROEMF) Zridk L2 b DT, 2022 4 1
HEBITE, 324 OFEFENERHINTWD. 7o, —Ex
L LT, NRAEB W CEINIZ LT OS], T
sy¥aZR), THRENERZER), e - ARG AR,
[BhEhEANE AR ), (B —%sk ), TE B iE—%),
MHGE—8), TEE—), MRVFOOER, TRk
DIERE], T 3728k & #1457 4 PDF JZAA TR TV 2.

#1 “BUNGO-bun GO"{}{§kT F A
T A MM Hig ST
RMOMQD BIFEAH FEAEE 10 AT
FrofEQR) #5oo (FEARE 10 HEARAT
“t+Ro®EDA +ERRE 935 4FELH
FixbFHFED L 10 AR~
11 e )Es
H T DZEE FIRtREYEE IRRIRGEIRE
BENEMA FEARHL 14 AT
TEAED A EEMRE GiA) | 14 R
BEEHVER)  BORBoL | TEWRE G | 14 I
—HEAQ  orh —HEfh 15~16 e
—HERIQR) b —HEfh 15~16 e
—HERIQR) WRE —HEhh 15~16 e
—~HERI®) RS —HEhh 15~16 e
—HERIG) R —HEhh 15~16 e
B LR PEE = 1815 4F
FHARBHAA
FRRE Q) WA 1815 4
HHODE
R R 1914 4
3. AEFHE
31 FELXZR

2021 427 A 15 A2 BIA 31 FIZHNT T, BHFHRS
“BUNGO-bun GO!” DHia 5 7 v/ — Nl %,
Google Forms ZFIJH U CIEERI4 TITo 72, RIEREIE
RO A~E ODFZEDZHE ThH 5.



bl AR - SCART GRAERSE, 2020
10 A~2021 4= 1 A BHG)

ERR AASAETEE - AR GRAERS:, 2021
4 7 ~2021 47 A BHGE)
HHSGEARM GRS, 2021 45 4 ~2021
7 F B

AAME - UL A/ ERIHMER X - 3T
FAEEA GRAEKSY:, 2021 44 H~2021 427
H B

Introduction to Classical Japanese / Readings in
Classical Japanese (7°V > A F K%, 2019 4F
9 H~2020 45 H, 2020 /-9 H~2021 45 A
EiEy)

A~CITRFAERNGORETHSH Y. DT LD 2 >
DERF¥EZEFTT ) TEEREHMEL ) 9T, B¥ELH
ARNFENZH LTS D E ITFHEORT:TH A
M, #ATHMFHRAIT> TS, D & E DOZHE
X AAREREESE DB EN TN D.

A~D OZEEF Y, C OEMEHOEIOXRFEE L D
OREREE O—ZFRE, “BUNGO-bun GO!” Z4%3
T L7z, E Ol (3236 TRICE A T
L= A~D OFETOEMBERD LT3k
DEBHTHD.

A FHIAEEUCHER. B0 TY, 1%, P
DEFE—EROFH, IN—FT =712k 5%
ENETEAE L ORER.

A LR, 0T, 1Y, m¥Ed
DT F A Mg — R ORI, 74 R
& DN IE A B DR
BAERIORFETHEM. BHhoTH2 b TRIE
AR T58RE]D) 2 L7-iE .
CAFE A L. S0 TER NECTm
SO QERMFHIC L 5 SGEOHERERAT) &
TN—T"T— 7 TlfHid D120 —n & LT

ZAENVEIN U TR E B, EEY A b
7 EaFIH.
3.2 EREE

’

— 15—

T — N OFEE RS U CARRICHERT .
Trr— TR, T, MEEORREAMEEL, HA
FEAREEL LRWEIZOW TR AARE & SGEE L0
[E% =3, 2O ETHREBEMICOWTERILEZ. B
I B 3 K o TR e 578, @ L Clal
BaRDT=DIE, 1) BIHTHOWTORAERLES (%
DEM 7,9) TH D . F£7-, 3£ T“BUNGO-bun GO!”
A LTz A~D OZEEIcx LT, 2) 2o T
TOX L T A AZHEIZBT DEBEM OFHIZ DN TD
X MRl (EROER 10, 11).

=|

=

4. FEREBIOVOBLE
41 [REIEH

7 — FOREFITE 33 4 ThoTo. RERA
TEOWRRIE, A:34, B:644, C:44, D:94,
E: 114 Th5 0. 334095 LIFAAGERNEGE D 23
%, AAGERGESEE DS 10 44°C, JEHAGHRGES & DR
A, PERE IS4, FRES 4, WERE1L, AXVT
FE14, RNV HAGELIATHoTe. Fiz, FEREES
F 23 L OFEOR: S TO BAGELE T 3 LU ER
21 4 &K% ED TN DT, SGECFE IR AR
7 4, FFELLE L FAN S 4, 1L 2 A 6
4, 2HLLE3HRN 2 44, 3EUE3IALITIHOE
NhHoTe.

42 BRBILOBE

T, Ty — FAEEOER 7, 9, 10, 11~
DEVEZ 530 - BB L, 3.2 1[5 - Z>OEMEE IS
DNTED XS REIERH S Te e wsT 5.
42.1 HMIZHOWT O
BIZONWTOIEEF—T — R TR TN &, TR
TV AT @ 4), NV R LR
TV (5 4), TR, easy to
understand] (6 4), MEF]/2EIZ25/ Bind) 8
%) 7R EOEMMEH SN, BEMNRTHMES BN~ 7
LV BRIz a A ME LT, TASGOMEY 72y
EHINCERZ N TERY, WOTHRIHTE S,
REHBFRL L ZAZHEMGEETE 2], [2T—0
LIAILDD), BUEMBR bR AL L ThHD ],
WL 2 D 3EF A E OO L ), TE<E
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LESTWA IR EDI A MRALNT. 2B,
“BUNGO-bun GO!” 78, FER2H D TIFRWITHE XK,
WEE DREMPHRICBE L CHEIEE L T4 T~ R
FHATWDOTH EZTHMMEIM A TE 28BN TR
FHI72 e-learning #Hf | L7 o> TNWADHZ L EZFHDED
AN THD. ZOM, THFRANOBPADFEL I,

E

AR5
—J7, BMA~OERL L TE, TXFA NOBEEN 3
HDOREIEFIZ L > THET B, WIFE OB & Hbt
DIFENF O T FOIERNENZEI 1 £ K> TET
b, £o, BHMORBERE LT, 74 XDT +—
LAPMEWNCSNT &, RSV M EaEZADRND
&, XA MVEIEREIZATI L2 & Google fRsE7NT&
RNZ EAER S,
422 FUTA ARFETOERER

AREOBBIZENILT, ZITlX, A 71 %%
281 5“BUNGO-bun GO!” OfFHIZ W Tz A
NEERY R 5.

ZDORIZHOWT, BRI, 7o — MlEOY
M 10 Caa Mok s4 74 A% T“BUNGO-
bunGO!” ZFRIH LT LMo 7zdy, EAREN LK) o7=
2, B 11 TaatrWmiciitr oA o mET
“BUNGO-bun GO!” ZFIH L Tl N & - 70,
E N E -3

BRI 1L ISR 5, SEETHEM & W2 2 & D EE7R
194 2 OEEEZ RS &, 11 LBRERRWEEZ,
3 AHRESZIRM L, Wb A v T A Rk
TORBMOFFICIIT DB E D L0 B0
MBEERIZOWCOMBERIZCET2HDTHY, 5EH D
5 AT EE Th o7z,

B0 1Tk B EE R L O™ 7, 91k 580
WZOWTORIEDEED 5D, FrlZam TR L 54
VIA ARZETD e-learning HFFAERHIC 7 +— T AL
Tea Ay b aEERIORT. T, fEIAOFE S
[EAE DT LT (A~EB), BEEORE (NS :
AAGERFGERG, NNS : FEREERES) 2R,

- >
— —

(1) R CREEZZIT - AR EM = Tl AN
o T=REE, FIHLE L. (B-NNS)
(@) vpn ZFEH L72< ThH, HARESCHH % HiAr

U A MZBT D EEFIOEE S 70 Enstefi s,

— 16—

F¥. L THMEFTYT. (B-NNS)
Q) o T=TT. FIDITHM & FITANTR) -
ol T, EERERITLZ. (B-NNS)

BEEAEORITE, a4y b (D)~Q@)DREED L H
12, KA TE U D LT DE DR
7o, WBSNCIISGESCEM O AT RREECTH Y, 2¥ET
BEIN-HREZREL THEL ETICHEEES
H7=%, FRICHIHTE % eleaming b I1I K& 728)
FiZleolzbEx b5,

BBAT LIC WU, AAREANTHRERTS
STz, ENTOZEICS K L& 2 rT.

@) HBEAEMT DIXTE RO T, EARIZL
Th, ARICLTHERNZEBNnES 9. (B-
NNS)

Imolz LB, anH@EnsG 2%, AT
RFEZZT TV, ERITFE TS TV
D EIFEIERRBUCHDLH, HXOSEER
o720, FEEEWHI BDEFIIANDSZLDT
TRV H LGB EZDILD. E DR
ETHREITIL S T2D T2V A (D-NS)

B DOBER 21T & A EFF- TR o T2 72 08)
Motz (D-NS)

TXA MR UM L THETHIMZ Y
RHZE WXDOTFARRRLTYH, [ ¥
—X v M ETEEFRDONRH Y o
(D-NS)

)

(©)

@

MUK S, —IRHIREAE S 2 I
TEXRVIRMTH-T2720, Eitoa 2 M@)~7)iZ
LoD K 51T, e-learning Bk CTOFERES Ot
i SRHii ST 5.

T2, AT A ARETD e-leamning BHEIFIFHOS
Bz a A bbb ote.

(8) ik L7203 05, iPad Zfli> T“BUNGO-bun GO!”
PERTET, & THHERTT. (B-NNS)

PERD R CIIAEE LI /o 72 e-learning 2



-
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MARHOIENEE Lo25hD Z bbb, ZomlEk
FIX PC & iPad Z0FH L CW523, [RIZHRS1E 2019 4F
DUGETTAY— b7+ CHRIHAGER LA 7D NMT
725 TEY, iPad LV FRRRpA~— N7+ EPFHT
HZEHHHETHDH. A~v— 7+ OFHIZONT

X, ROXo7arxr sydHo7-.

(FWERS ) FFOEVOA. FEETES,
Mz TEBEERELFROGS, BRI LI
D OREEZTRNDIVDD, A T4 Fh &
IZELDHY, TAALARHIUTNDOTHHX
PRI TR B AN R 2 R IR M
MEWERE U T, (BFREITEBER HIET R0
IMASRIRETHIUTFRHEER L T\0WD 2 & d
HE-T). (D-NS)

©)

DI, RETHEMEMHT HIEEN 2o TR
FEDY, BETIOEMEHWTZ) o702 LT 5 UE
NEE LT

(10) I did not have the chance to use Bungo-bun Go in my
classes at Princeton, but I certainly would have
enjoyed the opportunity to do so! Especially because
we were online for the past two semesters, I relied a
lot more on digital resources such as

https://kobun,weblio.jp/ in order to complete the work

for my Classical Japanese courses. (E-NNS)
ZoaAr hb@Da Ay hERBRICA T A

¥ T digital resources” DPFHIZE L LTEY, 4

I AN BRI O J5iE b T Y 2k

TOEMCH D Z L L TND.

5. BbViZ

ULk, BAGEFEEOGE
L7z e-learning 44 “BUNGO-bun GO!” DOHEE 47
L, EWNIMTISIT 2 SGESBhERZ S DO 2 x5
1To7eT v r— MNEDRRESEXT, T T4
PRI BT B REFAFINCOWTELE LT, FOREE,
Covid-19 1T & % = v T4 TAEHIRRLAME OfilKI73 &

FE SR DTZDIZBA%E

Ir

— 17—

LT, R L Gt @ IR 2 5 “BUNGO-bun
GO OERANHENTHV BEREFFOZ LB LM
otz Fio, AV T4 U AREENTEMFIALT
CHMET DB Y, FOFER T IGEHEBIC
B DREM ORI ARSI LS.

A% “BUNGO-bun GO!” D=7 Y T L
[FIERF 0D 7T A AFESCRE LD HE 23N AEZR e-learning
B e LTRSS 2 Z L 2 HIET L & blT, RS
(2B 5 GBI DER Y — 7 g v 7 TR
VST D EETRIT Lo

(NEM

AHFFENT, FRAIFFEEe Bk F S AEITE(C)20K 00720 13
REEREH OSSR DT DD T 3R - HHiEBR S
FUOWHE L 27 O (2020 4EFE~2022 461, HZR(R#E
F LT IR DB ARSI T o7,

ba

1) WEED S S, e, B, N ERBAZIC B o 7.

2) httpsi//bungobungo.jp/ (ZH 2022-01-06)

3) bungonet EFTHA—Y 7 U R MEERL, HEREE
FaxtG &I 5 3GECHE BT D5 RE, BRSO
B\EAE- T D, BERE 1T 2022 4 1 H ORERT 87 4 L 72
ST,

4)  [KXOHBA] T, THRA MECERIEEICTTE

5) A OFEZETOVWTIIAERR (2000), B DRI HOVWTIIE
i (2016), C DFEZEIZOWTIEAIL (2015) F5 KO -

il (2019) ZZ2WShizv.
6) “ERRIAE - T? . hitp://www.ihe.tohoku.ac jp/intercul/intro/

(B 2022-01-06)
D OFEIZONWTUE, v T A U COFEMITIEE TN

VejEfh (2021a) CTHE STV D.

8) E DIRHEIIHOWTIE, A>T 4 COEMEHIEEFLNT
Vit (2021a) CTHE STV D.

DIFHy, B8 TY T ALSNTOHERFIRIZ DT
BaRDTODD, RREOBRE L13dHE DY 3720
72D _EiF7eu.

10) B & D OfF¥EEZHL, WOT v r— MNIEE LT
BN 2023, B OBREDZHE L LTIV ML

7)

-
—

9)
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TW5. WhOEEET—5 & L, EEHIT—AME Lz,
11) A~D OIRFEAZZFZREETF 2 4 THLHD, C D
SR CHEM A LIz RIS RIE TS > 7-875 144, D O H
RNZHE T A L2 oo LIRS LT3 240
7-.
12) ERELTHEFONE 3 DD, TR MO E
HAREE 7R OOV T, R (2021b) CTHE LT
2020 FEOMETHHEERH Y, SEOPEE L TN DAL
ThD. Fio, 3 OOBERIZOWTHETIUE, £,
7 A ROV, Google Forms & LT 57290,
Google BFIHTERWT ATV IWBIXT 7 BATE R
WEWO NS D, A%, PDF X TO 7 A iz T
ELTND. RIZ, BEZRABPTERUVRICOWVTI, e
learning A DS HTARDZEE 2 & DHYEARDERNTL, D AL

ThHDHIEITRDIDE 2. FRCEELERITONT,

TV 7T MLTEY,iPad D/ — b7 Y 72 EICEY A
ATTFEZOEZALZ LY LLSTWE SIS, PDF 7 7
AT D70 EOTRMPRENS L. B0y =7
MFRIZOWTIL, 2022 42 1 ABIE, “bungo” D& TIIMER
NHREETH 573, “bungobungo” THRFEFREL 72> TRV,
VT UHIEREIZZ A MV E AT 20BN N L 2
LTS,

13) 2oz A v T [EN) LT OEEEOHE
HEEL TS EEZ HND.

BEER

RNZRT (2004) THE5EE L SGESCHHROLENM: ) THhZR) 1R
SIANVGERIIR AL ERR AR 527 5, pp.59-74.

T (2015) Tor e ERREEEE QT2 OIGEHE—
2020 EHE-2014 FESGEA — A BEET > r— P RO
FERE—) 7 AV A« 2 RFEE A AR v
Z—HEWMTFH] 554 5, pp.59-69.

FHEET - &L T (2019) [AAGE TG4 B9
KRYBEEFAELE RIS & U5 - S X 2 % H
AFEHE DR [SUVZRRIGE, RO R SCFHIR
HRNSCFBHIS o & —FEREEL] 5532 5, pp. 139-
152.

Vet (2015a) TSCRESCER 75 HAGE -5 5 7S R 4 Jak
U % mi—IHEF5R B AT M < —) [HALR Y&
JEBHEHE - FEEECE] 5515, pp.163-172.
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VeSO 7 (2015b) [ SCRESCA S SN BRI 2 o
U2 m—HE - BIBO AARZE L —) [ThT7
I T eV R=—X s Uy —F ] T 5, pp25-32.

BT (2016) TREFAEZ XI5 & 5 GRS O3
— TEASHEEE (RIAM) EEWE— MR
S UbBE 2 —FHR] 515, pp.19-25.

PERRBARL - (2020) TR AE A x5 & 3% SGESUA M OfE—

FRASEECE (HSOAM) ) FEmE—) TR S
i BB 2 —FHW] 55 5, pp.22-30.

VEEB o7« RBSEE: - /NEFRE T - LR 7 (2021a) [FERE
AR D SGESUFE D=0 DA 2 T A A%HE—BUNGO
-bun project % 1 FINFFEEHRE—) THILKYS5E - Uk
BEE 7 —FR] 65, pp.15-24.

Vet - - mBIZEE - ARk - &ILFRF (2021b) fe-
learning 44 "BUNGO-bun GO!” DFHl—F 244 & %5
&9 5 3GEBERE TORMA LB U T—) [HIERF
AR - PSR EE] 25 7 5. pp.395-407.

TeRFEAT (2021) TFERIRERGE O SGECF B & SR+ 54
T A #HF—BUNGO-bun project %5 2 [RIFFFEEHE—)

[THTIvy - Tx /==X Uy —F V] 5 135,

pp-58-61.

(BE =3

=

=

e

A~

553 e-learning B 7 > — b i
HIRTOARTEENTIES . (1)
HIRTDOA—NLT RLAFTDALTL FE,
BT DMLY E /MBI E =TT
HIRT=ORFET IR AV TT D
A ETORAAFEOFEELIT LD HWNTT )

1) A

2)  CEAERLE 1 AR

3) 1ALk 2 SR

4)  24ELLE 3 A

5) 34ELUE
A FTORAARFESGELOFEHINLLE D HNTT D

1) PR

2)  CHAEDLE 1 AR

3)  1AELL k2 SR

(=R

el



10.

11.

4) 24D E 3 A

5) 34FELE
27 AT “BUNGO-bun GO!” % fifi - 7= IRpDJAR 4 J3 I
WLET. o TWRWESIE, MEoTinany &&
WTL7EE 0N
77 ALSLT “BUNGO-bun GO!” % ¥ D X H 7 HIWT
fEVVE Ly, (BEalE D)

O ZEOTEDED
BEEDEE D0

O X (BE) o

O Zo7yrr—MIEET 57z

O Zoofts
BRI ONWT, AR, ER Una X Mndbi
i, BREWLET
BTE, 20 L0 A T4 UREMTOITVET.
FUTAANBETIOF T A B AR L TED -
72 TTm. EARENEDST2TTH
BUE, 2o @lc L 04y 74 L EMTObN O ET.
FUTA ARETZOF T A EREFIH L CRED
BV FE LIz EARBBETT ).

O

HHEXT%%ﬁ’ i Lfgfi"% Lo7Tig, L%ﬂuﬂ‘@gﬁﬂ

HA HERIT T
BTEH 10 - 11 1%, EOREOZHEL NG LET DT

U= MZEE O TV,
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20224F3 H

R—R—2DBHERLEZOER

—EN SR E T
Pk

1) WALR P EREAE - FAEEEE 53 WUEBEBF R 2 —

A—7R— (hobo) DFEA LT AV 71 V8 i ChikA K 6O
THIDNDRI BB T 20 EMER AT 19 ffe T
PEIFESN TS, TOBISEEZF ALz
7203, O H o CRET 2D TR, BE R HL
FTDNEOLRN KERDOLTHY, RIEHEE)
T O EE LR DIOBRBRRITIR D oT. KL
LTRHEIIRDLIEITITERNOT, BPHEIZAD
AR, TR T DI TIRNT AV % BEILTZ. %
DI NTBEAR—R—EMEATE.

1. =R —DFER L EH

[R—R— | DFEFICHOW T T DD, AF 2T
—he 7L 7 2F =13, B S (1861 42725 1865 4F)
%, oIS D e £ b )RRk A T Tz
PEMEFIHLIZLZA, TORLIITEE DD
ZAR—R— DI EVEL TWA, ZDRE, thizbn
“homeward bound”LAREMRDVIZEFEL7ZDT, £h
FNDOHFEDFEHID 2 LF%HI&IT T hobo &V V)FE
MTEIZ, “Ho, Beau’&EDIEUNT D L THLHE
) 2 DDORAEFEITL TS (Flexner 1988) V. /L«
TIAY b, FRETORELL THEDIL TV 2 “Ho
beau”>, “homeward bound”NE SN DED
OTZEHEHIL TUVS (Bryson 2001: 161).

FOHWIERTIE, 72E 20, H L AT Ui,
1937 4 @D % £ T, “homeless boy, ” “homeless
bohemian”% 2 Ji & L T % (Mencken 2000: 194).

B2 I T, Merriam-Webster'’s Collegiate Dictionary
(% 11 ) TIE A—=R—0DFEKELT, 1) a
migratory worker,
penniless vagabond &Y, #HH1% 1889 4, FEJHILH
LN TIEZRWEG B L TWA, Oxford English
Dictionary 1%, “hobo”% 7 AU 1 Pa CAEALT- L]
LTV, bW HFIEL T 1889 FDUT
@ Ellensburgh VWO RTOFT G5 HL TV

2) a homeless and usually

% (“The tramp has changed his name, or rather had it
changed for him, and now he is a “Hobo [sic]. ). 33
Z5<, Merriam-Webster s Collegiate Dictionary 735
5 1889 DI EIE, ZDT L R M ORI O
e atE L fbng.

T D Smithsonian Magazine DFLHTIE, m—R
—ITEAEEITSG BN E D7D T, ZHNHFE
7=H% “hoe boy” (hoe |38k) LA 7EZ L NERIETZE
LT\ % (MacGregor 2019) .

FEREFLL, ZOERITOVTHIEKR THD. 7K
— R —0D¥HFEEEL T, tramp, vagrant, HAV NI bum
M5B, FINHDENIDOWT, 728 ZIE, B L. A
U—73 1898 H-(ZE V= “Tramps and Hoboes” &\
IFLHFTIE, [ —7R—IZ tramp &133E). vagrant &
HD. JLFEFH LV =27 ALV, tramp IFFFIZ H
AL 722 <IE - DEBAFELL ETHEUF ThAew,
vagrant |X, 1 DOETDOHFTHAOXEALIZITTEY)
FIHI TRV IATe LR EE T2 EL TS 2,

pp. 21-29

1) #fgSE: T980-8576 IlE T HHEXIIIN 41 HAL KA B EBERE - F4 IR
shuichi.takebayashi.e3@tohoku.ac.jp
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LoaL, 2o HFEDORE ML H E HE TR
V. ZOBHEBET DV vy 7 m R LWHERIT
hobo & tramp Z[AIUEM T, EH 0N IT
tramp D J5 &l ATz, JCRHIR A« 23 21 hobo
DI w4 Ao 72 (Feied 1964:18).

2. KRmOER
AREL, UFEROVr—FYR L, FHE, BUE 221
BILR—R—BEGHTT 5. £F, F—AN—E
BRI R L 72 o 7o 8RB M D FE 22DV TERR
Lche, a7, 5, T, SOITITMED, &
—AR—=MEDIDNTERL, #iFEL TEleh %, Kz
BoTHHTT 5. BICZHALNIZT DL, F—HR—
DORENNTT, HDHUNIR—R —DIFED TR TH DI
T AV LS [E O R S R BE L TVND. AR —
R—LIFRIIEDYERLRIFHERE L BERT D
DOTIFAR. TAYAD 19 HAd KA D 20 HHAAIEH
2T, EEREELTHFUCAEL TOSGETRET
AU Tl FE TR A DS L T T f T T
BT 258 Thdd. Fiz, 1930 FROKR
NI E AR EREFFTE O — = hELTD
BN Z RS L, 2 LT R RO % O R
RS A TR L 7= R R CIE TR EBVOFR—KR —
R L 7223, LR — R —1c A cieske
Wl RFNEWREN 5L DL EO L7,
Fl AL L THRETL TWOETZ .

3. TAUADSRERERR

T AVINZIIT HEGE T 1830 R DhhE-
7o BRI HE R OMN ZfE SIZEEE o703, KR
DMETR T DI CRRE ML ~EIE D2, 1859 4
(U, FEORT T AN A~ N FETERIE D
TNz, 1862 Al i D Homestead Act (%, FEFBOD 1
2 B AR = RICEE THWNIT 22T, Z2<0E
B (IR AL G TR - R o fo o s
TeBGHRTZD) Bl E BEE T o T &2EoTe. £z

[RI4E1Z1X Pacific Railway Act 3l ESiL7z. £ivE
TOFERFRITRME AR FOTEST203, FVESR
RO E IR BN O B BN Lo TR FEICE
THEMEALRT DB AT X 2. Zhick- T, =
B AP L LR AN AV SO L Wi
EIRBUN DGR A& 52T, B 134~ b
A3 o T, BEITITAN VT4 =T )
BRI TREE B LHE 7ol MBS
TEL7=DIL 1869 4, XM DT BTN — R A b
Thotz.

RN —OIFEDPFRAS AR 7D 13 19 o
b ThHD, ZURYY 77247 RD No Pie in
the Sky\Z& A&, Poole’s Index to Periodical Literature
VMR IR TIE, 1802 2005 1860 AR fH]
TIIHEZEIZ hobo/tramp (2R ARt id R 24 7=57
Motz HID TG LT-D 1875 - Th-7-. 1875
75 1900 4D CIE, hobo/tramp (25T 30 LA
FORE(ZFDIL 3450 2 PLEIE 1890 EAICE
L QWD) BNEDPNTZEVHZETH D (Feied: 7-8).
Fo, AN Va— VLV U GRE DY 1879
FACE LT[R T, AA—A— (FEREIETh
T TN DFEEE ST ITHOWTEN S KL T
W5, BRI a— VAR — AR — B EENS Y 5
LT, THIOZEHESCHE D@L 5T T, B
5% thieves, prostitutes, beggars X[FIFIZ H72L T
V% (George 1881:261-262, 398).

4. F—R—DFAE

L, P —F VRN —R =BG T 5013
19 AL OKDY THHEVIFERIE, Akl 7-8kiE
HMEENGDOETERDLEFRITEZD. 7287205,
T AU CIEEEEER T 1830 D BEAEY, 1850
FEF TR OMEIICD, LAV TFM, 75
N2 EITHERE DL TUNT, 1853 T =
2= =L HAMDPBFEITN TS, ZHUTHETD
O, A—AR—IZBA T H50R 2N 1875 FE TR Y26
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ZOBBIZOWT, 7=A 7 yRIE 3 DO A%
FCWA. 120, YEEOY Y —F U AMIESThR—
R TRE ) 7R B R R E L TR B Ao 7228, 2
DOEL TR =R —IZEEARNTT A AT OB S
THY, FHO Vv —FVAMIFR—R — LB 17
E72-7=28, ZL T3 20E, Vv —TF VAR E—
R —Z BT 2OIXBERN T Aol 2l a5
TWD, 728700, R—A—ITHIFEEIL, L) i
EREL T LT D720, BT 251207y —F VAR
BONTWLKDBRETH>72)H T % (Feied:
10-11, 13).

SHITFHTINZ DL T UL, KEERENTEE D T2
L7z 1869 FLIRE, AR—7R — 7 H S BEHOH 1)
O, DOV FEOINE TR E TELREE
WHE ST BT, IO EDIFEMNEF AR 18
CTHbLNDINTR o7 DE b s.

LT, R—R—IZHOWTELZDITIT, BOHMN
RN — &R o THE ORI INLRT ~ B84 200 5
DD, FERE, 20 AL ADE, R—R—IZBET A
FE BRI BN DRV THRRSNDN, 1FEA
LIIFEHRBOOR—R—KBREZ TICHESNIZD
Th-ol.

5. U ATHESFIRICEDHF—R—HF5E

=R =BT DML, RV R T
— D The Hobo: The Sociology of the Homeless
Man (1923 ) PNZEDIGEN SN TND. T H—Y
AT HTRFZOBE LR LELT, F—R—DERE
ICDWTCZAS T T T 4 —DFiEEfi> THEELT.
TUH =Y BB T RFCANFET DR
—AR—ZRRL T,

20 HASHID DT I TIFFEEMITTEL TR ELY
B, AL RO THENHR - TAD AT T
W, F R ST ARG S BT L LT, I
EZLDBF—R=DTER, HONFTAELRE L TE

SN R oY

BEEZRTT2— 07T, YT IMRROKES
DO REVHIES X 72, T AV CTRAIOA S
EBA T RFPICAIRS I, TR DM 7EE T-BI3,
AT LRPE N EER T E A ORI SN TE LT
HZ Lol WhWLEH LT TVD
WHIEREI CdD. T AT FIRDFHEIL, (FERAFZEL
D) 74 —/VRD — 7 LSRRI EZ BT 5 R
ol ZOIOIR ML Z T IRND, T8
— ) ANIRBEE BT D AT ORI EE LR —R
— 7= b & Bl % L, # 5 % “hobohemia”
(hobo+bohemia) EFRL T, The Hobo & EX EiF7-D
2otz

T A =D The Hobo 1%, “FANAI RGBSR T
HELWEIHLLDOD, F—R—DERIZONT,
OB D SR, 7 a— L, RAER—
R—, TBRFRLEIZOVTHRAICRIRL TN T,
—RHBELTHIETHS.

6. BAEZHALL TOR—HR—

R—R—Z EEPDH T2 SCFEVEMEL TR
SNLTWBLDIZ, Pyy - al KDl Pyy 7 a
R HaRGE) (SR The Road, 1907 4F) B3d5. 1
VRV EWRR—R =R THE R LT X
DIERBRZ RS Tob DT D, A—R—IRER O REIT
1894 75 1895 AF LI AL TN T, ARIT T UK
(Gilded Age) EFEIZND4F 5 ORFRAY 1893 4D
B CRA ML, Z<DHBE PMEFEITH Shi-kf
Wchd, MHREIoRSNIZrY R DR —R—
(ZxH T BB ORI, 1755 E A Tl B3
BILUCAELH UL RRLTWLETHD.
TSI OFTHENT o ADTEESREL T, FHIRBLIC
1phE, REF LS TRELHERFT 572012, ffE
TELHBHE DIFETEETHD. ZDIH73 %
F0EEDINTZORR—R—Th-o7z.

RBEBEEDOHH TR —AR—%im oL 5l, &
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REFHENCORDDZ LT HRARZETHS. FE,
r Ry B & GRG ) E E T DA RN
FIETEIAL, 7 A OMBIRE I FRL
ZEb B 5.

LALZD0, [HORFES CHED oA —R — I,
FE B O S A A AT I I L 72 0 Tldel,
FLTROR—AR—Z B O FEARAELTHESTND
DTHL, LLAWSEEREO IO ITHEZ, FiFH Ll
TIHERELL TR I N TELLI R EH 2L
TW5. 2212, TAVAIDOFREL S 25, Sl
BOMANERHLL TR—R—Z /N TWEERD
ZEMTED. (Feied: 82)

7. BREBEROTDDF—R—

U RUPIRLTE LR, AR — A G AR T i
(LA E N i N BE LB ST, B
BB A N X D&, e EFREBCRET S, 2
DIV BR THRESNIZDON, Yar KRRV
DIUSAI(19394F) TH 2. TUSANIZ =EBIEYEL T,
20 HACERAID 30 FEMIZHR->TRY, PHEFEREAE
SHFERUCEY, =R =% I D LT H A= HD
NAEPBIES I TOLEVOI TV X LU T D, F
72, TUSAliZ /o710 ar b0 ar SEa LT
TR ChD. FIELIZFRFROBIR RS FEEF 2L
DEBRGT 5. INAT, YRFOFB L H LN 5
WIZMITEITHEN TN T, FRIZESW=T7 17 a
VELTHOGZENARETHD. BIHAMO 1| Nl
Ty 78R —R =051, IWWIBBIEE O
R0, TR ARDRE T HEIM T TRV T
B, ZONRRED D, RA Y R3S 5=
BLOfEL L COEREIZZ DR —R =252 Thb
EVIOEX DG A IND. FERIE 20 HHAdWIEETHY,
PEERE LU TRELIRMBELLT, BE O
RRASARAE DT BRI ARTE i 23 BEIRAL L 7R AR
Thole. BRERITH S EREMEETD
IWW RZ DO BUAFLRk D L2 O — & 8 0D 3 Fr

AR THD, w23 b L, tEA TR HEH
Zx L CRBIREEE 2 A L Q. (O FemF iz
HEDRFET, TOHINDOEEFEINPPRIZENTE
2.

R 2 AP R — R — 1, By Ry o=
RN — L IEERE DR DD. mo RO HERGE]
DEE, AR X ERFEOE —a— D LI HE)
A, R AT DO—FA T HEELVOREE
klETHDL DD, thafEEL THR—R—2Hi<Z L
7200tz —J05, KA AOIER T, A—HR—
VOB DEINTHEEDNZHIT, #ha EFRHm
ZREBSE DO DBURHIEEIZ 52 T,

FAET DIRENF AN TAEREL T, XU TA
Fo o RE— AT e a—R [(1937 4E) 3d>5.
HEFEmFET~ I VRv U EET ML TED
NIHPHUEFE THD. T— VR 3 —Ra
hr— Lz EIRL, 5 R RRE 3 S O E S &
FH U2 S N B FE O AR D143
EMRIZSTMNEEDTAN b T AU 4 H Tt
2ERBAEFZLUIEBHE T, BHHOBIZIIA
—AR =L TEYHIZE VAL TiRE LT, 74~
RI—R=UE IWW DA R—LLTT AU A
FHICHBET-H AT TR A AR, B4
R BR R D7) E%& KB 5720 Okl A=
L, BT~ 7 A E RIS i R
T, OB NFEF CH K EEEFHFELE.

ZD 2 NDIDIZ, BAF ORI R EZE X, HHX
MR A RO TIEEN T 287008, EEDIKEELRY,
R—AR—E L TEEIDEE2VOR 2019:261). 72
B, ZOIA b~ DEFE T, BREFE~—7 1
VAT TIN 1972 IRy I AT — LY 1
fEotz. ZAMNVIRAE[ v AL — AT e m—FR]
DRIET & %“Autobiography of Boxcar Bertha™>5
EHNTND.

8. 74— TITRITAR—R—

— 24—



AR —DEXRL, T —7 VT ELTHE
NIV TND, XA EZFTHIZHIEE D DD,

“Waiting for a Train” (I — By —X)

“Hobo Bill’s Last Ride” (’I—- v —A)
“When It’s Peach Pickin’ Time in Georgia” ("I —-
oYy —A)

“Ramblin’ Round” (77 + 7 AV —)

“Hobo's Lullaby” (V7 1 « 5 A —)

“Rueben Train” ({EH &)

“Wabash Cannonball” ({E# 1< 5%)

L DL, I EIE OER, STHOhOHTH
HZEDAG, Z L THVRE D &0 B - Z#K-
TWD. =R — NEEFST-IRIE, BRI EE
MRV NELAELILTEY, ZLOHFIZE-T
AT 77— TN,

=V e P RN—=T LI FEANDREEL T[T A
Hr 7y (1927 48) 1%, KERGEE HAEL,
ARE LSRR IR TR EE TH D, DT —~Z
LITHRESNTEY, [R—FR— V7 | LNHETI
7 HHIERES TNV,

AR =T m /AN ELR DL BLT D720,
1930 FARDKRZMTINIE, T /L EF TV
WS, AR—R — B N DR GT 2/ N <Envh
To. V= LR AT BERLERITV DS A
JVESE (1934 48) 13, V7 40 =T M ORI
NAEWR—R— BV AN CIEGH 58, U
(ZA—F —DFELIEMITRY, 2 ANTROFFLF
BT HENI P AR Z/NH TS, /N—RBRA/LR-
P AN ZTHY, KA AD XA BIEHIRRE L
L CTAR—R—%&H->TWDEDIF TR, £ Th,
R—R =W AR ENRZD LR AR 2
UCBLILE A 52 T ZEIXRHEVDRNTEAD. Ve
2 AR Ry A A REAR (1937 45) 13, FF

95 B DM AR . TRVDHH ] (1939 )
X, W JE (dust bowl) D7=DIZBHAZR L 7= f& H S HEHE
REELRY, RUe72 A VTR~ EHNTH) 7 /L=
TR TELFIED, KERNDEERBRU RIS
EARFZOVERILE OEHIC A Lo T Oz D
(2720725, SEL RIS TWOKRETHS. 4 H
THHAEDBNTNDZNHDIEMAY 1930 4RI
HRINTCEVIFEE, R—AR—03RFRLED
B CRELNTZE VNI EAIRL TN,

9. FRMRKREBRICKITOIEFEBHIH

1940 RO oA B L, R—R—I1THITCBIR
SRS AR 5 B SR CRED ZEMEEL e o Tz
PRE A AR E A DLEN) 2 DOFKIZ L~ THE
FNTZDONR—R—TH-72 D, 5B R
BICREH ORF A ZZ L, BETELLCH
BENBIELZRRUICH o TE, A—R—ILH
RUMFLEIZ 2o CLEo T, A—AR—EbIEvth s
FIEE L CGEON DM ENEN 2722 T2 D TH 5.

2007 FEABROBLE] [7A 2+ 7~ €7 J(1’m Not
There, by R« AL REETE)E, AT - T 4T DIEFE
AOBRIE 7223, B EEY — L CTOERROT 4T 03
S —lr—Aaf 2 TERWHEISRUSED, ZZTRA
DIR—=R—=TeHLH<OT V=030, 20 )
D IWW BB OIE#ZERSE 20—
THURRO O, BTHBE F oz HHTELHEH
RDVIET AT, RADKR—R—T=binb TR
PENTZ | LIRS AL, B ENDIEEIEEESNDHTET
BB Y. LN, TATUBHREBIT LT 1940 4
LD 1950 AU, bITOrS ERFMICH
FMEDHDUNTLEME DD 5T

EITNZ, TRV D/ E FENDAR—AR—Ln
DT = BEIRL Tl T Cldden 70, 2 DR FEFE
L TPy 7 VT 7D 2 20N, [ E ] (5 E
On the Road) &, [V =7 1+ T4 % —Wk ] (JFE The
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Dharma Bums) %0 IF 720>, 1957 3 EOTE ]
TIL, 2 ADB (F L RGEARLT f— 2 EY T —
T4—) SHBFTT AV D ERITT 5. BT, B
EWATEOHETHDOT, T2V EVI R TIE, 7vOT
OFFEN A BB F 2 72<b7220. Ll
TCAAR—R— L U TR ERC 2D 5UE, 7L
Ty O/NR T, HEITGEONTREIT 5D Tl
IR AIDERT T2 DI B T DLV EARTZHD
BICH D, TR —R—IIEFITHY OLToDI
EWHEIZEAA T E L. (L2 R o07-6%
DEFTURBIEL, BRI TIUE, RO FE%
AOTFLIOICE IRz, r RO RG]
NEOHATHL, FTo, R/ ZAD[USAJHRL
123912, HREED T OFERE S Z ER T 5
W Cliftz 3 5h—R—b iz, E2AN, [ B0+
NAT=HIZESThRD BHL, ATEOREGLT-0
THRR (KX, BIPODOE B &E2EH-oT
WHBWTHD) (M 11:256), tERAFTH],
HORL THD. JOFEHREWINTrENns7ebId,
OO hRITBLFELEETH D (Feied: 59-60, 72, 75).
[V=7 145 —WiElnRESNT-DIF, #d
R IO T EJD R4, 1958 D72
7o FECTH EARTBIRST WA T 5208, fikk
Vo THA EITW B B O ik TlEze<, FHrrI72
fDOZETHD. FBIVFOLA - AIREHEDORKANY =
TATAL =L, Br T T AT OS2 AR
ZHLLe— T, 285D N BB 7235 T CTHEARSS
fts7pl, kT HMAE BIZRATEDES TV,
TAL = FAIAERALBEE D100 T 5.
TIT T DIR—R—/INGRIZ DN T, i FRAY7ZR
2 NDEAREFRELTCODIELEETHD. [
BT, iR & T, EZER<B S D
TAT VT AT A, HOHNNTEZDLZEOERE R
HTORWIDZRIERE THLDIZHL, 74— 13
R THD, EELRHBIIZT TRV, BPHERE
(AL, HIETDHIELHLD, NEZELTILIC

LTS, [V=T4-FA45 =B TIE, VA1
SR H B CTA LTI TIES DD, D FEERK
D TNDZEZHH LT, V=74 BEACLTH 7 s
DIANE—F T 4T ~TATEARET HDThHD.

EEWZEL, [ BTy =7 - 747 —iE]
TlE, LEBVB N2 TOR—R— KBRS
e FREBEFEL LN H T,

RAPDEIZ, BN (F ik THIKbHO LIS
AR —=A)NIDaKES I —E I B H
IR LI DX, HOEHIZR, fiTEH AL
I NI EEZE S B HHEII RS> TN O
7203, BNSIFRF LENOIDITLRRNDE. WA
AT D ST, IR 2 LGN Z T
Wz, FITIE TR L TWHD I U
7o B — R IXETEN LI EINIH RS -
772, HOEIZR, HilE T2 T— MU
TR otz ([# E]:31)

BLE: T =) iF=ma— AR anbax
FCHBEICEST-ZENHD. 11 RO,
(I'# EJ: 201)

e (¥ = 7 ) TR ER & 5 R D
HBERNBEMEZT IO TOT, kK
B Y BT o 7o RO e R D 7 F F X AT
MENT, FA—HFE DD, AT T <X
<= >DHLHAHAD RFRE D H & — Il
WAL | V=T T8 —
Wigl:18)

[ BV nix, LnL7ens, m—mR— DRk
720N,

CZANQEAE ER TR A7) EbYIE
ICIRORD FIEE MO/ oTc. ZRE TSR



ST ENIRNDTE. FIHE N FIZMD>TES
TWDDINTEIZAD > TESTODDNE537)
DR, A2 M 2 Ly L O X
OV EIT, ZOENZAHEX XTI DD
A BEtnsonehnotz, (T ]:28-29)

BB, 7Ty 2T A — R — T2 b OAFE
EE DI BURR SR F1> TV 7z, T, Av—

— BT R EE LT I OIEREE DI
BT HINDTIEAI. 7oA =y Iz iU, [V =
T4 TAL—WREID Y = T A DAL B
DEEIL, 2o TD IWW REELIZT T A ALE
BN DDEND . TT AR LDIRINT VT
IRRNWELTebO1X, B HE B MSZITRT 518
BRTHY, R—AR—T=bOiREE e TR 3 D bR
THY, ZUCHERDLOBBEFELE ThH-T-. 7L
T, #ALEBH DT — AR, 1940
1950 FFAURA—R —L L THIW =D THD
(Feied: 77-78).

BRI TR N5 R I BRSO
T A BT, m—R =2 O THWWS

TeDIE, R—R—BINEBLDS, URFOWEE 3%
HZ BB KT L CRPtL 2 7ebTh D, WEH)
BROMRBELLT, AR NAEREFIOE—1{b
DHETe RS AES T, AMEA RSN ENHY)E
TRRE SR A e IR — R —ZFEL =D TH D,

TINT LD 2 DD /NIRRT L7 BRI
A= —IL, FFZ 1960 FFAREZ I THIES 7z me
HZZ< BBz BAEBIZOWTORERIFA A,
TME7=HI2 B2 (58I Bonnie and Clyde,
1967 4), T8I B 17> T CIFUEEIL Butch
Cassidy and the Sundance Kid, 1969 4F) , [ ——-
FTAZ—1(1969 4F) 728 NEDIREIIES THD.
BAD 2 MM, EHOH ISR TIRIEAL A
Wz (THEZZHICH B2 ix 1930 ERIck &7
FE, T BIZM2>TETNE 1890 RO %

TEIZLTWVD). JLFRHE LVIIEER OIS hE TR
WBIRDFELE, DEVEEXDERE T WRETHD.
TARNEH T 2RI TIIH 503, EHHH RN
NS F M THY, KERETAFIZHA W
RFR O LAY G LB AR > TTILL OB A K,
oeE, STOVDH Tholoh—R—DZ i
SNDHDIXERRZETHAS. —H, [A——F4A
= ITIX, ah A DT TREEFT2 2 AA =
AT Yz NANSTRYH EZ BIRL TE—2—
I ThRAET 5. kD B ANITERL THF YU T AT
172K, BOHEL, HOWEIT T AU EREL | THD.

DUNTRBD, TNHDIEMASENTE L THENL
L7cBRE S ¥ Ml Tm—R e h—=T ¢ — | D3 5.
1970 FARBEL[ Y, TH IR (BB L Pr—
Lyva, 1984 4F), (AR AT A J (BT AT
AV R VT, 1997 4) 7o 8, B E <D —F « h—T ¢
—DEEVERMELILTNS.

1970 FFARUT 72> Th, A—R—IIFET DT
L. TyRea /07 —[HR—R—F|HE|ZFe>T
7 AU J kR i) (U Rolling Nowhere, 1984
)L, 2T 7 —DRAN KRZEOFAT 572 1980
FIZHRBEFIAL TR —R — KB & L= RO R
FChD. ZORATRL BIRIT, A—R—DFEEPFKE
BUZ RSN T TR E L TUIEEOH RIS
AD. ZZETARBTHRFIL CETAEMBED DT
PLESITTRLAERNIE, 2/ 07 —2Eo>TEH
—R—atEMEELTH, HDVNEHE O ANAERM
RAEL THIE 2 DM ENEIT 2L, Te AR DUFAF LM
HOEEDR—R—KRALEFRDLTI=DTHS. =
nb 1 OOENELTHD. 2/U7—HEHLIDMA
IZIZERATHD.

oA DT L, AR KR D= — A%
HRE L TV EEERL, 207 vER[T5D
9, BRI T2E VO T o LLLRINBAAE ST
L NAEMEEDO IR - TE2DIE, HIZ
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I FF BRSNS THONTRER TH D, (207
—:280)

ZOIINZ, AT 77— D[R =R ST A SR
—AR—EMHICAVIAAL TEDOFIEELZFLIRTHEND
TR T TT7 4 —HFIETR RO R & 3
T o0, HEOH ZLEEIL, BXLENTEE T
2.

10. BREESICRAONDF—R—

B R R KR ICB W TR —R— 38D L)
(ZHEP L TE T ENI M THIOEDHEHL TR &
2V, EITBRBEIEMICALONDZETEN, By
NP DFxxT 75— EE L TR—R =1 libhd
ZEThA. [=7 v ORI FEIX East of Eden, 1955
VAL A R 7 D [RIZ /INa & L L 7=
ToHo. FUTHE —RIERA R H OB 7+ =7
WICERES I TIY, BB OY = — L7 ¢
— UM, FEATEESNTOD A OB RT WRE
Tdhb. ZOBH LEORIRICHRD
L=V DDDH. ZOIHR— U E R DL
ST, BIR IR 2085 AR N T~ &0
DHDIEAY. [87=y7](1955 4) Tid, HH#HOY
=T, NRPEHET AU T L R— LT U S E AN
INNIVIR, T PN D/NSTRBTIZ R $ 5L &I
RNIVEHEDLIROWED D, AR 0~ ABLE T
FEBNZAR—AR — 172D DN TN DD Tl
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Common Pronunciation Mistakes that Affect Intelligibility

A Preliminary Error Analysis of Tohoku University EFL Students

Ryan SPRING V

1) Center for Culture and Language Education, Institute for Excellence of Higher Education, Tohoku University

1. Introduction
Pronunciation is an important aspect of Second
Language (L2) speaking, and has therefore been

incorporated into the new English curriculum at

Tohoku University. However, there is still
considerable debate about which areas of
pronunciation should be focused on, which

pronunciation goals should be aimed for, and which
skills should be taught in order to improve students’
speaking ability. While the lessons to be taught will
likely vary depending on the L1-L2 pairing of the
students, recently the concept of intelligibility, i.e.,
pronunciation accuracy to the point of being able to
be understood, has been offered as an appropriate
and attainable goal for L2 learners (e.g., Crawford,
1987; Munro, 2010). If the goal set for students is
intelligible pronunciation, it becomes possible to
identify the errors that students make that affect
their intelligibility and design teaching plans
accordingly. Based on these assumptions, this report
presents data on the pronunciation errors made by
EFL learners at Tohoku University that most affect
their intelligibility in the hope that it can help guide

teaching and curriculum adjustments in the future.

2. Background
2.1 Intelligibility

Pronunciation is important in L2 learning because it
is the foundation of speaking. Therefore, L2
speakers must attain a certain level of mastery of
pronunciation in order to be understood. L2
speakers and those evaluating them often focus on
their accentedness (i.e., the extent to which the
speaker’s pronunciation differs from that of native
speakers), which can result in focusing on how
“natural” a person’s speaking is. However, many
argue that the most important benchmark for L2
speech is not how accented a speaker is, but rather
intelligibility — i.e., how well they can be properly
understood by others (e.g. Crawford, 1987; Munro,
2010). This is an important distinction, especially in
EFL, for two reasons. First, the goal of “accent-free”
speech is complicated by the wide range of English
accents present in various native speakers — think
not only of the differences in American and British
pronunciation, but in the wide range of dialects
within each of these general accents. Second,
focusing on intelligibility in pronunciation sets a
clear, attainable goal for L2 speakers, which allows

for much more measurability.

2.2 Objectively Rating Intelligibility
Intelligibility has been measured in several ways.

One common method has been to hire native

pp. 31-37
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speakers to listen to recordings of L2 speech and
transcribe it to the best of their ability. The number
of mistakes made or indeterminable phrases present
are then used to calculate an intelligibility score.
However, this method is costly, time-consuming,
and has been suggested to be inherently flawed due
to the fallible nature of human raters and the fact that
native speaker’s transcriptions and judgements are
influenced by their perceptions of the speaker (e.g.,
Hu & Su, 2015; Lindemann & Subtirelu, 2013).
Therefore, some studies have suggested that using
an automatic speech recognition (ASR) software is
a good way to judge speaker intelligibility (e.g.,
Mroz, 2018; Spring, 2020). For example, Spring
(2020) has shown that using Google’s ASR,
specifically through YouTube’s subtitling capability,
to transcribe Japanese EFL learner’s speech and
then calculating the percentage of incorrectly
transcribed words can provide a measure of
intelligibility that correlates strongly with human
rater scores. Though this method is generally used
to provide a measure of pronunciation accuracy for
EFL teaching studies, it can also theoretically be
used to check for the types of errors that are causing

intelligibility problems.

2.3 Self-perceived Ability

Few studies have focused specifically on students’
self-perceived pronunciation ability, but the idea
that self-perception of language ability is important
to EFL learning is not a new one (e.g., Onwuegbuzie,
Bailey & Daley 1999; Takahashi, 2009). For
example, self-perceived ability has been suggested
to be connected to language anxiety and strength of
motivation. Furthermore, Takahashi (2009) showed
that it is even well-correlated to both general
proficiency and EFL class learning outcomes. At the

very least, students’ self-perceived ability is
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important to monitor and compare to their actual
ability, because doing so allows educators to
identify any gaps between self-perceived and actual
ability that students should be alerted to and that
should be covered thoroughly in classes. Though
Takahashi (2009) examined students’ general self-
perception of English ability, it is reasonable to
think that the same self-perceived ability of targeted
English skills, i.e., pronunciation, would then also
correlate with greater pronunciation ability and
learning outcomes. However, since no studies have
yet examined self-perceived versus actual

pronunciation ability, this is not yet known.

2.4. Research Questions

Based on the aforementioned studies, and with the
aim of providing useful information to Tohoku
University English teachers who must teach
pronunciation, this paper seeks to answer the
following questions:

1. What are the most common pronunciation errors
that affect intelligibility made by EFL learners at
Tohoku University, as measured by ASR?

2. Is there any correlation between these errors and

learners’ self-perceived pronunciation ability?

3. Methods

3.1 Participants

The participants in this study were a subset of those
in a larger study (Spring & Tabuchi, 2021a). All
participants completed a pre- and posttest of
pronunciation for the study presented in Spring and
Tabuchi (2021a), and 94 of the pronunciation
pretests from that study were analyzed in this study.
The participants were all freshmen taking an
English B2 course in 2020, and had a wide range of
TOEFL ITP® scores; 400-640, M=524.4, SD=46.0.



3.2 Procedure

This study utilized the pretests of participants who
provided full data and exhibited between 85% and
99% pronunciation accuracy according to Spring
and Tabuchi (2021a). Participants were asked to
record themselves reading a prepared 200-word
statement that was based on a model answer to an
opinion-giving speaking question from the TOEFL
iBT® test (Goodine, 2019). They were instructed to
record themselves reading the passage as accurately
as they could at the time and location of their
choosing and then submit their recordings. The
audio recordings were analyzed for errors utilizing
an ASR, following Spring (2020). Specifically, the
audio files were uploaded anonymously to YouTube,
the automatic subtitling system was enacted, after
which the files were promptly deleted. This ASR
was used because it runs on Google’s speech
recognition technology and automatically selects
the type of English that most closely matches each
audio file, allowing for the greatest chance of
accurate transcription. A text comparison software
(text-compare.com) was utilized to identify the
words that the ASR transcribed incorrectly. Each
discrepancy between the original script and the ASR
transcription was then checked and the number and
type of pronunciation errors that caused
incongruencies was counted. Discrepancies that
were caused by pronunciation errors, such as
homonyms and equivalent pronunciations (e.g.,

EENT3

“you’d” and “you would,” “their” and “there”) were
not counted as pronunciation errors. When the error
was clearly due to a specific mistake in
pronunciation (e.g., “agree” appearing in a
transcript as “ugly” clearly indicates a mistake with
L/R pronunciation), the audio file was not consulted,

but for discrepancies that were not clear, the audio

file played in order to determine what pronunciation
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mistake caused the error.

Various error types were considered, such as
problems with stress and rhythm, but this study
focused on the particular types of errors that are
thought to be the most prevalent in L1 Japanese EFL
learners. Based on the most common errors
observed in this data set, the following categories of
errors were created: (1) R/L errors, (2) H/F/SH
errors, (3) TH errors, (4) V errors, (5) Vowel errors,
(6) syllabic errors, and (7) other errors. R/L errors
were considered to be errors caused by improper
pronunciation of either an R or an L sound, usually
resulting in a similar word with the wrong R or L
sound (e.g., “agree” becoming “ugly” or “daily”
becoming “dairy”) (e.g., Mochizuki, 1981). H/F/SH
errors were those in which (1) an H sound was
pronounced incorrectly, resulting in  the
transcription of a similar word with an F or SH
sound, or (2) an F sound was pronounced incorrectly,
resulting in the transcription of a similar word with
an H sound (e.g., “homework” becoming “from
work” or “he” becoming “she”) (e.g., Spring &
Tabuchi, 2021b; Yoshinaga et al., 2021). TH errors
were mistakes in pronunciation in which either a
voiced or unvoiced TH sound was transcribed as a
similar word with an S or a D sound, or no sound at
all (e.g., “think” becoming “sink” or “this”
becoming “is”). Vowel errors were considered to be
any incorrect pronunciation of a vowel sound that
caused the ASR to transcribe a word with similar
consonants, but a different vowel sound (e.g., “live”
becoming “leave” or “bond” becoming “boned”).
Syllabic errors were considered to instances of
vowel epenthesis (Nakata & Shockey 2011), i.e.,
adding extra syllables to words due to the utilization
of Japanese moras in place of syllables (e.g., “bu-re-
ddo” instead of “bread”), which usually resulted in

a longer word being transcribed, or a single word
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being transcribed as two separate words (e.g., “extra”
becoming “external” or “prioritized” becoming
“pre-ordain a zoo though”). Finally, transcription
errors that were not easily explainable or might have
been caused by other aspects of pronunciation such
as stress were counted as “other errors” (e.g., “is true”
becoming “issue” or “the” becoming “this”). The
examples given in this section are all actual
examples from this data set of transcription mistakes
made by the ASR that seemed to be caused by the
aforementioned pronunciation errors.

Finally, a survey was conducted at the same time
as the pretest, and three of the survey questions were
utilized in this study. The three questions were 5-
point Likert-scale questions that asked about
students’ confidence in their general English
pronunciation, their confidence in their ability to
pronounce R and L sounds, and their confidence in
their ability to pronounce the various vowel sounds
in English (all scales ranged from 1: “I have
absolutely no confidence in my ability” to 5: “I have

absolute confidence in my ability”).

3.3 Data Analysis

The total number of each error type was calculated,
as was the percentage of participants who made the
error type one or more times. Spearman’s rank
correlation tests were used to check for correlations
between: (1) the survey question asking about
overall general pronunciation and the total number
of errors, (2) the survey question asking about
confidence in R and L pronunciation and the number
of corresponding errors, and (3) the survey question
asking about confidence in vowel pronunciation and

the number of corresponding errors.

4. Results

The frequencies of each error type and the
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percentage of participants who made the error one

or more times are presented in Table 1.

Table 1. Number (%) of Pronunciation Errors and
Percent of Participants Who Made Each Error

Number (%) of  Percent of

Error Type
Total Errors Participants

R/L 199 (22.56%) 87.23%
H/F/SH 11 (1.25%) 10.64%
TH 90 (10.20%) 57.45%

\Y% 20 (2.27%) 18.09%
Vowel 281 (31.86%) 93.62%
Syllabic 216 (24.49%) 85.11%
Other 65 (7.37%) 47.87%
(Total) 882 (100%) N/A

According to the results in Table 1, the majority of
error types were R/L errors, vowel errors, and
syllabic errors. These mistakes were also found to
be quite prevalent not only in total, but across the
sample, as evidence by the fact that all of these
errors were observed in over 85% of participants.
TH and other errors were somewhat prevalent
amongst participants (about half made these errors)
although these errors caused far fewer incorrect
transcriptions than the aforementioned error types.
Finallyy, V and H/F/SH errors caused ASR
transcription errors quite infrequently.

The results of the student survey regarding
perceived pronunciation ability are presented in
Figure 1. Overall, participants did not feel confident
in their English pronunciation, although most
questions had a standard deviation of over 1,
indicating that there was a relatively large amount
of variance amongst respondents. Furthermore,
students’ confidence in their ability to pronounce
R/L sounds versus vowel sounds did not seem to

differ, and there was no difference in these scores



and the general pronunciation confidence scores.

5
4
2.27 2.24 2.25
2 l l l
1
Overall R/L Sounds Vowel
Sounds

Figure 1. Self-perceived English Pronunciation

Ability (as reported via survey)

The results of the correlation analyses between

perceived  pronunciation ability and ASR
transcription errors are summarized in Table 2. The
results suggest that there is little to no relationship
between perceived pronunciation ability and
intelligibility, as measured by the number of ASR
transcription errors. Specifically, no significant
correlation was found between overall confidence in
English pronunciation ability and the total number
of transcription errors, nor was there a significant

vowel

of

confidence in

the

correlation  between

pronunciation ability and number
transcription errors. While there was a significant
correlation between students’ perceived ability to
correctly pronounce R and L sounds and the number
of transcription errors due to mispronouncing these
sounds, the correlation was actually negative,
meaning that the higher students’ confidence in their
ability was, the lower their actual ability was, and

vice-versa.

Table 2. Correlation Analyses between Self-Perceived
Pronunciation Ability and Number of ASR
Transcription Errors

Pronunciation Type  Correlation Score

Overall rs=-.15,p=0.12, n.s.

R/L ry=-.30,p <0.01**

Vowels rs=-.05,p=0.61, n.s.
5. Discussion and Conclusion
The results of this study suggest that the biggest
obstacles Tohoku University students face in terms
of intelligible pronunciation seem to stem mostly
from three types of problems: mispronunciation of
R/L sounds, mispronunciation of vowel sounds, and
use of an incorrect number of syllables in their
pronunciation. While many students also had
difficulty with TH sounds, and some had other
problems, no problems were as prevalent or caused
as many errors in the ASR transcription as the
aforementioned three. Therefore, when teaching
pronunciation as a part of the English B2 curriculum,
teachers should consider spending more time on
these types of errors and methods to overcome them.
Of course, there are a number of other error types,
but these should probably be addressed on an
individual basis according to students’ needs.
Furthermore, the results of this study suggest
that students are either largely unaware of their
actual pronunciation ability or are simply poor
judges of it. Additionally, the results show that
lower-ability learners tend to be overconfident in
their ability to produce R and L sounds. The general
lack of awareness of pronunciation ability is likely
partly due to the fact that Japanese EFL learners
typically have few chances to speak with native
English speakers and even fewer chances to receive
individualized feedback on their pronunciation from
them. Furthermore, very few tests of pronunciation
are available to students and there are even fewer
that provide specific, objective feedback. Finally,
learners may be over- or under-confident in their
ability to create R and L sounds, specifically. This

could be due to the fact that the R/L contrast is a
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prototypical example of the pronunciation
differences between English and Japanese and it
receives a great deal of attention in research and in
pre-university speaking classes (e.g., Mochizuki,
1981).

Another interesting finding of this study is that
the majority of the ASR transcription errors
occurred when more than one pronunciation error
was present in a single word or phrase. For example,

2

the word “absorb” was often mis-transcribed as
“observe,” but this was usually due to a combination
of the initial vowel sound and the R sound, or a
mispronunciation of the second vowel sound and the
B sound. However, the word “retain” was rarely
mis-transcribed, even if participants used an L
sound instead of an R sound. This is likely because
there is no R/L minimal pair for the word “retain.”
However, if students mispronounced both the R
sound and the following vowel, “retain” would be
incorrectly transcribed as “detain.”

Since the results of this study suggest that
Tohoku University students are often not aware of
the intelligibility level of their pronunciation or the
extent to which particular pronunciation mistakes
are affecting their intelligibility, teachers might
consider individually helping students to discover
where they are having difficulty. One helpful tool
for identifying individual students’ pronunciation
problems in the current online and technology-
driven classroom are ASR-based pronunciation
tools, such as NatTos (Spring & Tabuchi, 2021a).
The results of this study also suggest that when
using these tools, Tohoku University teachers
should consider beginning by focusing on
pronunciation problems related to syllable number,
followed by vowel sounds, and finally moving to

consonant sounds, specifically R and L sounds, but

also TH, V, and H sounds, as needed.

Though this study does offer some important
insights for Tohoku University teachers tasked with
teaching pronunciation in English B2 classes, it has
some serious limitations. First, the data in this study
was taken from a standardized 200-word passage,
but if the study had used different passages that
contained more of the sounds that are difficult to
pronounce for Japanese EFL learners, the results
might have differed. Therefore, similar data should
be taken in the future with a range of different
passages to determine the extent to which the trends
reported in this paper holds for various passages.
Secondly, the results of this study could be more
informative if further distinctions in the categories
were made. Specifically, the category “vowel errors”
includes many pronunciation mistakes, including
errors related to the differences between: e and a, 1
and i, 4 and ¢ and », d and o. Though a numerical
breakdown was not employed in this study, some
common mis-transcriptions were caused by: (1)
pronouncing 7 as i which resulted in “is” becoming
“ease” and “it” becoming “eat,” (2) pronouncing ¢
as a, which resulted in “would” becoming “will,”
and (3) pronouncing » as o, which resulted in “bond”
becoming “born.” Finally, this study was unable to
identify the reason for some of the pronunciation
errors (roughly 7%), but these should be analyzed in
the future to discover specific errors that could be
targeted to help students on an individual level. For
example, Spring and Tabuchi (2021b) found that
some Japanese EFL learners pronounce H and SH
sounds too similarly, resulting in an ASR tool to
mistakenly transcribe the word “he” as “she.”
However, they also suggest that this error might
only occur for learners from certain areas where
these sounds are produced in a similar way in the L1
(see Yoshinaga et al., 2021). Though this study’s

data suggests this error is not very prevalent



amongst Tohoku University students, specific errors
that individuals might make that affect their
intelligibility should be identified so that teachers

can help students on a more personal level.
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1. Introduction

The creation of the unified English curriculum
at Tohoku University is approaching its third year.
In this time the curriculum team has created a
Pathways to Academic English textbook. The 2
edition of this textbook was used for the 2021/22
academic year. Unlike the first edition, students
were required to buy it for a fee of 2,000 yen and as
it was designated as an official textbook within the
syllabus. This meant that all teachers were required
to use it in their classes for the English A and B
courses. Textbooks within the field of English
language teaching are a central point of emphasis
for language learning and teaching. Textbooks aim
to provide the teacher with a guide to what content
should be taught in their classes and help them
prepare and execute lessons. With the exception of
the teacher, the textbook is also a provider of input
and knowledge for language learners (Hutchinson
& Torres, 1994; Richards, 2001). This paper aims
to give some insights into the process of English
language textbook evaluation followed by a post-
use evaluation of the Pathways textbook and the
core skills by first year students who used it within

the 2021/22 academic year.

2. The Pathways to Academic English
textbook

The 2021 edition of Pathways to Academic
English is based on a series of core skills and their
objectives which were derived from a set of
language learning theories and based on a needs
analysis of what students require to improve their
academic English proficiency. The objectives and
their core skills are listed below, which the first-
year students study in their A and B courses
through the use of the Pathways textbook.

1. English Al: Academic Reading and
Vocabulary
Objectives: Improve reading and vocabulary-
building skills. Acquire the ability to quickly
recognize a text’s main idea and key
information.
Core Skills: Word Parts, Synonym Vocabulary,
Skimming and Scanning, Summarizing and
Paraphrasing
2. English Bl: Academic Listening and
Speaking
Objectives: Acquire the ability to take notes.
Acquire the ability to use common spoken
academic expressions.
Core Skills: Note-Taking While Listening,

Orally Summarizing from Notes, Interrogatives

and Giving Opinions, Idiomatic Language
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3. English A2: Integrated Academic Reading
and Writing

Objectives: Acquire the ability to identify a

text’s organization and logic. Acquire the ability

to construct an academic paragraph.

Skills:

Core Connotative and Denotative

Meanings, Suggestions, Inferences and

Implications, Paragraph Writing, Collocations

4. English B2: Integrated Academic
Speaking and Listening

Objectives: Develop pragmatic competence.

Acquire the ability to discuss academic topics.

Core Skills: Tone of Voice, Speech Acts,

Discussion

Fluency and Pronunciation,

Strategies
The evaluation of textbooks: a brief
literature review
Textbooks within English language teaching can
be evaluated in three stages. These are pre-use, in-
use, and post-use evaluation (Ellis, 1997; Tomlinson,
2003). The sections below give a brief outline of

each type.

Pre-use textbook evaluation

This evaluation examines the potential
contribution and effect of a textbook that has been
selected to be wused within the curriculum
(Cunningsworth, 1995; Tomlinson, 2003). Early
research on ELT textbook evaluation consisted of
this kind of research which aimed to examine
whether or not a particular textbook matched the
needs of a particular curriculum or academic goals
(See Byrd, 2001, Cunningsworth, 1984). These
evaluations were usually conducted through
checklists or a set of criteria. Results of these
evaluations can lead teachers to a decision on

whether or not a particular textbook is appropriate
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for a certain set of learners and curriculum objectives.
Mashura and Tomlinson (2013) proposed their own
pre-use evaluation criteria for ELT textbooks as

illustrated below.

To what extent do the materials provide
exposure to English in authentic use?

To what extent is the exposure to English in
use likely to be meaningful to the target
learners?

To what extent do the activities provide
opportunities for learners to make
discoveries about how English is used?

To what extent do the activities provide
of

opportunities for

English?

meaningful use
To what extent do the materials help
learners make use of an English-speaking
environment outside the classroom?

To what extent do the materials provide
learners’

opportunities for developing

cultural awareness?

Mashura & Tomlinson (2013), however, found
that none of the textbooks they evaluated met or
passed their criteria and suggested that ELT textbook
creators should adopt language learning theories
when creating textbooks for commercial use.
Theories and methodologies such as Content
Language and Integrated Learning (CLIL) would be
an example of this. Pre-use evaluation of textbooks
have the advantage of giving evaluators an
impression on how they would contribute to a
learners’ language proficiency at their institution or
school. However, these impressions are subjective or
mere speculation (Guilloteaux, 2013) and can only
predict how a textbook will be used to develop a
student’s language mastery (Mashura & Tomlinson,
2013).



In-Use Textbook Evaluation

This textbook evaluation method examines how
the textbook is being used in the classroom by the
teacher (McDough & Shaw, 1993). This approach
arguably produces more objective results than a
pre-use approach. How the textbook is used will
invariably change from teacher to teacher, and
therefore the effectiveness of the textbook can be
dependent on how it is used. Nunan (1991) points
this out when he suggests that the appraisal of
textbooks can be understood “with reference to their
actual use” (p. 211).

An in-use evaluation can also highlight student
satisfaction with the textbook and how well it
performs in meeting the curriculum objectives. This
kind of evaluation is dependent on getting data from
teachers and students and observing the interaction
between them with regards to how the textbook is
used.

This kind of data can help us evaluate a textbook
with respect to how it works in practice and its
effectiveness in meeting student learning outcomes.
It can also help evaluators understand how the
textbook is used by teachers. This can potentially
lead to more intuitive ways of using the textbook and
workshops on how the textbook should be used for
the most effective results. One of the potential
drawbacks to this assessment of a textbook is that it
can include classroom observation of how the
textbook 1is applied in class with ongoing
consultation with the teachers involved. It also
means getting the students opinions on the textbook
as well. The dynamic nature of in-use evaluation
makes for a complex and time-consuming process
which some teachers may not be willing to
participant in. However, the advantages of adopting
such an evaluation can lead to a number of important
findings as outlined by Richards (2014). These

include:
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e the documentation of effective ways of
using a textbook;

e how the textbook can influence the quality
of lessons and learning,

e to provide feedback on how the book works
in the classroom and how effectively it
achieves it aims;

e to keep a record of adaptations that were
made to the book;

e to assist other teachers in using the book.

Typical ways of evaluating a textbook through the
in-use evaluation approach can consist of the

following:

®  Record of use: documentation of what parts
of the book were or were not used, and what
adaptations or supplements were made to
the book and why.

o Feedback sessions: group meetings in
which teachers discuss their experience
with the book.

e Written reports: the use of reflection sheets
or other forms of written feedback (e.g.
electronic) in which teachers make brief
notes about what did and what did not work
well, or make suggestions for using the
book.

e  Reviews: written reviews by a teacher, or
group of teachers, on their experiences with
the book and what they did or didn’t like
about it.

o  Students’ reviews: comments from students
on their experience with the book.

Adapted from Richards (2014).

Post-use textbook evaluation
Ellis (1997) suggests that the more optimal
method of textbook selection is based on

retrospective, or post-use evaluation. Post-use



evaluation provides information that will help decide
if the textbook will continue to be used. This kind of
evaluation examines both the strengths and
weaknesses of a textbook that has been used in the
classroom. This investigation can lead textbook
writers to revise and improve sections that were
lacking or that failed to address student learning
outcomes (Sheldon, 1988).

Like the pre-use and in-use approach to
evaluating an English language textbook, there has
been very little research on post-use textbook
evaluation. The research that has been done,
however, shows the potential of the approach. Litz
(2005) for example, evaluated a textbook designed
for English language learners at a South Korean
university. Her survey, which was completed by both
teachers and students examined how the grammar
and vocabulary introduced motivated students and
exposed them to authentic English that encouraged
sufficient communicative and meaningful practice.
Based on the teachers’ and students’ reflections of
the book at the end of the course, she found that the
textbook was compatible with the objectives of the
curriculum. In addition, the process of post-use
evaluation allowed for teachers to address the
perceived weakness of the textbook through
supplementing or modifying ambiguous areas.

The Pathways to Academic English textbook
currently being used is the second 2021 edition. At
the time of writing, the 2022 edition is being printed
and will be available for students and teachers at the
start of the 2022 academic year. Because of the
schedule and timelines that need to be met when
creating Pathways to Academic English, revisions
and changes to the textbook for the following
academic year usually begin at the end of the first
semester. For the forthcoming edition of the 2022
Pathways to Academic English, we held meetings at

the end of July in 2021 and discussed ways to

— 4 —

KAVANAGH - Student Perceptions of the 2021 Pathways to Academic English Textbook and the Core Skills

improve the textbook for the 2022 academic year in
what will be its third rendition. Therefore, collecting
data from students and teachers on their reaction to
our textbook needs to be done by the end of the
academic year (as this pilot study has done) or by the
very least at the end of the first semester in the year
the textbook is being revised and worked on.

In this pilot survey of student perception of the
Pathways to Academic English and its core skills a
post-use evaluative approach was adopted and the
focus of the study is on a small 4 class sample of

students who participated in a student survey.

4. Data and methods

In the second semester of the 2021/22 academic
year, the author taught two A2 classes (Both at the
pre-intermediate level) and two B2 classes (An
intermediate and advanced class). The A2 course
focuses on getting the students to identify a text’s
organization and logic along with the ability to
construct an academic paragraph. The B2 course
aims to develop the student’s pragmatic competence
and their ability to discuss topics of an academic
nature. Put together the 4 taught classes amounted to
127 students. Towards the end of the 2021/22 second
semester the author gave these classes a Google form
survey to fill out on student perceptions of the core
skills and the Pathways textbook.

At the time of the survey, they had used the
textbook for nearly the whole first year. The survey
consisted of 8 items of 5-scale Likert statements.
Furthermore, the survey was was split into two parts:
1. Questions regarding the textbook as a whole and
2. Questions regarding the specific content within the
textbook, in this case, the core skills of the English
A and B courses.

The aim of the research was to provide a post-use
evaluation of the 2021 Pathways to Academic

English textbook to gather information on students



perceptions on the textbook content, its usefulness in
preparing for the TOEFL test, and how often the

textbook was used in class.

5. Results
5.1 Textbook and the attainment of knowledge

The Pathways to Academic English 2021 textbook
can act as a guidebook as to what is taught in the
courses. It can be described as content-based in that
several grammatical concepts, language usage
examples and functions are described in full detail.
This content, it is hoped, will allow students to
improve their knowledge of the language as well as
their ability to use it both in the classroom and for
English proficiency tests such as the TOEFL, which
they must take. Figure 1 shows whether students
thought that the textbook improved their knowledge
of the English language.

54% of students agreed that the textbook improved
their knowledge of English. 25% of students remined
neutral, meaning they were unsure as to whether they
agreed or disagreed with the statement. Only a
minority of 11% of the students disagreed with the
assertion.

The basic premise and theory underpinning the
new curriculum is based on English for General

Academic Purposes (EGAP), and aims to help

The Pathways To Academic
English 2021 textbook improved
my knowledge of the English
language

Strongly disagree

B 11%

. 25%
——— 5%
Bl 10%

Disagree
Neutral

Agree
Strongly agree

Figure 1 Textbook and knowledge of English
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students make the transition from Basic
Interpersonal Communication Skills (BICS) to
Cognitive Academic Language Proficiency (CALP)
and also improve TOEFL scores. The skills required
for good CALP are also transferable and useful skills
for the TOEFL test. Results thus far have been
promising and student TOEFL scores have increased
since the implementation of the new curriculum (See
Scura, Kavanagh, Meres & Spring, 2022). The next
question asked students whether they felt that the
learning of core skills was helpful for the TOEFL test
which they took in November in the second semester.

The results are shown in figure 2 below.

I feel that learning the core skills
in Al, A2, Bl and B2 were
helpful for the TOEFL test

Strongly agree

B 1%
I 4%

Neutral

I 39%

B 0%

B 3%

Agree

Disagree

Strongly disagree

Figure 2 Relationship between the core skills and
TOEFL

48% of students agreed with statement that the
core skills were helpful for the TOEFL test. A further
39% were unsure and neither disagreed nor agreed.
These results, although promising and encouraging,
may be dependent on how frequent the textbook was
used by their teachers. The next section, therefore,
aims to shed some light on this and addresses the
issue of how often the textbook was used by teachers

within the classroom.

5.2 Textbook usage within classes



The textbook comprises the core skills that were
compiled based on a needs analysis of what
English skills students need in their time at Tohoku
university. The core skills have been subject to a
series of revisions since their first introduction. As
the core skills are the nucleus of our new unified
curriculum it is essential for teachers to use the
textbook for the curriculum to succeed and also
allow us to pinpoint areas where improvements are
needed. Prabhu (1987) suggests that textbooks are
pre-constructed materials that provide a certain
amount of uniformity in what happens across
classes with differing teachers and that this can
serve in the best interests of accountability. The
textbook provides a framework for the teacher on
what is to be taught and for the student to be aware
of what they will be learning and consequently be
evaluated on in their English courses. The next two
questions asked students if the Pathways to
Academic English textbook was used in their first
semester classes. The results are shown in figure 3

and 4.

Did your English teacher use the
Pathways To Academic English
2021 textbook in your Al
classes last semester?

-

18%

m Yes (Most classes, over 11 times)
= Usually (Around half the classes, 7-10 times)
Occassionally (1-6 times)

Never used

Figure 3 Frequency of textbook usage in the Al

courses
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Only 16% of students reported that in their Al
classes the textbook was consistently used by their
teacher (defined as being used in 11 or more classes).
This rose to 46% when students suggested that the
textbook was usually used (7-10 times) by their
teacher. 18% of students reported that the textbook
was used occasionally between 1-6 times and 20% of

students claimed they never used the textbook.

Did your English teacher use the
Pathways To Academic English
2021 textbook in your Bl
classes last semester?

m Yes (Most classes, over 11 times)
m Usually (Around half the classes (7-10)
Occassionally (1-6 times)

Never used

Figure 4 Frequency of textbook usage in the Bl

courses

In comparison to Al, with the B1 courses there
was an increase in the number of times the textbook
was used in most classes to 29%. This was followed
by 33% of students suggesting that the textbook was
usually used. 14% used the book on occasion and
24% never used it at all.

These results are just based on my four classes and
the results are dependent on which teachers the
students had in the first semester and how their
teachers used the textbook, if at all. A sample of
other classes with differing teachers may produce
different figures. Although the figures here of

students stating that the textbooks were never used in



their class are 20% and 24% for the Al and Bl
course respectively, the figures are still not
encouraging. If we include the data that 18% of
teachers only used the textbook sparingly for their
Al courses and 14% for their B1 courses, this can
paint a picture of around 40% of teachers either not

using the textbook at all or using it on occasion for

both their A1 and B1 courses last semester.

5.3 Overall impressions of the textbook and student
perceptions on how to improve it

Students were asked if the textbook was easy to

understand and use and their answers are shown in

figure 5 below.

The Pathways To Academic
English 2021 textbook is easy to
understand and use

Strongly agree [ 3%

I £0%
I 7 %
B 10%

0%

Agree
Neutral
Disagree

Strongly disagree

Figure 5 Textbook ease of use and accessibility

The textbook was written for our students in mind
and to be used in class and for homework
assignments. The language used and the chapter
layout is intended to be student friendly and 40% of
the 127 students agreed that the textbook was easy to
understand and useful. A further 3% strongly agreed.
The majority of 47% remained neutral and only 10%
disagreed. Some of the reasons and comments that
students gave on how the textbook can be improved

are discussed further on in this section.
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What were your overall
impression of the textbook?

5%

13% ’

= Very good = Satisfactory

Unsatisfactory | did not like it at al

Figure 6 Overall student impression of the textbook

Overall, 82% of students were satisfied with the
textbook to some degree. 65% were generally
satisfied with 17% suggesting that the textbook was
very good. In a multiple-choice question that asked
students to check as many of the ways that the
textbook could be improved from a list of eight
options (they could also write in their own ideas as
well), 38% of students thought that the textbook
needed more illustrations and pictures (including
charts and visual representations). A further 31%
wanted less text within each chapter for more
simplification. 42% wanted the textbook to have
more self-study exercises and 36% wanted the

textbook to be free.

5.4 The core skills

The core skills and their objectives were derived
from a set of theoretical and language learning
theories such as English for Academic Purposes
(EGAP), Cognitive academic Language Proficiency
(CALP), and Content and Language Integrated
Learning (CLIL). The idea was to build a bridge
from what students know or learned at high school to
what they need to know or expand their knowledge

to improve at university level. Students were asked



if the core skills they learned were new to them and
not covered in their high school English classes.
Results were spread across every category with
37% of students agreeing in some capacity that the
core skills were new to them and 28% suggesting

that they had studied them before at high school.

The core skills in the Pathways
To Academic English 2021 were
mostly new to me and I had not
studied them before at high
school

Strongly agree r————

I 31%
I 35%
I 23%

Il 5%

Agree
Neutral
Disagree

Strongly disagree

Figure 7 Core skill history

Results also suggested that class level played a part
in their answers with the higher-level students more
likely to disagree with the statement. In a series of
separate questions that asked students to select
exactly which core skills they had learned at high
school; the A1 core skills were selected the most by
students. This is perhaps not surprising considering
that the Al course covers skill-based learning
techniques such as skimming and scanning and
summarizing and paraphrasing along with lexicon-
based core skills of word parts and synonym
vocabulary.

To what extent and to what depth the students
learned or covered some of the core skills, however,
remains unknown. In comparison, few students
suggested they had studied the B2 core skills at high
school. These are based on attaining pragmatic
competence with the language which students

suggested was a refreshing challenge for them. Table
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1 below shows what core skills from each course the
students thought were most enjoyable and most

difficult.

Table 1 Core skill enjoyment and difficulty level

Al A2 B1 B2

core core core core

skills | skills | skills | skills
Most enjoyable 26% 31% 18% 25%
Most difficult 8% 25% 27% 40%

There was no strong preference for any of the
courses although the B1 course seemed to be the
most unpopular within this data sample. Interestingly,
the A1 core skills which the students suggested they
had done in some capacity at high school were
regarded to only be the most difficult by 8% of the
students. The B2 core skills, which students labelled
as being most new to them, were regarded by 40% of

students as being the most difficult to learn.

6. Discussion

The Pathways to Academic English textbook
2021 edition debuted as a designated textbook for the
new unified English curriculum at Tohoku
University. It was also the first time that students
were required to purchase the textbook. At
universities in America and across Europe, it is the
norm for students to purchases books that are
deemed requirements for the syllabus. However, if
teachers are not using the textbook or using it
sparingly, this can damage the objectives of the
curriculum and the concept of it being unified. The
basic premise behind the new curriculum is to have
unity in what we teach and the objectives and
learning outcomes we are striving for. If teachers do
not use the textbook or follow the curriculum, the
time and effort that has been invested will have been
wasted. To encourage the use of the textbook and
how to use it, a series of workshops and training

sessions are planned for the next academic year,



which we hope will allay teacher fears and promote
the use of the Pathways to Academic English
textbook.

With regards to the content of the textbook some
changes have been made to the 2022/23 edition of
Pathways to Academic English. With access to
special funding from the university we have
employed an outside specialist from America named
Pamela Vittorio who has major publications within
the field of TOEFL and English language education.
She praised our current edition of Pathways to
Academic English but said some changes needed to
be made as she took on the role of editor of our
publication.

The new 2022 edition of the textbook will now
include simpler and more direct language. These
concise and simple explanations will make it easier
for the students to use. The textbook will also have
less text and more charts and visual illustrations.
These changes, although made by Professor Vittorio
seem to address the concerns as outlined by the
student responses in this survey. We hope, therefore,
that the usability and learning experience students
will have with this new edition of the textbook will
be greatly improved.

Although the above can be considered cosmetic
changes, the most important part of a textbook
evaluation is of its contents. Judging by the small
student sample of results here, the textbook was on a
whole easy to use and understand with potential
shortcomings such as an emphasis on lengthy text,
which, as discussed above, has already been
addressed. The textbook was also deemed useful for
the TOEFL test, and the core skills were not
perceived as being too difficult. Overall, 82% of the
students were generally satisfied with the textbook
which is a great start.

However, if the textbook were used more often by

teachers, the students may have had different
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perceptions. I also suspect that there would have
been fewer neutral responses where students neither
agreed nor disagreed with statements basically
because they would have had more exposure and
time with the textbook had it been used more.

To evaluate a textbook efficiently, it must be used
in class by both the teachers and students. The only
way to evaluate a textbook is through its usage as the
in-use and post-use evaluation methods state. The
Pathways to Academic English textbook should be
continually improved based on feedback and the
needs of our students. It is only through the actual
usage of the textbook and the teaching of the core
skills that we can get a more accurate appraisal of our

textbook and the curriculum that it fits into.

7. Conclusion

This paper serves as an introduction to the evaluation
of an English language teaching textbook which
focused on a post-use framework. I would also like
to conduct surveys with our English language
teachers for their perspective of the Pathways
textbook, how they use it and the problems or issues
they have encountered with it. Both an in-use and
post-use series of evaluations would be invaluable
for such an appraisal. Such feedback and data
collection could also both help us improve the
textbook but more importantly provide training and
workshops on how to use the Pathways to Academic
English as a more effective resource for our new

English curriculum.
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1. Introduction

It has been two years since Tohoku University
implemented its unified English curriculum. This
new curriculum, based on an English for general
academic purposes (EGAP) model aims to provide
students with the core academic English skills
needed while at Tohoku University. For an overview
of the new unified English curriculum see Scura et al.
(2022).

This paper aims to illustrate the work that has
been done for the English C courses within the new
curriculum. Additionally, it hopes to address the
work that has been done for the forthcoming 2022/23
academic year by introducing the Additional Lesson
Strategies and Resources for English C Courses PDF
file intended to assist English C course instructors by

providing updated lesson materials.

2. English C Courses Prior to and Under the New
Curriculum

Prior to the implementation of the unified
English curriculum, the English C courses, C1 for the
first semester and C2 for the second semester were
titled ‘Exercises in Practical English.” Instructors
were at their own discretion regarding the direction
of the lesson content.

From the 2020/21 academic year English C1

classes were labelled ‘Academic Writing’ with the

basic objective of helping students acquire the skills
to write an academic essay. The accompanying
special Pathways to Academic English PDF that
teachers used for the class was split into two
chapters: C1.1 Essay writing and the IBC Format
and C1.2 Citing and Referencing.

The C2 course was called ‘Academic
Presentation’ and the special Pathways to Academic
English PDF consisted of the chapters C2.1
Presentation Preparation and C2.2 Presentation
Strategies. The main objective of the course was for
students to acquire the ability to create and give an
academic presentation.

The goal of the new English C course was to
challenge students to build on the core skills acquired
in their English A and B courses by applying those
skills in the context of academic essay writing and
academic presentation.

Ideally, the core skills from the English A and B
classes can be applied directly to the lesson materials
used in English C classes. For example, skimming
and scanning can help students in the C1 classes look
for source material needed for their essays and
presentations. Connotative and denotative meanings
can show students how to show author opinion in
their work through positive or negative connotation.

Paragraph writing proficiency and the ability to

identify thesis, topic, and supporting sentences can
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help students build the skills needed for academic
essay writing. Ultimately, these skills should
culminate in the students’ abilities to transition from
academic essay writing to academic presentation in

the English C2 classes.

3. FD Support

At the completion of the first year of the new
English C course, teachers were asked to provide
feedback via a short Google survey asking them to
list what they thought were the pros and cons of their
experiences. Based on the results of the survey it was
decided that there was a need for teacher support
with regards to how to teach the courses. An FD
entitled ‘“The new English Cland C2 courses: Some
practical ideas on implementation and lesson
creation’ was held in February 2021.

The Cl1 portion of the FD covered the link
between the core skills that Tohoku University
students learn in their first year English A and B
courses and how they are applicable and transferable
to the English C1 course. An overview of the English
C1 course was followed by some practical ideas on
how to teach the C course. The ideas were
supplemented with lesson plans. Similarly, the C2
portion of the FD attempted to connect the core skills
of the English A and B courses with presentation
strategies while introducing specific lesson plans and
ideas designed to provide students with presentation
opportunities.

The FD coincided with the creation of new lesson
materials which were put together and uploaded into
a shared Google Drive accessible to English teachers
for the 2021/22 academic year. Additionally, a call
was put out for teachers to contribute lesson
materials into this shared folder. An additional FD
was scheduled for February 2022 with the intent of
introducing  additional

supplemental  teaching

materials which are partly introduced in this report.
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4. Creation of English C Materials for 2020/21
The English Cl and C2 course materials
uploaded into the shared Google Drive for English
instructors were divided into the four English skills
of speaking, listening, reading, and writing. Each
was accompanied by a folder with useful handouts.
The materials were also fronted with a content page
that summarized each lesson activity and included
hyperlinks allowing teachers to navigate easily
among those materials. The intent was to allow
teachers to easily choose the activities they found
useful for their own lessons. Where appropriate the
lesson materials were linked to the content of the
special Pathways to Academic English PDF. These
materials were intended to fit into a teacher’s lesson

rather than be an entire 90-minute lesson plan.

5. English C Courses in Pathways to Academic

English 2021

As it was an officially designated textbook,
teachers were expected to use Pathways to Academic
English 2021 for the English A and B courses for the
2021/22 academic year. This second edition of the
textbook was created by an appointed team of
associate professors who all contributed chapters and
helped with the proofreading and editing. Unlike its
first edition, which was in a PDF format, this
textbook became a published textbook. All first-year
students were required to purchase it. Included with
the English A and B core skill chapters were the
English C1 and C2 chapters with the additional core
skills the students were to learn the following
academic year. These chapters were identical to the
Special Pathways for 2nd Year Students PDF that
was used for the second-year students in the 2021/22
academic year. The only difference was in the
labeling of the chapters which changed from Cl1.1
and C1.2 for the C1 course and C2.1 and C2.2 for the



C2 course to C1, C2, C3 and C4 in Pathways to
Academic English 2021. The course names of C1 and
C2 remained the same, but their titles changed
slightly to ‘Integrated Writing’ and ‘Integrated

Presentation’, respectively.

6. The Additional Lesson Strategies and Resources
for English C Courses PDF

With the intent of providing additional resources
for instructors of English C courses in the 2022/23
academic year, the creation of the Additional Lesson
Strategies and Resources for English C Courses PDF
is underway. This PDF will be added to the shared
Google Drive for instructors of English in March
2022. Although the guide is written for teachers and
not intended to be distributed to students, the lesson
materials introduced in the PDF can be distributed to
students and used in class if teachers wish to do so.
The following two sections will provide an

introduction of the content of the Additional Lesson

Strategies and Resources for English C Courses PDF.

7. Additional Lesson Strategies and Resources for

English C1

The purpose of the PDF is to support instructors
of the English C classes by providing them with
more detailed and supplemental information relating
to the chapters. Below is a discussion and illustration
of what will be included in this new Additional
Lesson Strategies and Resources for English C

Courses PDF.

7.1 Types of essays — what kind of essays should we
teach?

When teaching academic writing, a question a
teacher may ask is what type of academic writing
should we be teaching? The C1 chapter called Essay
Writing and the IBC Format predominantly

examines the S-paragraph format based on an
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introduction, body, and conclusion (IBC) format.
This chapter gives good and bad examples of a
typical essay introduction and conclusion and covers
concepts such as the thesis statement and transition
and topic sentences which were initially covered in
the English A2 course. It does not, however. give
examples of the different kinds of essays that can be
written and taught to students. Decisions such as the
use of references, formatting and what kind of essay
writing were left to the discretion of the teacher. This
new section, therefore, aims to cover the differing
types of essay writing that teachers can focus on.
Argumentative and expository essays for example,
are focused on conveying information and making
clear points, while narrative and descriptive essays
are about exercising creativity and writing in an
interesting way. Argumentative essays writing skills
are useful for TOEFLO© test practice. In the TOEFL
iBT© test for example, students are required to
complete a 30-minute independent writing task in
which test-takers write an essay based on personal

experience or opinion in response to a writing topic.

7.2 Punctuation in academic writing

It is possible that some students may lack
confidence regarding the conventions of punctuation.
The first edition of Pathways to Academic English
briefly covered punctuation and the intent of this
section of the PDF is to reconfirm punctuation as an
important part of the academic writing process.
Punctuation can alter the meaning of a text if not
used correctly and it serves the purpose of
disambiguating sentences. While other genres of
writing may allow some freedom in punctuation
usage, academic writing needs to be precise and
therefore requires adherence to a stricter set of rules.
Resources for punctuation are therefore included in
the Additional Lesson Strategies and Resources for

English C Courses PDF.



7.3 Resources and strategies for word processing
This section of the teacher’s guide will look at
basic computer word processing skills. Even though
our students are ‘digital natives’ some lack the
required skills needed for typing and formatting
essays in common word processing software, such as
Microsoft Word. This has become apparent through
recent experiences of teaching academic writing.
Even when students are provided with a template
into which they merely must type their essay,
problems can arise. With the advent of Tohoku
University’s BYOD (Bring Your Own Device)
policy which stipulates that all students must bring
their own computers to school, students now have
free access to Office 365 on both Windows and Mac
platforms. This essentially means that all students
can write or produce an essay in Microsoft Word
regardless of what computer they use. Since remote
learning became the norm during the COVID-19
pandemic, most teachers taught academic writing
online by requiring students to write their essays
using Microsoft Word as opposed to the paper and
pen approach which may have been used prior to the

pandemic.

7.4 Teaching pedagogy — introducing themes for the
Students

It may be confusing or overwhelming for some
students to choose a theme for an academic essay if
the parameters are not well defined. Without
content input or the learning of the language that is
needed for discussing and writing about that
content, students may be left to their own devices
with a lack of support.

A way to combat this would be to integrate a CBI
(Content Based Instruction) or a soft CLIL (Content
Language Integrated Learning) approach into the

course. In its most simplistic form, this would mean
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teaching the class through a series of themes such as
the Sustainable Development Goals or other global
issues. Teaching the vocabulary and grammar
needed through scaffolded classes can lead to
debates and discussions on the topics. This can be
beneficial in helping students to write their own
opinions on the theme or topic after they have gone
through the process of learning the vocabulary,
grammar, and background knowledge of the topic
and then discussed or debated it in groups. When
asked to write an essay on such topics, this
background work makes the task much easier.

A portion of the essay writing section on the
TOEFL iBT© test requires students to state whether
or not they agree or disagree with a statement, and
the topics usually focus on contemporary issues.
Therefore, a soft CLIL approach may be beneficial
for preparing students to take the writing portion of
the TOEFL iBTO test.

7.5 How to evaluate student essays

Giving feedback and evaluating others’ work
helps students improve second language skills,
especially academic writing. The use of tools such as
evaluation rubrics can help teachers provide students
with feedback, and according to Jonsson and
Svingby (2007) they have the potential of providing
“increased consistency of scoring, the possibility to
facilitate valid judgement of complex competencies,
and promotion of learning” (p.130).

English classes at Tohoku University can be
quite large and on average contain around 40
students. This is not ideal for an academic writing
class and can place a large burden on the teachers if
they are to mark every piece of writing that students
produce and submit. Therefore, this section of the
PDF is intended to generate some useful ideas on

how teachers can evaluate their students’ writing.



8. Additional Lesson Strategies and Resources for
English C2

There are two chapters in Pathways to Academic
English 2021 that are to be used in English C2
classes in 2022/23: C3 Presentation Preparation and
C4 Presentation Strategies. The purpose of the PDF
is to support instructors of the C classes by providing
them with more detailed and supplemental
information relating to the chapters. The following
are some examples of lesson strategies and

supplemental resources from the Additional Lesson

Strategies and Resources for English C Courses PDF.

8.1 Virtual presentations strategies

The Pathways to Academic English 2021 chapter
on presentation strategies was intended to provide
students with presentation skills for in-classroom and
on-stage presentations. Many of the same skills are
necessary for virtual presentations. However, there
are many other skills that are unique to the online
format. This section of the PDF intends to introduce
these virtual presentation skills.

Even before COVID-19 drastically changed the
way people learn and share information, virtual
presentations were becoming more and more
commonplace thanks to technologies that led to the
expansion of international cultural and economic
activities. Now, more than ever, virtual presentation
skills are needed as virtual meetings and exchanges
are becoming the norm. Many of the same spoken
language strategies and body language strategies laid
out in chapter C4 of Pathways to Academic English
2021 apply to virtual presentations, such as
pronunciation, intonation, pacing, energy, gesturing,
and eye contact. However, some of these same skills
need to be adjusted for online presentations, and
other considerations must be made.

When giving a virtual presentation speakers

should remember to employ their customary
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presentation skills such as body language, pacing and
energy. With in-person presentations there are many
visual cues the speaker gets from the audience that
motivate them and help them to make adjustments.
These cues are not easily available virtually. This
makes it even more important for the speaker to
maintain spoken language and body language
strategies throughout the presentation.

The speaker must be sure to get close enough to
the camera. It’s natural for viewers to be drawn to the
presenter’s face, so the speaker should try to frame
their face, neck, and shoulders appropriately.

It is tempting for the presenter to look at the faces
of the other participants on the screen, but speakers
should look directly into the computer’s camera
making sure the camera is at eye level.

Presenters must be sure to check their
surroundings and confirm that there is nothing
distracting behind them. If too much light from a
window is behind the speaker, it might wash out their
facial features.

It is important for the speaker to be adept at the
technology they are using. Unlike an in-person
presentation where a technician is available if the
presenter runs into trouble, a virtual presenter is
tasked with troubleshooting during their speech.
They will lose a lot of credibility if they are fumbling
with their device. Additionally, it is important to
make sure the speaker is presenting somewhere with
a stable internet connection.

Virtual speakers must try to engage their
participants just as they would with an in-person
presentation with techniques such as questions and
polls. They should try to utilize the available
methods of participation such as the “raise hand”
function of the presentation platform. They should

also consider addressing the participants by their

names displayed on the screen.



It is easy for a virtual presenter to get distracted
by the questions and comments that pop up in the
chat. If possible, they should have someone else help
them manage the chats.

Just as a speaker would practice an in-person
speech, they should take time to practice with their
device. Also, they should record their virtual
presentation and self-evaluate afterwards and find

ways for improvement in future presentations.

8.2 Differentiating between written English and
oral presentation English

This portion of the PDF provides strategies for
converting essay-style academic English to
presentation English.

It is important to consider the differences between
the academic English used in essay writing and the
spoken English used when presenting. The process
of writing a script for an oral presentation is in many
ways like the script writing process for academic
essays. The similarities between academic essays
and academic presentation scripts are abundant, for
example, they both follow the fundamental structure
of introduction-body-conclusion. Furthermore, they
both contain a logical flow of the argument with
appropriate transitions and they both contain solid
evidence.

There are, however, several key differences
between academic essays and academic presentation
scripts that must be considered. The most notable
exception is the less formal style of English used in
oral presentations. A presenter using academic
essay-style language in an oral presentation risks
unoriginal, and stilted.

sounding  insincere,

Academic presentation language uses shorter
sentences that are easy to follow. Academic
presentation language uses more colloquial words to
create a more conversational tone. The language

generally avoids using unfamiliar or overly technical
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terms to ensure the entire audience can understand

the message. Finally, academic presentation
language often contains more repetition of words and

phrases for emphasis.

8.3 Using props in oral presentations

This section of the PDF intends to introduce the
benefits of using props in an oral presentation and to
give tips and examples of impactful props.

When creating visuals for an oral presentation, a
lot of time and effort is generally placed on creating
a slideshow that is effective, clear, engaging, and not
distracting. It is important to note, that a slideshow is
not the only acceptable method for creating visuals
in an oral presentation. For example, some presenters
use paper or digital handouts. However, though these
methods are useful and sometimes necessary for a
presentation, they are often distracting and pull the
eyes of the viewers away from the presenter. On the
other hand, props, the objects a presenter uses to
enhance the message, draw in the attention of the
viewers when used effectively.

Props can be used to draw the attention of the
audience to the speaker by adding a layer of realism
to the presentation. Props can also provide dramatic
effect and make a complex idea more simple or
interesting. However, there are several things to
consider when using props to maximize the impact.
The presenter should be sure the prop adds value to
the presentation and is relevant to the point being
made. The presenter should also try to choose a prop
that is appropriate for the venue. They should be
careful not to use an overly small prop on a big stage
or use an overly large prop in an online presentation
in front of a camera that cannot contain it. The
speaker should unveil the prop at a particular
moment for the greatest impact. Finally, the

presenter should be sure they are comfortable and



skilled at using the prop and be sure it is in working

order.

8.4 Using notecards effectively

Pathways to Academic English 2021 clearly
recommends using notecards instead of reading from
the script during a presentation and suggests they be
created using only the main points and some
supporting information. This section of the PDF aims
to provide more detailed information on creating
notecards.

When presenters read directly from a script, they
risk appearing unprepared, unknowledgeable, and
unmotivated. On the other hand, when nervous
presenters try to deliver a speech entirely from
memory, they risk freezing, forgetting important
parts of the speech, or sometimes repeating
information. Notecards, when used effectively can
help the speaker feel at ease throughout the
presentation.

There are several benefits of using notecards
instead of a script that make the presentation more
impactful for the speaker and more enjoyable for
the viewers. Notecards eliminate the urge for the
speaker to read from a script, even if they are only
there as a safety net. When speakers hold the
notecards casually, they appear more professional
than when holding a script. Notecards are less
distracting than scripts that can tremble or make
noise in the hands of the speaker. Furthermore, they
make the speaker appear more credible and
knowledgeable compared to a speaker holding a
script.

There are several strategies for using notecards
effectively. For example, notecards should contain
only key words and phrases, not full sentences from
the script with the exception of quotes or citations.
Furthermore, the key words and phrases on the

cards should be used to trigger recall, rather than be
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read directly. Notecards need not be concealed
rather they should be held naturally. Finally, key
words should be written boldly allowing the
presenter to easily glance rather than look directly

at the cards.

8.5 Setting expectations for presenters

This section of the PDF intends to provide lesson
activities meant to help students include the good
qualities and avoid the bad qualities from oral
presentations. It also intends to provide methods and
activities for peer-to-peer assessments and support.

In past exercises, students have commented
that they tune out of speeches when the presenter
lacks self-confidence, emotions, gestures, or volume.
On the other hand, they tune in when a presenter
exhibits such qualities as humor, energy, passion,
and body language.

Students tend to understand what qualities make
up a good presentation, and what constitutes a poor
presentation. Before having students attempt a
presentation, have them, preferably in groups, list
what they believe were the good and bad points of
presentations they have witnessed. Then set student

expectations based on that list.

9. New Lesson Materials

The English C1 and C2 lesson materials in the
shared Google Drive for instructors of English will
be updated in light of the supplementary materials
included in the Additional Lesson Strategies and
Resources for English C Courses PDF. Examples of
new materials will include lesson activities on
punctuation and a tutorial on word processing with a
glossary of technical terms. Both of these skills, and
the lesson activities themselves can also be easily
transferable to other courses that students take at

Tohoku University. Some of the new materials will
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be included in the PDF as hyperlinks to handouts that of the Institute for Excellence in Higher Education,
can be given to the students along with a separate 8.

document outlining how the activity can be used in

relation to the supplementary content for the English

C1 and C2 courses. The current English C1 and C2

lesson materials will also be updated and revised to

make them more user-friendly.

10. English C Classes for 2023/24

A new 3" edition of Pathways to Academic
English has been created for the 2022/23 year but
will not include chapters for the English C courses.
Currently the plan for the 2023/24 academic year is
for second-year students to use a revised C1/C2
special Pathways PDF based on feedback from
teachers regarding the Pathways to Academic
English 2021 C chapters and the Additional Lesson
Strategies and Resources for English C Courses PDF.

11. Conclusion

Although the next few years will see several
changes regarding the English C course, there is still
a need to provide English teachers the support they
require over this transitional period. The Additional
Lesson Strategies and Resources for English C
Courses PDF is intended to provide some of that
support. Additionally, future FDs are being planned
to assist English C course instructors in teaching

English C classes.
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Ty v iMﬁJz LT AR, B ERRN L
RIS LT, #IC Ff%zzm LD R 2
TWVDED, KRYIZAEEDBENTHLINE I NIZZT
IR S e, ERRITIEAIRIIWIEO R TH )
ROBNEZYTH DM, il b0 Se NI LY
i, CAUZRIRO BV AT & o 72 TR 72 | B
2L T, AITIEENEORAFE LT (7T~
R@t®9~ﬂyﬂ%¢thT)AD:%ﬁLTV
5. OFED, OB TRE - BRI 2 R T
RETH D, FERRITED X D 7R PUCB W CE A THE
RERANWLZ L%, [TATEL ] L5950, Vv
Z1XAHIEE] EETE D ITHERVLOTHH T, T &
EBI V% v 7 3AEOLHITENE] RELEX
X, TN EREEDOTTNAIRW R/ TLE D |
(/g (1992 : 116)) &3R4 5.

VEREDO S IXER & R OENE 5 F BT 523,
AR I > TWDHDIFRESE GELTF) 72T Tk
RVICHER AL O WER B S, (la) DL IITHET
% Z & TRl LT HE O RS S B U RN %
BT Z DD D EFRFC, &6 LFREE FITx L
TS ITBDTE & W ) S EOHETRE F D720
ZeEHEFTWDLZLITRD. DFEY, (la) DL
EMgE, O LFERATA (2E) ThHZ &, O
finlz, @76 LM E T2 A R4 (28D ThD &
HIRLTNWDHZ L, ZFAFFIRZ D2 EICRD. 23
2=l —va v ECHEHEFERQOMREERM L= 5E,
(la) OFFEIER TIZRKREWVWI L R v 7|z

BT DH. 22 TH, MEFRSHEOEREIEEL
BIGLCWA Z EMal 2 5.

(Ic) 72V LiE (1d) D &5 bz 2546, &
¥y RENTHDHZ EBHEFICEG I nEIND
0, ZORBESERA SN D, [AIERENT
o5 LV FERIBRABEC SR B S s T3E
NTZ) A X 77— (dead metaphor) 72205 Th 5. i#H,
BRI DEEBIR N B F 0 (A TH DL, &

FUo%ﬁF%ﬂﬁffjﬁéizﬁ%énﬁwi
2 7RG %52 B, it (2013 :372) 1, HHE (analogy)
DNEPROFEIR e E DRI O 7 =) —hLik &
HE 70 & OFBIAE RTIROBR A B B, LT 5.
OF Y, HRCERE KL S, olE FREhE
HLFOBKEY DL N v/ ThDH I LR 5
7oL, BBEBIHRRLERFR TH D &\ D OH
ﬁ%vk)yﬂﬁw%éw TR SRR TRl COIEE L
RIRINTWDHZ &IZib.

LU, BRI e L N v 7 Th D DER
BIERAGED G500 ZZERENLT D] £V
fREinsH, THEREHWD Z 212X - THELIEGR
MWEALT %) LRSS (e (1992 @ 55 1 &=, HFI
82) K OMREH « A< (2010 : 172)) . ¥wAYIZIR~4UiE,
B L EHLIRIRA AL S 72 ORIE TIRER 2%
Mo L, FRBHRAESICRHE, 2L T
FNOMEEIEE STV ETE RS TnD BEATS
bl @ X5 2RI A A T IXRER A H S s,

IH - AR (2010 : 172) 1%, AiEEDS (BR8]
PEDOME , 8D TEWGRFEBIMEOR S IS LT
WESND L LTS, kI a5 E] 251
VT, EMR & B OFE AR 7R EBINEOE N Z T 5.

Q) M mWEND UK LW E S, ZO T/
ELDIFEATRITE Z LIZELWEDIRDSH
[ ONEA N2 BT, BROTh DR BN
ThHDHIPDORH R LTS, b UkRHo-
0NN T 5 &, NRITAZ 13772
», &9 T I >Thl-.
ek (1992 : 79) K OWEH - A (2010 : 172)

OllsEERk TSED)



AR - 6 23R 6 FRAERLIC L 2 50N 5 35 A S s A ZA L DR

2O ETERIE, 252 BIEE R L3 sl
HL, [ELWEDXSZREE WS ERICKIT 5581
PRI, W72 ER SV T, FAORMRE X T D
(e (1992 :80)) & FTHlA~Z. FEHEZ S x KL
PRI, A STEEIITREmAELE  (surface
similarity) , HEREEIME (structural similarity) , B3£&
AIZELIME:  (relational similarity) 72 E23z1F 540 (G
(2013:372)) , IE L IBORIZIZE D 9 HOREATELL
P GERERSEERIE) SBR L TV D LB 2 b5, ED
BHEO ETRITW WD Tk, £ L0
B & S RCIE I IERCRT & & 2 TOWE EDNT
BT\ 5. ZOmEOXE, FEREROIBRRD NI
IRER D TN TH ADBYR A ENTZ 2.
PLEDG, FERGRAEBIME L T 2R A X2 T
WDHERIEE, 208 LREN TV DG ONIER -
FRIVREEDN S Tld/e <, B LF L& FOMEIEMD
%@%*E#méh1w<*tﬁﬂﬂé Mgy & g
DFEL S OREIZRIT DHENE, £ OFRERIFRHE T
iﬁ<,ﬁb$#@mbtﬁwﬁ%ﬂﬂa%%%$ﬁ
RBHDHZ LI K S THOTHRNLT 5. ERIEEE LFO
BT E FEIRT D L O ICRNH720ls, 2D
B & LT I~0X512) LWIFEREREL T LD
THDH. HESTHIL, RBAMa T 7 A MWDk
LT, s LFRBEFICA T b2 5250 E )
DEV) ENEREZEREZL LD TNDESZ L.
YaTYVURRELIL A vE—T) LN EFE (—
BNIX a7 7 A b)) I, FRCERIZBWTES
F 0 EEG IRV, R RN - BRI R A
HHOHLD L L TR L CWAIRY, Bibar7 s &
RN B D TRWIRY, fER7Z1F TaE L F LM &
FOREPRNLT 506 THDH. BOEL SZ/HET
D DIEEZ JHWZGG, 565 LFRICHRT 2 EIMED &
DREODENR[~D X D7) LWHFEMAEEHL, M
TP L FORBWRBEREZRA D LT5. 25
AT & [EBh LV OFEO >IN TL, BF
FIAOENEE, Bl 22T 7 A MCE OFHRIR & 38
%@ftfwé o7, Px v 7i3AIFE) L)
ITEMGRIFBINED S <, FIRHC ny?ﬁxb@
TMT%é BRI A o3k U oSkl
wtf%HMEﬁﬁ%ﬁ%Lt%mfﬁé#(%E-

-
—

A (2010 :172)) , & DOIAFGEKL O L 7=k
X ZTWDOIFERFRAZRFRE WD a7y
AN ENLTHS.

Ik, arT s A (EREEHIERR (TR
T 50, BDHVIEEE LFORIM L7 8rar /e B & OV
EFOMRIRITT D008 WV D 8T, SiE& 0L

IS FEREDOZALA R 1 FE, BB ITER S VDT
THENT L. AHI TR L ERICOVWTELEL
oW, BROZERNBHLYaT I DED A vE—,
EIHRMEFEZMNCIZa T 7 A MR, TS OS
BRI R 2 FRAM (EREMEDE ) T2 KR
WEEKITL TS Z LIFHMETERNEA S,

223 YaTZYrORRTEHarT IR MRUEESRM
LEERAEOEL

YaT Y UPRER LTINS 3T 7 A NI R
BEREZFF D728, SHIIIR~~IUTMB L RIRTH 5.
YaTg Y URMERTS a7 7 A b Ev) HEER
IR ZRECTL, ElEAR L 2 AU kL
EE 2. BT Y —F (Leech (1983 :18)) 13,
YTUAN & EELFEHMEFICLoTAEINT
WD EARE SN D RAERR T, ML R 2 FEEIC &
S TR LPEREKRT 5 2 &2l & TR 2 DI
OB O (B - A (2010 :154)) EHELTEY,
SRRV LIZa I 2= —Yva Vi COH
EEFoTWD. HEETThbar 77 2 M (B
RO AIERT 5 &) EREFEMA IR S 5
XARE LTS TRY, Ya 7Y UniEiBT 5 &
I 72 FR (event) °fmdH (proposition) Tid7ew . HIH,
AIETCRET L7z X O 70 B R EIAYARSOFFIOREE Z 2,
(Aot—y) TiEZe TarTF 7 AN EESRE
Thb. ZZTIHRELEZBT H7-012, Y27 VD
WD (a7 7 2 & M) L) HEEICEE
Wz 5 L1275,

Yar7 v ofTs lav7 7 AN L) lEE
PHERPIBEEE 2 R OfR D 1B\ T, — IR S5 81
mCHEMESND Ml LFREIEET DL, mENRR
MUEEEE (B Ot Z 2 0ikEss iz
RAIUTHERTHY, RY Py —0 AR RRUT
BEWRORZRD) LWHT—EBERHLHTETHRND

[z

= 2
Bl



(Bolinger (1977) , WfH - A (2010 : 152)) . #ni#A
DRI EIEERN R, 2O 53 25E
REFRD Z LIS S, BICE XL, M)
[fl—Tho>THLEANERY 552 L1324 b 5.

HHAHA, ZO [l 2 (FICHEFID) EokH

- B

AT HINDHEMNTL-TH, SEEHEOEIMIZE
BERITTE S PIER SIS, RS

ZOMEREIL, VL OFER E O [ EERE) 253
N5 ENLVN, FELTF (or#) Bz Dr
o] LB L adEE, BEF TR
F) X [FE) & 12 AOABOE] L) 2180 Off
W L Txdis. 20k 91z, 1 >Oam@Elcs L THE
DI FTRE 72 B IHEE TR 220 N,

Z OEBOFEARIRIASFEE VO BIZRADET
KshsZ bbb, R1T0 B2, RO X D7
BT 5.

(3) a. 7T ARITIKNFEL A TND,
b. 77 ATIKDBI 43 LIn A S TR0,

() 1T L bR CHRHL (=) 24 LR T
D, Gl LFENZEOFREEHEMHZ T 502 (3a),
MEINTHEZ TVD ) (3b) TERBRINERD. 20
EORFELT (ROWHIIEM & T) OFBIMEZ X
W= SERAEOMBED, FRASFEFIRIED HFE D
1 D&% o5 TN,

AEDF— T BRBN R 26, EIEELF
D EBIWEDBLE D BREICAAET 528, WA R
o THEEEBRNBFEL & W) SFEEAML, Ficix
HOHNFET D, WHDHBERS  (ambiguity) D5
i, 1 SDOSEFERENEEOMEE TR L3 iRl
LEZD.

B (2002) 124D &, BHRSUILLTDO X 51
na.

TS

@) OFFFERII72HVENIC

ORI AAEINS'S

@)U S A AEIRS'S

@FEHFRI e SV E NI
A (2013 : 60)

HARIE, BHO
5.

A TEIRICE L O THRD L 5 ITH

BHIZOZ TSRO OHEFER b OERIZHUVVE
WERH Y, ZOTDIZSLEIBROBERNRHNEVNI2
b0 (B 2002 :8) , @% X EFRM O
POICERT L B0 (#FH 2002 :9-11) , @% (G54
MIXOH TS & X TL 230EmN R ERIC
HNWENERHDLHH O] (#FH 2002:10) , D% (2D
SCMGEC RO T 5 & EITHTL 2EKRIC
BWENERHLHHO) (BFH 2002 : 11) & EFERMT
T,

A (2013 : 60-61)

ZOXEIITBHWUIC O SHERTEN SV, xR
K TZOBEWMHERG X H I TND Z ENTD DN,
AR CTIHBHS 2SN, (25 1 SOSEEHAE
A3, B OMEEE LR RERS D D) &
#15. ROFERLES.

(5) ZOEMmEIE, BEFPEERRITEE SN
DAGHH) L= DN Z K< FH->Th bE I &,
R 7R E DM, PR TR

SRR RS (fRl)
https://www.nhk.or.jp/bunken/summary/kotoba/yougo/pdf/0
71.pdf

(2021 427 7 30 HIATD)

LoOWREFEFIRTEBY, 5) 1T RNOETOIR
FEH L5 RIBFEEREICHEE SN TV D] DDy,
MR ORI TSRO O HRFEEFEREIEE LT
HDJEE L TN DOPBERTH S, WIE 2L, (5)
31 DOMREE LIZSFERBLCTHEEDFRELZH LRL D
LHENHZETHD.

Hob b, FELTEMEATWERITEANIZ 1| T
Ho S BN, 55 L FOMR R SERE NI D 2y,
720 LI & FORROMEGIHEIC R > TR Y, #57
NFEHMICsIERZESND Z &3P 7v. 515
DEBHEDEROMELTE LT OIE, ZOEKT



AR - 6 23R 6 FRAERLIC L 2 50N 5 35 A S s A ZA L DR

ARAPUIHNZHA LT THEEW] X TEhHE) OpEYT
b5, bbAAT ) LIIHFEENNLREEMEILIER
B RETHLN, D EHEELTE (KO EF)
WEATND KO B2 a I a = — g ite
ST, BRI TRBLIZaIa=r—va | ¢ E%
2.

BAZIZ, 6 F BIZZEN o T BRI 31T 5 283EAOREBE
(phatic function) %, SaEMIAICETORIELE S K
NG, LAaIIa=b— a3y BB AHF~D
YRR - KERRRYT 7 £ AFREMEOIE CH 5. SFED
ZARICHIT 25 LF L M & FOBAME, BVICEMEL
THHHEI LA L T BRTRAET D, 20D
MAEBSLOBE#AETIUERmVEE, L FEHE T
IXRFITHR L TR Z L, TN DM & 5%
DM 5. DEFTRBENTWD A 7 T L3 —
T 4 %03 (cocktail-party effect) 72 E1IZDHERNTHS.

HDOHFEHEIZBNTC, FELFRVLITHEFO L
B HDFETITOERR - PERR B A Rl S 7Y
A, BE SN HIL, TOF EHflEHER L Ta 2
= —varERTIEDLD), ENLE BRITHEFIC=
L2 == g VOEREFFONT D030 2 DDER
LG 2 b, 56 LFERBE ZEIR LA,
Yikahald [HEE ] OERITBT 2 EIGHHRE - £
HARRE A e RBRICIE A L C°, Thx 1R bH ro k)
72 EDREODNT 24TV, HHFE A I 2= —T a3 D
BIHIERE D L T5. T 9 LIZFFUN T O O
RBIE TG T2 ESW TN E BV D DRIRHC T
SNDRIDIRITOITA] (R - [HA (2010 : 136) , AP
HREENZN /) (illocutionary force) ZfH->TUN2 10,

Z LT, MEFIXA G S BfEIMgRE 2 R Eh S,
%9 L2258 (M) W LAy, & DWVIEHES L)
DNOITENEATD 2 L3 TE 5 1 RS, RahIkRE
IZBWT [Ty Txxl b Lb L) DX RFFUD
FU, & LFORHRHRE & O & FOBGEAHEE
TRICHEES RN EERE LRV, Y a7y R
LEE, FERO & Z AR LFERFROMEE & B & T2
FFOMREA R LTWDH Z LT b,

29 LIcEE LF L M & FOFIEITRAE L2 #Efillig,
SEAEOZELE WD R T, HPOITENIS U TR
RN HIRORENE D D L\ ) R a5, Bl 203,

FENHSDOFFH AN TN ) RBE T 15
Lo L] REDOFEUNNTBEGI N, £ L THFOE
BRI BT LTS EHEE LT B,
KETHD 772N (@) ITNEBBD.
Pz T b b a3 o= —v 3 VR DR
W72 BB CH Y, Okl ala=r—rva Ui%
B hE - T LE AL, ZOEFHE (e »NREfESND
LIl ala=br—va roiPICEEFEO
BN & ZAMFTICATE, FFOVERE 25 & R BN
HIUIFESRE A R S MEN B 5. H DT,
LM E FICH L CEERZ EAFEEI L LT,
F 0B AME S5 7 DICASERIRE A B R T 5 2
LHHV D, WTHICE &, B L CIRRREEICR
ZLaa=r—va VR LN E 09 I A
roLIRASAN

2.3 6 EH 6 BERERL DOALHIRURREY

Uk, ¥va7yooe %5 6 HiRgi &, %% OkkEE
IZBWTED LD REFEIEOER RO D DN %
WEBL U 72, BefkiT, 6 B3R 6 HRER A JLHIRI IS L7z
A

6 T 6 HRELAHEET DIchiooT, 7T AD
SREYHE L —TF 2 (Georges Mounin : 1910-1993) D#&
RNFEH BB D, 2—TFroftE, Ovar
YV INEROTHENISREEZ R L T Db 2 &, @Y 2
TN THERE ] LA TV D B DN, TR [
1% (usage) | THV, EOXoBaia=r—raiZ
HLEND D Z L, @6 HEREIIAEMICSIEFEN L OTE
RKIFEHEZ FFo TN 2 &, o7t Eh
% (Mounin (1972 : 172-173)) .

DD EIZHONWT, ¥ a7V IS FEICBIT Hakik
HE & ERORERE 2RI L, SERIBERE A SUEE 70 J7~B
RoT [ZHULZ LIXOBRETIT A2y EHEELTY
D, L A—FUTHEET 5. Wb HIEERRY R
IEEBERED 1 DITHAGA AL TN W D D3 A—F
YORGHTH D0, ZOPEHTEY) TIX /. F2EE,
AR CHIM L7z & 912, #HMEEILS ROl 7
M 2 HEAE L 5 5 L, SrrORSREDS ST 2 1845
LTS Tl

BRARE & FEZIRFIL T D 3500, Lo AEH

=3hH

= AR



T 5. Bloomfield (1933) 1%, HRDBI HALEH
RETHD] LIk~ HOEREMTAED (Fab) (&
ICBIAUE, ZAUTITAE LV D BREREN 52 b
HEHELTHD GE (2013 :59) . ZOBE, 4
MOTEICE T 2 EM#E| (semantic-role) &3V, THE
HE (function) | & WO FEAFFEMIC NITbE (275
Z &) NEERE ) (A RERERFIEE 7)) LW IHE
BRCHEDIL TN D EREITHIRT 57261, Y=7 Y
UHIMERLTZ 6 BERBIE, SRRl LAl a=b—T
NCBT DkkA BREROMEL R LT IT|E 2 &
W) L—F ORI EH TWD, £, T—A
74—V R3S 1912, AU & 22D FIEED B
M, Ty (BURETITHGE) WiEEZFR>LT 5725
X, THED & THERE) IXRICERZ RIS Z L2 2.
TNERELT, b bEEOME - AR Y
WAt a=F—Ta UERICFHEL T D00 e )
b5 (A—TF DD E)
L, B aa=r—va U EMBICT A0
HBEETHLRY, tMOBEERKTE, flxIXHE
DL ERE VS TIESTENTEIC B E
95 &< (Benveniste (1966 :242-243)) . Y27V
YOMERIZBWTala=r—yvary LOEE (72—
R) R L TODEENL, ZOMoER GEL T/
) LENIEIZEINTERY, SiEFNREEET L
WZHGT DL ZANDRN. YaT Yoo 6 i 6
REAL A I3 S TFZEn Do b, BUERIZIX
SREEE D ORFARIOTTH S T2 |
EVIOHHNIEZ BN TWRWVGELEEEZ D2 ELT
5.

. /\\:/17\:1::1 ]\

=Zh

==}

3. HEEE
AFETIET Y a7 Y o 6 BE 6 BERERICIE- T, *

NWENDERN ED K D REFEMEOEET 20 %
ATE, ZIETOZBETHERZILIE, 2322
= a YOBGIZENT, GELFEEEEFLE NS 2
OOERIMUO 4 BHEEL Y HEH LU TEEZ L0 D 2
EThD. EELFIIEHEEAENT O HICHHLLE,
SREHIEOZEbITR U THUK T, oE@itE b o &
S Al AIABRLT VN, — T, l& Fo T L EAR
SRIC LD, Bkx RE®RAEZEE LD HEa0FK

¢~ 1

MO —FARER G X HIHICR T T 5.

O D 4 FHFED L, Sl
VORHREE RS TND LWV T, SRERIEOE(IC
HEVEBAL TRV, b HAA, HEitoORRREGELF
L E FOWERR LR (DS CTEREEL ([Z0)
(Zo) Ton) R 122 Ttz 70&) MET
HZEEHY LN, FEROEZA, D LICEARE
BOBRGEE L FICZRon TS, 2— NIt b %
LEMINBEERTHY [a— RBRLIUESFEN R e
L) EWVWOFIX (Y=7 Y U
7%,

YaTIDES AT A (R
[ZOWTIE, LR IRARAeUE, (B 8%
PR T) SRR LT 20IXEMTH S, LA,
AEDE U Tdr o Th FREM M2 72 50 J7 h35 0>
%<, Zrud BIRITHGER7RRE (voice) DAMK7ZR
ExRPE-ST) FELFOTENMEE KT 5.

BARCFHOIBSRE AT 5 A v — U, FRCERHN
REVEILICEBRT 5 Z L 03% <, a—F OfEfid
% EaskoggRe) HRIFHCERET 5. 28RO L 2
A, AEFH 2 S0 E LIX A —F IS S 20 THERE) ©
372 THIE THY, ZORTY a7 Y 0% THRE
& THE) ZIBHITE TR0,

ZHLTRD L, BESIE PR SEEDE I
LT TR, RIEHmTHWalia=r—v
3 AZRWTL, FELF LT FREOEZHE-> T
LT ENND. T 9 LIcil LF L& FOMARR
D, B2 D S e KA & 3 2 B8 SRE 71210 T
72 <, OWNTIERRER T (discourse analysis) 72 & D
R B OWFFEICKWVICEBRL TV 25 9. Zh
ZNFEL, HRSLC TV Z &R, TURFED) Sia
BB THRREAIEIL W) T —EEFT Bk
0, X~ aollE &> CEEAIEOZL AT
THIZOOREZ 5 LB s.

=25

SEala=fr—va

h—hu—iZ

it

! Jakobson (1960) .

2 i b (1984) 1, Y27 Y L OBRAZOEEHELC, &
DHRBELIESHEII 2= —va Vi HLIE TN 5.

3 XNEA U T 4 (Sentence Modality: SSMOD) &\ 9 fifaEI
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A (1994) 127z,
42005 425 A 29 H AT
https://www.nikkei.com/article/DGKKZ059732310Z20C20A5EA
€000/
(2021 4% 6 A 29 ARE)
52017 4F 4 A 19 A A
https://www.asahi.com/articles/ ASK4AM3RGSK4MUTFK008.html
(2021 4% 6 A 29 ARE)
¢ ZOFRITH < £ THIEMRET VICHEILL 72 S350
EOFERERNRE LIZHOT, b LT a AAX—io B
k) 2P AND DR BIE, ICM bEESEE & L TAEZIC
<. 2 2 CIHEGRINEBORFAZHMHIL THEDOTH-T,
ICM BRI D & 53 BB &\ 9 T Tk, 7228,
SCRTZ T 2B L L TR E W D R N, D7 E B
R | R B S oy WA AN
T O TSEEIMEAR) &, N T == B (1966 :248) 13X (<
E>OW) LERTS. £z, 77 bonEETS R0
B b E, SEOFMEIHML TN B LS D55,
§ FHIT, A EEOFIRROBIZZT TRD & 5 1TR 5.

R EH Y OFE FICFRERVDR HITFRE VI L7z
T LT, TEARETHEMAY o> TAE LR R&E T
HoT, FTFET DL/ IERRRICER 2 iR S50 & b
7%, FERORE~FLETEERONHEE & H 720 )l
WL, BEOEEIFHSHI— D LRV DTEND, 29 bR
TD LD DITFRE/RD HIRFRT LAvew,

P8 (2012 @ 14) TRMES

[EHER—2 LDV EWN) DI, HDEEFERBIDGEL
FZ & o TN BT LW Z L2 BWT 5.
ST, 5 1| DOEHERBE (29 bIRL, HfiFcx %)
VI DI, FROSEMY 572 51F [RAFR]) 72 5o [F5)
LS Z kB,

? Jakobson (1960 : 188) .
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wr3E/ — b

RAYEE L RFFICBITAERICEHD B
—HH 58, lassen f#4%, have %2 DO\ T—

i R
1) BAERY SEHERAE - RS S5 - SUeEE 2 —

AR T, &I 2 MIGEOREC—H B 54530, lassen %30, have R SC— E MU D A J1 = X I
ZEY LTS, NAVEEO BB GRS IR OfRofM, RENIHIFEROEENGHEOBRIZE S0

[BREOERL] fREERTZENH D, lassen FEEIIE, —HMICITEFEBTRIND AR EWEETRINDS
AN U T B DT A H RS, HAVITHT5Z L 42FT. T, lassen i TIZ—EDSLIETT, H
AR SC & Rk, TERERERL] OMRETRLZENH 5. KED have E&E UL, WRENZBLAND R
AVEEOAMGH L OIBEAEFEON, ML) ORI, THEE) ORMAETHD. AFTITL,
HHG-#HE3C, lassen %30, have M SCCHRIAE « RNAIRERAREINZ LI L, EMA1T . O ORKR, £3hd
FH OBt Z @I NS R A MESHESC ORI W T EE KB 25 = L 2T,

1. iXL®ic a. [FAZ & o THE DN Z LI RICHE BT
AR TlE, HEICEAD 2MIFEOH L TH L A h b. [FATHEAIRICEE LTLE -7

FEHEST, lassen (=ler) fHAZ3CIS KON have AR SCAHLY

iP5, FAYIEOBHBGEMBE T THEE (3) Der Hundebesitzer lieB den Hund im Park laufen.
(Involviertheit; affectedness) | DR, T 72 BRI - the dog.owner let thedog in.the park run-INF

AFREDER (] (1) O, Wb 2 TENEDE [ROFNFNIENR 2 AR TEL T

&L (unabsichtliche Kausierung; unintentional causation) | (4) Ich lieB die Flasche auf den Boden fallen.

DR FRETH D (B (2)). lassen i LITHE—IC I let thebottle ontothe floor fall-INF

FEENERRECTRIND AR EITR LT, BAR72AT a. [FUPHAERICHE L L1z

R SELRVLIFATHIL2BRT S B (). b. FATRERICE E LTLE -7

ZDMIZ, lassen I —EDOFRMHTT, 2) DHHBS

FOGE L RERI, TEREOERL 2RTZL1H5. RA YV EEO H W GFIZFY 3 595550 have &SI

O (4) THD. BNTIE, M) OfFROM, [HE28) OfEIRMN

AREL 2%, (5) L LTHIZRT.

(1) Ein Wildschwein rannte  ihm ins Auto.

awildboar ~ ran  him-DAT into.the car (5) John had half the students walk out of his lecture.
(A PEOHIZIEZE L TE T (Ritter and Rosen 1993: 525)
(2) Mir ist die Flasche auf den Boden gefallen. a [vard FERLO) PooEEICEORENL
me-DAT is thebottle onto the floor fallen TATH T2

1) EAESE T980-8576 BT HEEXIIN 41 FALKF &\ EBERAE - FE R
miho.takahashi@tohoku.ac.jp
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G« NA VR L HRRICRT &I DS

b. [0 3 U AN DEEITE DR & T
7~ ]

AFEizir 5 ME% (Kausierung; causation) | R &
1, IKWEBRTO [51E@I L) 283 772bb,
H2D N EIEE (Agens;agent) & LT 5 HGUTH
b5, HONEIDR ELXZDERICEERHD LW
IBE R, WEE OIRLT, HD5NIHFSL
IO HDREZ 2T DG T LLF AR T,
KA V5RO B M GA88E3C, lassen % 3L, have ffif% L
ZBT DR, RSN FROREEME (Aktivitit;
activity) 72> Uzl (Passivitit; passivity) 33 I OVES:
DORESHE (Telizitit; telicity) & HBHAZER#HT 5 Z L &R
7

2. FAVEBIZBIT 5L

AEITIE, HHSEAESCE L O lassen % 30 CrlHEE
IR & 2 DM, L0 blr TERERER] 20 )
B DR ATHE & 72 D A W = X Nt Z DB,
EEROXGT fallen (=fall) <0 laufen (= walk, run) &
W o T BENENECIRE S 5.

2.1 HHEGREXICRIT o &M

F7, BHGEESCEZRY B 5. e TaRE TR
INDEBY, BHRGEECTIIRIMICN T TRR D
ZOOMRAETFT (B 21F Schifer2008 ZH). ZZT
A DOIRBEZALEGI OF 273, B (6) TS
% X 912, zerbrechen (=break) O X 5 72 HEGEZ A 7
T, WEE) OfRoM, TERERER] v )

(i) DOMERFTREMEA BRI S . ZAUTxF LT, fil

(7) 1Z81F % sich offnen (= open) D X 9 72 F)FENE
A 7T, TENENER] R/ SELNT, e
B OROBDBATRETH .

(6) Die Vase zerbrach dem Hans.  (Schiifer 2008: 42)
the vase  broke  the Hans-DAT
a. [ R E S THREDHENZ LITRAEITZ)
b. INCAFERETHEE > TLE-7)
(7) DerMaria oOffnete sichdie Tiir.  (Schifer 2008: 45)
the Maria-DAT opened REFL the door

[T > TEEDEWZ LI RT3

B ORREZ L ERA OAth, 5121 fallen D X 5 72
BEi@hE S —EOSME T T R Hikd bbb

MR RN REE 225 (HBOf] 2) 5
B . LUFCIL, &8 (2015) 3 XU Takahashi (2017)(2
B D a— " AFFFHEORRIIESE, B HGHEAHE
SUZEU B (E RIRD A T = X A H W HNIT 5.

2.1.1 RO ATREME
H—2, BEEE O B oSSBT 2RO AT
REPEIE, £INDHBBEIORREIE B & BB b
. REERBENTIE, BEIOHE D BEm A &I
b0, Pl EYBEIFELE L TiboTnd ()
(8a) ~ (8c) BM). ZTHIUIKIL, ZEILBETIX
B A BB OHEE 1372 <, BB L TN

7N (BCE )70 &) N TW D (6 (92) ~ (9¢)
ZMH).

(8) a. Die Kinder laufen aus dem Haus.
the children run out.of the house
T ENRZENGED HD.
b. Die ICE féhrt von Mannheim nach Stuttgart.
the ICE drives  from Mannheim to Stuttgart
ICE I~ A LB ia by oy RV b
17<.
c. Wir fliegen (mit dem Flugzeug) von Berlin nach
we fly by the airplane from Berlin to
Miinchen.
Munich
= BiE FATHET) L) vinb I a vy
IS,
(9) a.Der Wein lduft aus dem Fass.
the wine runs out.of the barrel
UA EPBIRND.
b. Die Blétter fliegen durch die Luft.
the leaves  fly through the air
BENZER LTS TND.
c. Ein Stein fallt ins Wasser.

a stone falls into.the water



FDIKDP~EED S,

AL L AT ORGSR, BRSSO THEEEE) iR
ITREENHY 2B ) & SZEH R BB OV T HIZIN T H A]
BRThLZEnHLN o7 Z20—FT, B
| RIS B R BENC B W COABIE S LD
ZEpvrEnz. BUF, (10) ~ (13) & LThlEZ R

(REBIRYREE)]

(10) Einem Mann istein Reh  vors  Auto gelaufen.

aman-DAT  is aroe.deer in.front.of the car run
b5 BUOHEDRFNZ ) B VAW ES TROH L
T&E. (B
(Rhein-Zeitung, 11.07.2000)
(11) Er hat gesagt, dass ihm eine groBe Spinne ins

he has said that him-DAT abig spider into.the

Gesicht gesprungen ist [...].

face is

BT DBED T TRE 727 TR TE 2
[] LB, (W]

(Kleine Zeitung, 09.02.1999)

jumped

(CTURIEZ )|

(12) ,Mir ist dieZeitung aus der Hand gefallen,
me-DAT is the newspaper out.of thehand fallen
als ich das las.”
when I that read
(FNIHR 2B TVD & ZFIZ, 9200 Finb
L LT LELT. | [BEHEhE]
(Niirnberger Nachrichten, 12.06.1990, S. 9)
(13)

,,Die Koffer sind uns auf die Kopfe gefallen,

the suitcases are  us-DAT  onto the heads fallen
die Leute wurden auf den Boden
the people became onto the floor
geworfen und schrien.*
thrown and shouted
[R2—=Yr = AR H O RIZE B TET,
ANZTRIZETH S, AT, | (2]
(Die Presse, 02.04.1997)

AR OIS IS, BEENE OB HE5HECT

RS O ORFERR]) AHET 5 2 A6
(27 o7z, BRGHOEBRITIL, —EORRMENEE
B A S T ENHMBIATWS  (Wegener 1985,
Ogawa2003 72 &). Z 2 TlX, KINHBE) 2 REHIAY -
T AT SHNCIRE LS DS IEDS, BB
THHSGHBAERT LD ORMHEL /2> TNDH Z LR
fezains .

H B 545 & D VETH HRETHICHEAC, Bl
BEA D B B GRS TIL G TR ENDH AW & B
E ORI DD R B E R B EE S D Z &
272 h. Thebbh, HRTRIND N bBEIN
TV HLIBE)) &, BRI A
B30T BROBBE)) 05 Tho.
BT, TS OERARBIMRDS B B GRS O MR
DAMREPEI R L CEEREE 2T\ D. BRI
1, TR | RIS B A 5880 S B T
ELIBENCBWTOAARETH D WlZiE (12)
ZH) . ZHUTK LT, BEMWHEREITESNTL DK
DIBENCI, TEXERER] MRIEARTETHY,

Blz1E (13) OX D ICZBNBEIZE L TOD5E
IZBWTY) 2 OIROLZGED HND.

212 TEMERHEER] MROKM . B hGHESC
211 HiCOMNTHERZE%Z, HHGEEIZRNT
MEEEER ) R FTRE L 72 2 DIE, RO DD
FENmTE SN L& ThHEEXD
l. ZEHBETHDZ L
2. 5D NH D R CRERUHRBEI ThHhH Z &

2.2 lassen F&ZIZEITD [BERLIEFL]

WIZ, FAYVEEOHTE LT lassen iR CEZELY
T2, F1HTRZX DI, lassen R L TIE—E

DR T TR D) SR TREL 725, LUF,
BEIEEOFZ b L IZEDOFRFEA ST 5.

2.2.1 RO TREME

FENENF O lassen &L TIL, £INDHBENOER
Gt (REBNAZ BB BN DY) & AR ATREM: & 23
ERCEET S, 1 (14) f (15) TREND LD
I, REBIRBIOGE, MESCRIROMRIIHE RO

-
=



G - A YR L RIS RIT DRI DAL

LVt BERART ) ICRESND. BB
BTIE, £ 9 L7z Mtk MR (B (16) M) oofth,

Bl (17) CREND LD 7 TEEEREER] MR A
REL7eD.

(GEEIEREEZ )|

(14) Dort lieB der Dompteur die wild fauchenden
there let the tamer the wild  snarling

Raubkatzen durch Feuerreifen springen.

wild.cats through fire.hoops  jump-INF

Z ZCHBENL, Fx L DRDHTAFLRR
FWkDfzE < SCoTUv 7S/, ]
(Mannheimer Morgen, 08.02.2005)
(15) Coach Mike Schmidt lie seine Jungs viel laufen ...].
coach Mike Schmidt
A—=FD~A 7 + a3y MIEOF—LDiE
Flebliclel sAEbEr []. k]
(Hamburger Morgenpost, 31.10.2005)

let hisplayers a.lot run-INF

[(ZEREE)]
(16) Seufzend lieB ich Wasser in den Heiwasserbereiter
sighing let 1 water into the hot.water.boiler
laufen[,] um
run-INF CONJ  my gold.edge.tableware to wash
BT E DRIFEVED 120, T2 R E>E R
5, FNIKEGH) LasiZit LA, [
(Rhein-Zeitung, 15.07.2011)

mein Goldrandgeschirr zu spiilen.

(17) Caesar lieB den Ball nach einem Schuss von

Caeser let theball after a  shooting of
Carsten Reimann aus  den Armen springen, [...].
Carsten Reimann out.of thearms bounce-INF
Vx—WP—iL, D=V AT L TA<wDYa
— hOR&IZ, A= V&IN5 IFLTHNTL
ol [] [EXERER]

(Rhein-Zeitung, 30.05.2005)

DI, REINDHBEORIMEN TR LA
DFiA% b7z BT OICEEREE A S | miG (2015)
OFEFRERNOHLMN o722 L E LT, BTN
AL R & 22 B FEHIOIRET R THROE DN LE
OB A>TV Z LR 5. BEIE)E

O lassen LTl KA L L2 2 LiIc k- T,
TEEONY) L BB & OFICERIZRBR, T72bb
DB SRDIBEN OV TR SN D, [E
gkl | AN RTRE L 72 2 00, BEL B (17)
D& IE LRI E DL A TH 5.

222 [EMEREER] BROKM:  lassen L

HIET COFER 27 C, lassen &R SCIZRBW T [EX
WERL | R ATREL 722 DIE, RO ZDDEMAN
WleINTEETHHEEZD

| SHHBEHTHDLZ L

2. EEEO ANH G AT B8 Th b Z L

LEDEHIZ, RENDBEOEL LCEHEDOAY
LRI & O OERI 2R —2.1 BiToAmE
FEAESUZ 1T D356 & AlERIC—lassen i SCIZ3U\ T

MEXEhEE] R b7 TIChico THETH
5.

2.3 EEHEESHT

REITHE, 21 HB L0228 THLNE RoTe [
PIEWER ] RO EZ, FREEISETT D2 L
TR A D . LT O538T1E, Pustejovsky (1991)DHGu#E
D7 L—ALIES D THD.

ATEICotrOxIR L LicBEEiEL, FEMEO8
BDTHE, FH—RANTATO (18) O X579k
FRIRE7:  (atelisch; atelic) T DZEAL DR (Prozess;
process) &Y. AT, BEIEFEINOE D0 LE
BORKHELMHGDEIND L, RINLBETILIT
D (19) D & 5 R IX I H 7, BRALAYZ: (telisch;
telic) JRHEZE(L. (Zustandswechsel; transition) & LU CHE
2 Hhb.

(18) 2 (P) & L TOBH)
P

N

LOC(x,AT(2)) LOC(,AT(b) .. LOC(,AT((n)
(f5) Die Spieler (x) laufen auf dem Feld.
BEEBIXT 40—V RTED.



(19) Zfb (T) & LToBH)
T
LOC(x,IN(w))  —LOC(x,IN(w))
Ed e
T
“LOC(x,IN(w))  LOC(x,IN(w))
(#) Der Ball (x) rollte aus dem Spielfeld (w). / Der Ball
(x) rollte ins Aus (w).
RV T 4 =)L ROBEER Y =,/ AR—
DIGIMZHEAN O 7z,
ERo LBy, BEhEE OB R SEECTIE, B5

HIZRRR KIS K OSEAOREN R L CiBIN S - BA& IS
BT, GRICBEWNE SN TL 2RLIBE L 5

R BRI SN T < DRIBEN & SRS 5.

oIz, %o EXEOERL] RIE, 55005
T DERBENC B W T OARFRETH 5. (19) DET IV
ZH &1, TEMELER] o B MBS ORL
Wi, 20) (= ) oF#E) zfilic, LUFo (21)
DEHITREND.

(20) Mir (y) ist die Flasche (x) auf den Boden (w) gefallen.

=@)
1) NEXELIEE | RO B B 5 SCOFRAEE
T

—LOC(x,ON(w)) AéT(z) LOC(x,0ON(w))
POSS(y,x) POSS(y,x) —POSS(y,x)
cyldz EA—HENGD (y=2).

Q1) TEERINLIBEOZEWEIIESE, Rahd
B2 & s LBENRBEERGE STV D
(=ACT(2)) . OB ENCIE, WERREEE L 5
O NDIINE—HIND Z ENARETH D, Z OB
ELTE, QD) TREND LB, BEIOYIFREM T
RO SICBEWMNH Y, Ak, TOBEMEE
DEFICTHIENTERZDTHS (=POSS(yX)).
ZOWRPTIZBNT, AR THIUTHIFEEME TN T

BEMWOLGFTOEtE 2> hr— /L TEZITTO 546
DN LT, ZOHHOZALOELNFE Hivd
ZEIIRDLDTHD.

fth )7 ¢, MBI | fFR O lassen H1% LD HFL:
HiEE, 22) (= @) o) 2l LUFo (23)
DEITREND.

(22) Ich (y) lieB die Flasche (x) auf den Boden (w) fallen.
=)
(23) TEXEEE ] RO lassen (E& LD FGAMEE
T
/’\
~LOC(x,ON(W))  ACT(y) LOC(x,ON(w))
POSS(y,x) POSS(y,x) —POSS(y,x)

(23) TRENDEBY, WHMIZBRRBEZ KT
lassen fEESCCIL, BIETRAEFIN TFEICA G- S (=
ACT(y)). EHITRINLBENT, RRIKIE & OILE I
A CREIIZXEI B 722k (T) & LTI bND.
2 TS bICERR L BEMW & ORI —HOFTA MR
ERETLHIENTED. T72bb, FEOANIEY)
T CREM A Z OEH TIZEWV TV I 20D
57, BEIOKKEERS TIIBEMNZ OEEL T 6K
PRTLE Y. 2O &5 RUIFREFSICISWTIFHEL,
HAEBBEIZ W TR D F5E L BB & ORI DT
BRICHESE, FFRO IR SN HBE DELY
BoTo N LTIRZ HILD T ENAREE 72D, D
FER, FREDMENICRINDFREGIEEHI LICH
PO LT, TOEENER LD TIERhsTc b
W TEMEhER] RPECLOTHS.

3. have 3T« ] & THEEE
ARHICITIEFED have (L2 i 5. Mclntyre
(2006)IZ L AU, J5ED have 1% SCIHEEERIIC 7LD &,
RAYEEOA B G &L ORTHREERH D & S
%. & 51T have AL M) AR, T2
DFFRDGRO HALD. EIES T2 AT BV T,
M) RIS “Cause” (f7%), 4 1 R
“Experience” (f%5R) &PRHINLD Z &A%y (Bl
Ritter and Rosen 1993 °AHF « & 5L 2007 72 E2 ). LA

1 98
S
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T, ThEhplz~d.

(24) The teacher had his students read three books.
(AEF - @il 2007:219)
AT BICARZ 3 Fi =87
(25) T had someone pick my pocket on a jam-packed train
yesterday. (ebd.: 219)
IRAVIRE B i SO T4 0 (Tl > 72 )

Ritter and Rosen (1993)iZ &% &, have iR SCOAE
7HEREIE, NRIC Ko TR EIN D FEREZDIAAT I
IE DR T PO NTHNILRET 52 L Tho &
Ehd. T72bb, REINDIFEEDIEEE T ERS
NAHLEIE, fEremiT Mtk MRzZi5 & s
no. i<, RINDLERPHERREZMED K57
K ETIRRSN %6, MRk THeE) &L
TR ENS.

8.1 FREZRMEIRDEEST

JEREO have (ARSI SREE, AERTH L. L
L, M) OFRIT—EDOLRMET, &0 b IEsi&E)
FNZIBWTHEBR 45 (cf. Ritter and Rosen 1993). LA
TCIE, have i STV THREE 72 DR & Z D5
BT BT

£, have (EESUTIBNT Mtk FRIRO 037 RHE
Y a Y LS. flzid 26a) (= (24) D)
D read O K D 7RIEENENGTIL, THGEEE OfERIIA
ARETCTH Y, MLk RIRDA N AIEETH S . £ 72, have
RS (26b) @ run D X O 7B ENEh R IH 2
DIRWGE—ITHBWNT S, Mlifk) OO LA ATEET
b5,

(26) a. The teacher had his students read three books.
=@24)
[FEEd7z)
b. The coach had the players run for another hour.
7587
(KHF - 5L 2007:219)

WIT, M) MR EON T2 R nTRe & 72

— 78 —

Y56 %757, Ritterand Rosen (1993)I2351F % (27) (=

(5) OFHe) OHIXD L HIZ, have i 3CIE walk O
&9 7o B EENER ARG IA (2 Z Tl out of his lecture)
EfESTI5ET, M) RO BT, TG
DFERZ 7.

-
=

(27) John had half the students walk out of his lecture.
=)
a. T e 7]
b. THTITAT- ]

RIS, M) RDHER ST, THGEE iR
DHWNARERG G 2R # (28) TREND L DI,
Bl 213 die D & 9 722 ERHEENEAD have (BT, T4
] DFROI NS AIRETEH 5 (cf. Ritter and Rosen
1993).

(28) Ralph had Sheila die.
[BE7edTz)

(Ritter and Rosen 1993: 526)

32 ESMEELHT

AEITIL, 3.1 BiTRY EFT-ZnThoBAicon
T, FEEENTEITD.

FPNE MR RO H 3 ATREZe A CTdh % . read D
K 9 72 TEBNENG, 35 K ORIRIE A D720y walk D X H
REEEENL, W BRI KE S, JER
FEg7cuake (P) 2R3, o 0#hFEEICRIT 5 have
R SCOFERIEIEL, LLTFD 29) O LIRS hD.

(29) IEf) fEIRO I AIRER A Y

a. T B
ﬂp\
ACT(x) ACT(x) ACT(x).. ACT(x)
POSS(y,x) POSS(y,x) POSS(yx) POSS(y,x)

(f31) The teacher (y) had his students (x) read three books.
(=(26a)) [FEFEw7) [fHk]
b. B



P

N

LOC(x,AT(a)) LOC(x,AT(b)) .. LOC(x,AT((n))
ACT(x) ACT(x) ACT(x)
POSS(y,x) POSS(y,x) POSS(y,x)

(f41) The coach (y) had the players (x) run for another hour.

(=@Q6b)) ESE-]  [fE]

CZCHIBEE 25178, DL (29a) O Tt

(29%) @ GES] 1%, #fFE ) ko T Tond
HLDOTHY, YLEOITH %R LIZTFEONY (y) 134
L TREINDFLRDMRIZDHEADD. 22T, B
EE ) DNEFE () ISk TRENIATAEITH R
v, FE (y) OFHETIZHLI O EBESIND. 20D
£ O RIRFOFTHBRE, (29) O TIE POSS(y,x)
ELTRLTWD.,

e T M) TR IR WL S FTREZR G 6
Thsn. k4 27) oBBEE] walk OFlZb LI, £
DEGHEEILLT D (30) DX IZnirans.

(30) fife) THEE) MRS ATREZRSG S

T
LOC(x,IN(w)) ACT(x) —LOC(x,IN(w))
POSS(y,x) POSS(y,x) —POSS(y,x)

(f51) John (y) had half the students (x) walk out of his
lecture. (= (27))
MRENDH T2y ]
M BT T (B8]

(30) TIE =DM HALEST OREN DR DA
b A(T) BEENTND. Thebb, PIEEMTIE 4
=B X TVay) OBEOHIZWZbDOD, &
BRI BITRBE O TUTIIAFIE LAV, T2 ke
e L C, FIREETIE T3 v) OB TICH-7=
eI D) 1, KRB TIXZOFBL T O H 5
ZElien. (30) OHATIE, ZDOX D RIKFEOIA
BUROTERNF END. ZOWRN T T, T4/ BRH

ENHHTIT ] LW O TRIN D FRNEFD
NDOERNZ L D56, HCeRiT Mk & UTH
Wansd. ), RINDLFLPFFEOERIZL S
WiE, ML) e L LTRSS 0T
H5.

Btk o, T2 R O 3 vl e a3 6 % T <
LFD (31) TrRENDERY, FlziE de DX H7%
HHE BRI IR R ORI D ZEE (T) %K. £
DEE, x DFE/RFRITR SN D LM% HE 5 T (Theme;
theme) & L TIRZ BILD. ZDO X DB bR L L
T, VIREECREDLNEZ 917 (y)] & Tv=zd
7 ()] DIRFEOPTARR, KRB CIIkbT
LE)Y. T72bb, [FA70b L2y =, THND5)
EWVIRBND, [v=A T OFIZEST, [F17
DH &Y = A TR &) FTEBRO A
LN R SN D . 2O, have i30T Mtk
RS2 37, THER ) BRIRODO BN TREL 725,

(1) W) fRIROZDATREISG &

T
EXIST(x) —EXIST(x)
POSS(y,x) —POSS(y,x)

(%) Ralph (y) had Sheila (x) die. (= (28))
[Fe7eiie) (B 2]

DlbaFEldnl, kOLEY L7725 : have i3
T Mtk fRR &Y THGEEE ) IR FTRE S 72 D D
X, W CRINDFRVEEEICLD LD THY,
2o, BRSZ: B BRINDGETHD. Hifl
TRINDERVIERANZ: Nife) 2RT5E, #
SCARRIIE L T M) OffRE21T 5. £D—FT,
RINLFELRN By THY, P OEWEENFEL
RWGE, WICERT WEEE) ofREe% T 5L
272 %.

4. BbYiZ
KRBT Dima ELOL L, ROEBY LD
® HHGHE I L lassen H&ESCTIXHLAYR
(primér; primary) f#FR & J&520 8972 (peripher;



it - NA Y EE & BRI T HEERIC B DA

peripherical) R ENKBIEND. B HGHEAEL
IAE AT THE R OfiffR & RHESCTH Y,
AR TR LI —EOFME T TEMEhER] #
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