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Free, online teacher tools:

An introduction and argument for their use

Ryan SPRING *

Keywords: Text complexity, question analysis, speaking homework, ASR, online tools

1. Introduction

Teachers can be extremely busy and do not always have the
time to put as much effort into creating materials as they would
like to. Even if teachers are using textbooks or other pre-made
materials, they might wish to edit materials or create their own
supplementary materials. Furthermore, many teachers make
tests, quizzes, and homework assignments, based on materials,
both pre-made and original. However, how can we be sure that
our materials and questions are appropriate? Unfortunately,
there is no single answer, no perfect test, nor a complete Al
solution to this problem. However, there are several simple
tests and checks that teachers can do to identify problematic
areas of materials. Furthermore, as teachers, we should
endeavor to fix these as much as possible. Yet teachers, myself
included, often have limited time, so I have put together a
small, yet growing, website with automated tools that can
point out some potentially problematic areas. This might be
useful for teachers, especially language education teachers, as
it would make it much easier to find problems quickly. In this
report, I will introduce and explain the importance of three
tools: the teacher-centric text checker, the question evaluator,

and the online speaking homework tool.

2. Teacher-centric text checker

One important aspect of materials creation is the difficulty

of the language used in texts or listening passages. This is
important when presenting materials in the students’ first
language (L1) [1], but even more so for language education
classes or for classes taught in a second language (L2) [2]
[3]. This is because the more complex the language used
is, the less likely learners are to understand it. A bit of
complexity above the current level of the learner can be a
good thing when trying to challenge L2 learners to acquire
new vocabulary or grammatical structures, but it can also
negatively impact learners who are trying to get information
from the text when language learning is not the goal of the
task or text. Some aspects of what might make a text more or
less difficult to comprehend include: lexical sophistication,
lexical variety, and syntactic sophistication.

Lexical sophistication is often considered one of the most
influential factors in text comprehensibility [1][2][3]. For
L1 learners of English, two different Flesh-Kincaid scores
(i.e., reading ease and grade level) generally exhibit high
predictive power for how difficult the text will be to read
[1]. However, these measures are based on syllable-counting
and the fact that L1 learners tend to learn Latinate words
(which have more syllables than Germanic words) later in
life. Therefore, newer, usage-based measures have also been
created. For example, the percentage of words past the first
most common 2,000 or so in the English language (i.e., not
in the New General Service List — NGSL [5]) can be used as

a measure to determine the sophistication of L2 production
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but can also predict L2 comprehensibility to some degree [4]
[5]. Finally, it must be noted that foreign language learners
rarely learn L2 vocabulary in the same order as L1 learners,
so usage-based metrics such as the most common words
can be somewhat problematic for foreign language L2
learners [6]. Specifically, in the realm of Japanese English
as a Foreign Language (EFL) education, Tono has created
a CEFR-J list, which represents the words that L1 Japanese
EFL learners are likely to know at certain CEFR levels,
given the words already present in their L1 and the words
presented in their textbooks [6].

Though lexical variety is often more associated with L2
production than with comprehensibility [4], a high variety
of vocabulary can also make texts and listening passages
challenging for learners [3][7]. While of course, the number
of different words is one metric that can be used to examine
vocabulary variety, this number is affected by the length
of the text, so is not always intuitive for teachers. One
score that can be used instead and corrects, albeit only to
some degree, for text length is the corrected type-token
ratio (CTTR) score, which has been shown to be reliable in
predicting L2 speech and writing proficiency [4][8].

Syntactic complexity is much more difficult to rate without
a Large Language Model (LLM) to assign dependency tags
to words [9][10]. However, one extremely basic metric that
can be calculated using simple JavaScript without an LLM
is the mean length of sentence (MLS). In general, the longer
a sentence is, the more complex it tends to be. Therefore,
longer sentences are typically more difficult to parse than
shorter ones, potentially making them more difficult to
comprehend [8]. However, it should be noted that sentences
can become longer through coordination, complementation,
phrasal expansion, or modification [10] and that these are
not equally difficult to parse. This is likely why MLS is
not as strong of a predictor of L2 productive ability as the
number of complex structures or phrasal complements per
sentence [9][10]. Yet, it should be noted that MLS does still
have some relationship to syntactic complexity and is large-
grained enough that most people can understand what the

measure is quite easily [9].

Based on the aforementioned discussion, I created the
Teacher-centric (CEFR-J) Text Checker, depicted in Figure 1.
It is created entirely in JavaScript, so it has several limitations,
but it is fast, lightweight, and programmed to help overcome
the limitations quite easily. It is based on dumbNLPjs [11],
which includes text-cleaning tools, text-related calculators,
and a lemmatizer of my own creation, not built on an LLM.
Importantly, because there is no LLM, no part of speech
or dependency tagging is conducted. Please note that some
words in the CEFR-J list belong to different difficulty levels
depending on their part of speech, so for a more accurate
representation of the percentage of words at CEFR-J levels
for research purposes, Mizumoto’s tool [12] should be
used instead, as it also handles part-of-speech tagging. The
Teacher-centric Text Checker accepts English text as input

and then produces the measures found in Table 1.
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Figure 1: Depiction of the TCTC

Table 1: Metrics Produced by the TCTC

Measure

Number of words

Number of syllables

Mean Length of Sentence (MLS)

Number of Different Words

Corrected Type-Token Ratio (CTTR)

Flesh-Kincaid Reading Ease Score

Flesh-Kincaid Grade Level Score

Percent of words covered by the NGSL

Percent of words covered by the Al, A2, BI, and B2
levels of the CEFR-J list




Importantly, as Spring [13] points out, there is no perfect
vocabulary list, so even though Browne [5] and Tono [6]
have done their best to create lists that represent learners
at given levels, the word lists fluctuate in accuracy as the
world around them changes. Therefore, rather than simply
outputting the percentage of words covered by the NGSL or
at certain CEFR ranges, the tool lists all of the words present
in the text from the CEFR A2 level through those that are
beyond the B2 level. Teachers can quickly check the lists
and mark the words that they believe their students already
know, and then have the tool recalculate the percentages
of known words. This includes words that might appear
twice in the CEFR-J list with different parts of speech; this
tool generally classifies words into their highest CEFR
level based on the list. This portion of the tool appears as in

Figure 2.

CEFR 51 Words
el
e

e

—

Figure 2: Marking of Words in CEFR Levels

Since I believe that teachers should check the word lists
anyway for already known words, proper nouns, and parsing
errors, I think that for materials creation, Mizumoto’s tool
is not necessarily required and since it does not include
the ability to mark known words and recalculate based on
teacher intuition quickly, this teacher-centric text checker
might be easier to use.

While there is no single setting that is absolutely correct
in terms of text difficulty, one should consider the length,
average sentence length, lexical sophistication, and lexical
variety of any text used for learners, especially L2 learners.
However, if the purpose of the text is not to introduce new
vocabulary, it should probably reach a level of about 95%

coverage of familiar words [2]. This can be checked using

the CEFR-J coverage percentage of teachers’ learners
(if they have L1 Japanese EFL learners) or by making
educated guesses about their levels and checking against the
percentage of words covered by the NGSL and the Flesh-
Kincaid scores. Similarly, for texts of about 200-500 words
in length, CTTR scores greater than 7 will probably affect
the difficulty of the text. Teachers might also compare
the scores of their original materials versus those that
the learners are using elsewhere, such as their textbooks,
worksheets, or other pre-made materials and adjust their
materials to have similar scores as those of other learner
materials. While not a perfect solution, this sort of care
regarding the complexity of the texts that learners use will,

hopefully, at least improve teacher materials.

3. Question Evaluator

Teachers often create their own quizzes, tests, homework
assignments and other sorts of evaluations for their students.
However, despite our best efforts, some questions might
not discriminate effectively between low- and high-level
learners as intended. Since many teachers often recycle and
reuse their questions and homework assignments, I created
a simple tool to help teachers evaluate their assignments’

questions, as depicted in Figure 3.

Questjon Evaluator for Teachers

Answer the questions and click on'the for heip

.Ckhh--hhhumqql‘-‘

Your results will e prmted hare:

Figure 3: Question Evaluator Home Screen



The tool provides a textbox and asks teachers to copy
and paste their students’ scores for each question. For
multiple choice questions, this should be represented as
either a 1, if the respondent got the answer correct, or a
0, if the respondent got the answer incorrect. For ordinal
scale questions, such as the number of points for a writing
or speaking question, the raw score (i.e., number of points
earned for that question) should be used. The tool also
allows teachers to input some “ground truth” scores, i.e.,
external test scores that were not a part of the test, but which
are meant to accurately represent the skill or ability of the
students. The tool then calculates several metrics to rate
each question on and provides charts that help to visualize
how each question performed.

First, the tool provides Cronbach’s alpha for the assignment,
which can provide some modicum of knowing how internally
consistent the questions are overall [14]. In general, Cronbach’s
alpha is designed to represent whether or not the questions
were generally trending in the same way, i.e., students who
normally answered correctly tended to score higher and
students who normally answered incorrectly tended to score
lower. If Cronbach’s alpha is lower than 0.6 for a certain set
of questions, it is worth evaluating the questions and trying to
improve them.

Next, the tool provides the average score for each
question, the correlation for each question to the overall test
scores, and a letter grade (i.e., A, B, C, or F) based on the
magnitude of correlation. If any ground truth metrics are
provided, the correlation between each question and each
ground truth is also provided, and the letter grade is altered
to reflect not only how well each question correlated to
overall test scores but also based on how well they correlated
to each ground truth. Currently, the tool uses cutoffs of r <
0.15is F, r<0.25is C, »r<0.351is B, and » >= 0.35 is A for
comparing questions to the overall test scores, and cutoffs
of r<0.1isF, r<02is C, »<0.3is B, and » >=0.3 is A for
comparing questions to ground truths. The discrepancy in
cutoffs is due to the fact that we naturally expect greater
correlation between a test question and the overall score

as the test question score is, itself, a part of the overall

score. The results are printed in a table that can be easily

downloaded, as depicted in Figure 4.

Figure 4: Example of Results Table

Furthermore, a button is created in the table for each
question which will display the average scores on the overall
test for the quintiles of respondents who got the question
correct. This allows teachers to quickly and easily see
where the question was discriminatory, i.e., if it was easy
for mid-level learners but not high-level learners, or hard
for everyone except high-level learners, etc. Furthermore,
teachers can also check low-rated questions to see if there
is clear discrimination (i.e., the line graph generally rises
from left to right) or if there seems to be no order to the
discrimination (i.e., the line graph looks like a W or an M).
An example of one of a question with poor discrimination

and good discrimination are depicted in Figures 5 and 6.

Figure 5: Example of a Question with Good Discrimination



Figure 6: Example of a Question with Poor Discrimination

It should be noted that there is no perfect metric of what
a “good” question is and teachers should use their best
judgement. Also, you should know that a question that
almost all students get correct will have low discrimination
ability and will be less likely to exhibit correlation with
anything (as there is little variance in the responses).
However, as a teacher, you may want to include some
easier questions to ensure students do not lose motivation
or to build their confidence in their abilities. The tool
surely cannot replace a teacher or their intuition. However,
it can quickly and easily point out whether there is
internal consistency in the questions, and which might be
problematic. It is then up to the teacher to investigate these
from a theoretical standpoint and make decisions regarding
the questions themselves. As with the teacher-centric text
checker, using this tool and putting this kind of care into the
questions that teachers create for their students will likely

improve the quality of assignments and ratings.
4. Online Speaking Homework
I developed a Google Script code that allows teachers to

create an online speaking homework assignment. The link

on this website takes users to a YouTube video that shows

step-by-step instructions for implementing the script and
includes the code, which can be copied, pasted, and slightly
altered to match the users’ needs.

The script is inserted into a Google Sheets sheet and
creates a URL that can be given to students for homework.
The HTML code served at the URL allows students to
insert their name, student number, class period, and class
day, then takes them to the speaking question. The question
is provided, and then students must click to speak. Upon
clicking, the WebSpeechKit version of automatic speech
recognition (ASR) is called and used to capture students’
spoken words as text. When students are finished speaking,
their responses, along with their names, student numbers,
etc., are printed in the Google Sheet. As there is no other
way to make a response, it forces students to actually
speak, rather than write, so it can be given as a homework
assignment, and teachers can be assured that the students
attempted to speak. This is potentially extremely useful for
foreign language teachers, especially when their learners
have a poverty of opportunity [15]. Examples of these pages

are depicted in Figure 7 and 8.

Figure 7: Online Speaking HW Details Page

Homeswork Nurmiber 3

Figure 8: Online Speaking HW Speaking Page

It should be noted that the code is set to use American
English as the default input language, but this can be

changed to many other languages very ecasily. The way



to do this is described in the video and a link to the list
of supported languages and their language codes are also
provided on the website. Similarly, the speaking question
prompts and other basic settings can be modified very easily.

Currently, the tool is only designed to capture students’
text responses, but it could also be easily modified to capture
some basic measures of speech fluency such as speech rate
[16] using a call to dumbNLP.js, as described above [11].
Those could also be printed out into the spreadsheet quite
easily. However, I have not hard-coded this into the Google
Script as I am unsure of which languages this will be used

for and dumbNLP.js only parses English.

5. Support and Future Work

To make the tools as easy to use as possible, I created
a website to host them and pop-up boxes with videos and

explanations that guide users. To access the website, visit:

https://springsenglish.online/teacherTools/

To access an explanation or demonstration video, click
on the black, circle, question mark button next to each tool.
Further videos and explanations have also been provided
within the tool to quickly let users know what is meant by
certain concepts, such as ground truths, and how to upload
data. The landing page, as of July 31%, 2025 is depicted in
Figure 9.

The website also contains links to some of my other
tools which are meant for language education researchers.
The first is my statistics page [17] which provides several
common statistical tests performed by language education
researchers and helps prevent them from making errors in
test selection and reporting. The second is the references
checker for the Journal of Education Practices. This tool
allows users to copy and paste their references and detect

common referencing errors.

Click on a page or dick on the (7] for heip.

Teoches comteie (CEFR 1) Text Cheshey

(st hianr b vadanad e

Dodene Spessm | domomweny

rescorch meoe

i Siats Maar Une Lamsenc £t st Bosexrih)

Sourrl of E@ecatiomsl Prctions Heferemons st Checher

Figure 9: Teacher Tools Landing Page

I am open to suggestions and requests for new tools and
updates to the current ones. One of the additional tools I
plan to make in the near future is a text checker specifically
designed for the Tohoku University English curriculum.
I also plan to add more links to other tools that may be
useful for teachers and education researchers in the future.
Furthermore, I am hoping to provide some tutorials or
lesson demos on how to use spreadsheet software for class
management, as [ have noticed some teachers have great
difficulty with this. There is also a possibility of working
together with other researchers to create similar lightweight
tools like dumbNLP.js for other languages, which would
then open the doors to text-checking programs and speech

metrics in those languages, as described above.
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Dialogic Engagement and Learner Autonomy in a Faculty-Led Study Abroad

Program in Spain

Cecilia Noemi SILVA *

Keywords: dialogic engagement, learner autonomy, study abroad

1. Introduction to the Faculty-Led Study
Abroad Program in Spain

The Faculty-Led Study Abroad Program in Spain, hosted
at the Complutense University of Madrid, has been conducted
eight times (2017, 2018, 2019, 2020, 2022 [online], 2023,
2024, and 2025). The program is built around three core
components: language instruction (Spanish classes),
cultural education (visits and activities), and intercultural
communication (interaction with Spanish students and a
research project). Its primary goal is to enhance students’
opportunities to engage with the target culture and
meaningfully interact with native Spanish speakers.

This article aims to develop a theoretical framework
to support this dynamic study abroad initiative. Section 2
introduces the key concepts of dialogic engagement and
learner autonomy. Section 3 analyzes the program through
the lens of dialogic engagement by examining videos
produced by students as evidence of learner autonomy. And
Section 4 presents a conclusion and suggestions for future

iterations of the Faculty-Led Program.
2. Dialogic engagement and learner autonomy
In this section, we discuss two central concepts: dialogic

engagement, alongside the related notion of exploration, and

learner autonomy, which is closely linked to the concept of

planning.

2.1 Dialogic engagement

Freire & Macedo [1] introduced the concept of dialogic
teaching, where dialogue is not only a means of learning
and knowing but also redefines the relationship between
teachers and students. From Freire’s perspective, knowledge
of the subject matter is not something possessed solely by
the teacher and transmitted to passive students. Rather, the
object of study serves as a mediator in the process of mutual
inquiry between teachers and learners.

Dialogic engagement is a pedagogical approach that
harnesses the power of dialogue to deepen students’ thinking,
learning, and problem-solving [2], and it emphasizes the
role of oral communication in learning and knowledge
construction. According to Alexander [3], dialogic teaching
is grounded in five principles: collective (teachers and
students address tasks together), reciprocal (ideas are
shared and exchanged), supportive (students help one
another), cumulative (learning builds on shared ideas and
experiences), and purposeful (activities are guided by clear
educational goals).

The concept of dialogism, rooted in Bakhtin’s [4] theory
of diverse discourses, refers to the teacher’s role in creating
an environment that supports the expression of multiple
voices, perspectives, and cultural experiences. Such two-

way communication between educators and students, as well
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as multi-directional dialogue among peers, enhances the
engagement of learners and fosters a sense of community.

Closely tied to dialogism and engagement is the concept
of exploration, which involves a dynamic process of action,
inquiry, and initiative [5]. Exploration in education
requires the creation of conditions that support movement,
interaction, and curiosity across time and space. According
to @degaard’s model [5], exploratory practices involve
openness to the world, collaboration, shared experiences,
storytelling, co-creation of meaning, and improvisation in
everyday learning activities. Exploration is a broad concept
that encompasses improvisation in the sense of creativity
and variation.

@degaard [5] also outlines the principles of dialogic
educational cultures, which include the following: inquiry,
negotiation, collaboration, relational emphasis, process
orientation, communication as dialogue, polyvocality,
recognition of multiple forms of knowledge, creation and
transformation, co-constructed meaning, participation,
creativity, improvisation, new combinations, diversity, and a
wide range of perspectives and experiences.

As a concept related to dialogic engagement, exploration
can be analyzed through four key dimensions: space, place,
relation, and activity (Figure 1). Dialogic engagement
occurs within a space, a “participatory agentic space”[5],
where students can act and move within the institutional
framework. The place, or environment, is expected to
foster awareness of both global and local dimensions. Two
essential conditions for exploration in dialogic engagement
are activity and relation, which highlight the dynamic nature
of collaborative learning and interpersonal dialogue.

The model of exploration as dialogical engagement is
characterized by openness to diverse cultures, inquiry and
curiosity toward new knowledge, co-creation of meaning,
improvisation in everyday activities, collaboration, variation
in cultural resources and topics, and a process-oriented

approach that fosters awareness of emerging perspectives [5].

openness
inquiry

collaboration

curiosity

multiple ways of knowledge
Place process oriented

co-creation of meaning
Space improvisation

variation

Activity

Relations
practices

Figure 1 Features of exploration (adapted from @degaard [5]
Model of Exploration as dialogical engagement)

2.2 Learner autonomy

We maintain the belief that no meaningful learning occurs
unless the learner takes ownership of the process [6]. In
the context of language learning, Najeeb [7] outlines the
following three pedagogical principles that underpin learner
autonomy:

Learner involvement: ensuring learners take and
share responsibility for their own learning. In a dialogic,
exploratory environment, learner empowerment occurs
when teachers and students co-construct knowledge through
shared inquiry.

Learner reflection: encouraging students to think critically
when planning, monitoring, and evaluating their learning.
Reflection enables learners to become aware of their chosen
methods and strategies, which is essential for effective
problem-solving.

Appropriate use of the target language: using the target
language as the main medium of instruction and interaction.
Teachers support this process through scaffolding, especially
in writing and speaking, and by facilitating exploratory
dialogue that allows students to express and negotiate
meaning.

Autonomy remains a complex and multifaceted concept.
Broadly speaking, it refers to a level of independence
from external control that is balanced by a recognition of
mutual interdependence within society. Little [8] defines
autonomy as the capacity for independent action, decision-
making, and critical reflection. Similarly, Littlewood [9]
emphasizes that it is the teacher’s responsibility to help
learners develop the ability to communicate effectively in

unpredictable, real-world situations outside the classroom.



This includes fostering learners’ autonomy as individuals by
nurturing their motivation, confidence, and ability to learn

independently.

3. Dialogic engagement and learner autonomy

in the Faculty-Led Program

3.1 Dialogic engagement in the Faculty-Led Program
in Spain

In a recent study on dialogic communication and the
engagement of international students, Dean & Men [10]
identified five key themes: openness, listening, genuineness,
empathy, and responsiveness. Openness refers to a willingness
to learn about and engage with different cultures. Listening
emphasizes the importance of creating spaces where students
feel heard. Genuineness involves fostering authentic, real-
life interactions. Empathy, the ability to understand and share
students’ feelings, is essential for meaningful engagement.
And Responsiveness highlights the need for reciprocal, two-
way communication. Based on these findings, universities are
encouraged to design social and international programs that
intentionally incorporate these principles to better support
and connect with international students.

The relationship between the Faculty-Led Program and
the concept of dialogic engagement lies in their shared
emphasis on exploration, interaction, and co-construction
of meaning. The program is designed to foster a culture
of exploration, where individuals and groups demonstrate
curiosity, openness to change, and a willingness to engage
with things that are different, which are key features of
dialogic engagement [11]. This exploratory culture is
dynamic, not static, and is grounded in a positive orientation
toward action, interaction, and learning by doing.

The Faculty-Led Program supports dialogic engagement
through three interrelated components: resources, processes,
and culture.

» “Resources” encompasses all elements that create a

foundation for learning, including formal language
classes and daily interactions with peers, instructors,

and local community members.

*  “Processes” refers to the structured yet flexible flow
of activities that support learning and interaction.
This includes scheduling classes and cultural
activities, the creation of physical and social spaces
for interaction, the introduction of key individuals for
guided exchanges, and the design of varied learning
experiences across formal and informal contexts.

e Culture involves the ongoing negotiation between
students’ cultural backgrounds and the Spanish culture
of the host. It includes shared expectations, norms,
values, and attitudes that emerge through dialogic
interaction and cultural immersion.

Through this structure, the Faculty-Led Program actively
cultivates dialogic engagement by creating conditions for
meaningful participation, intercultural dialogue, and mutual
learning.

The following characteristics reflect how the Faculty-Led
Program achieves this approach:

* Inquiry: From the earliest stages of preparation,
students are encouraged to ask questions, express
curiosity, and contribute suggestions, fostering a spirit
of critical engagement and shared discovery.

* A cultural mode of uncertainty and negotiation: The
program embraces the unpredictability inherent in
intercultural experiences, encouraging students to
navigate ambiguity and engage in cultural negotiation.

» Collaboration: All activities are performed in groups,
reinforcing the importance of teamwork, shared
responsibility, and peer learning.

* Emphasis on relationships and communication as
dialogue: Students are encouraged to engage in
oral communication regardless of their proficiency
in the target language, with a focus on meaningful
interaction over linguistic perfection.

*  Process-oriented learning: While students are required
to submit both individual and group assignments,
the primary emphasis is on the ongoing learning that
occurs throughout the entire experience, rather than
solely on final products.

+ Expertise as polyvocality: The program promotes a
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collective understanding of knowledge, recognizing
that expertise is spread among participants. At
the same time, individual interests are valued and
accommodated through tailored activities.
Embracing multiple forms of knowledge: While
students are encouraged to engage in continuous
learning through formal instruction, informal
experiences, interactions, and reflections are
considered especially valuable.

Cultures of transformation: Many students report
in their reflections of the Faculty-Led Program that
they have identified cultural practices or values they
wish to incorporate into their daily lives, indicating a
lasting impact and personal transformation.
Co-creation of meaning: During the program’s
planning phase, students are invited to conduct their
own research, explore personal interests, and help
shape the content of the experience, within established
parameters.

Creating spaces for participation: Instead of delivering
static presentations about their home culture (e.g.,
Japanese culture), students are encouraged to design
interactive activities and traditional games to engage
their Spanish speaking peers in a more participatory
and dialogic format.

Creativity and improvisation: While the itinerary is
carefully planned, flexibility is maintained to allow
for spontaneous adaptations and student-driven
initiatives.

Variation and expanded perspectives: The program
seeks to provide students with a diverse array of
new experiences that challenge them to expand their
cultural awareness and worldview.

Cultural differences as a resource: Students are
encouraged to observe, appreciate, and engage with
cultural differences without judgment, fostering a

mindset of openness and intercultural respect.

3.2 Learner autonomy in the Faculty-Led Program:

video assignments

In the context of the Faculty-Led Program, autonomy is

understood as “the exercise of learners’ responsibility for

their own learning” [12].

The program incorporates the following intentional

strategies to cultivate learner autonomy throughout its

various stages:

Collaborative planning and goal setting: During the
pre-departure phase, students actively participate
in planning the content of the program and setting
personal and group learning goals. This early
involvement encourages ownership and investment in
the learning process.

Daily diary writing: While abroad, students are
required to write daily reflective diaries. These serve
as personal records of observations, experiences, and
challenges. The diaries help students identify small
but significant details, detect difficulties, and express
emerging needs in real time.

Post-trip report: After returning to their home country,
students complete a self-reflective report that focuses
on their language development, interactions with
native Spanish speakers and their overall intercultural
experiences. This encourages critical reflection on
their personal growth and learning outcomes.

Group project: The group project is a longitudinal
task that spans the entire program. It begins in the
preparation stage (forming groups, choosing topics,
planning interviews, and data collection), continues
during the trip (conducting interviews, gathering data,
and making necessary adjustments), and concludes
after the trip (editing a video and delivering a final
presentation). This project links planning, execution,
and reflection in a way that fosters both collaboration

and individual responsibility.

Through these interconnected activities, the program

enables students to take an active role in their learning

process, develop self-awareness, and apply reflective

practices, which are key components of learner autonomy.
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Learner autonomy is exemplified through the main
assignment: the production of a four-minute video on
a topic related to Spain (Table 1). This task provides a
rich context to explore several dimensions of autonomy,
including planning and initiative, decision-making and
creativity, problem-solving and independence, motivation
and ownership, and reflection and learning.

Planning and initiative play a central role in the video
project. Students take full responsibility for deciding
the topic, formulating interview questions, and selecting
prospective interviewees. To prepare, they draft explanations
to share with interviewees beforehand and develop small
talk strategies to ease tension and foster a comfortable
atmosphere. Beyond content preparation, students organize
their time effectively, such as scheduling interviews,
conducting research, and managing data collection. They
create detailed to-do lists and assign specific roles to each
group member, ensuring responsibilities are clearly assigned.
Additionally, students proactively seek feedback by having
Spanish teachers proofread the text to be included in the
video. They are also required to demonstrate flexibility by
anticipating potential problems they may have to deal with.

Decision-making and creativity are key components
during this stage of the project. Students also collaboratively
define the specific responsibilities for each group member,
ensuring clarity and efficiency. Typically, one member
proposes an idea, which the rest of the group builds upon,
combining various suggestions to shape the final concept
for the video. Together, they create an outline that guides
the production process, and they make important decisions,
such as who will edit the footage, select appropriate music,
balance the use of text and voiceovers, and insert subtitles
where needed. They also carefully consider their target
audience (primarily Spanish language learners or a broader,
general audience) and tailor their content and presentation
style accordingly. This collaborative decision-making
process fosters creativity and ensures that the final product
reflects diverse perspectives and group consensus.

Problem-solving and independence are crucial during

the interview and post-interview phases. While conducting

interviews, students encounter challenges, such as
understanding responses and effectively incorporating
them into the video content. To navigate these difficulties,
they use a range of strategies, including gestures, showing
images on their phones, and politely asking interviewees
to repeat or clarify their answers when needed. After the
interviews, students independently transcribe the recordings
and analyze the material by identifying key words that link
questions to answers. Then they select the most relevant
segments and simplify complex or difficult language into
clear, understandable speech for the final video. This process
requires critical thinking, adaptability, and self-directed
effort, which enhances their autonomy and problem-solving
skills.

Motivation and ownership are essential drivers throughout
the project. Students often acknowledge that tasks such as
conducting interviews and editing videos are challenging,
making selecting a topic they are genuinely passionate about
crucial. A deep interest in the subject motivates students
to pay close attention to small details, observe cultural
differences, and make thoughtful comparisons. This personal
investment not only sustains their commitment but also
contributes to producing a video that is unique, authentic,
and reflective of their individual perspectives.

Reflection on learning is a vital component of the video
project. When analyzing interviews, students often reflect on
cultural differences and variations in lifestyles, deepening
their intercultural awareness. Additionally, they engage
in self-reflection on their own learning processes, which
helps them to recognize the value of collaboration, develop
skills to conduct interviews in a foreign language, and
adapt their questions or approach spontaneously beyond the
original plan. These reflections enhance their metacognitive
awareness and contribute to ongoing personal and academic
growth.

Inrelation to learner autonomy and study abroad
experiences, Chickering and Reisser’s [13] third vector,
moving through autonomy toward interdependence, offers a
useful framework. This model highlights two key elements:

instrumental interdependence and interdependence, which
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resonate with the balance between independent learning and
collaborative engagement that is fostered in the Faculty-Led

Program (Table 2).

4. Conclusion

In this paper, we aimed to construct a conceptual
framework centered around the terms dialogical
engagement, exploration, and learner autonomy, and to
apply these concepts to the context of a short-term study
abroad program—specifically, the Faculty-Led Program
in Spain. We have presented a model that visualizes the

program through the lens of exploration and collaborative

work. Within this framework, several practical implications
emerge. At the program level, it is essential to strike a
balance between fostering student autonomy and providing
appropriate guidance from instructors to support progressive
learning. In relation to specific tasks—such as video
recording, interviewing, and editing—we highlight the
importance of incorporating vocabulary-building activities
related to each topic during the preparatory phase of the trip.
This would better equip students for active participation and

deeper engagement during the experience abroad.

Table 1: Topics of the videos recorded by the students

Faculty-Led Trips

Participants

Topics of the Videos

February 2020

21 students/7 groups

Street art: musicians

Flamenco

Lifestyles of foreign students at Complutense University
Lifestyles of students at Complutense University

Street art: living statues

Libraries in Madrid

Spanish food

February 2023

12 students/4 groups

Flamenco

Spanish liquor

Street art: musicians

Covid: attitudes of Spanish and Japanese people

February 2024

9 students/3 groups

Lifestyles of students at Complutense University
Spanish sweets and desserts
Spanish proverbs

February 2025

21 students/6 groups

‘Which Spanish dishes can you recommend us?
Home-made food

Which is your favourite Spanish sweet?

TV programs in Spain

Famous Spanish people

Popular films in Spain

Table 2. Toward autonomy in the Faculty-Led Program (Adapted from Components of Moving through Autonomy toward
Interdependence [Vector 3] and its Application to Study Abroad, McCleeary & Sol, p. 104, [14])

Component Definition (Chickering & Reisser, 1993, p. 117 [13]) Faculty-Led Program Spain, February 2025

Instrumental “The ability to carry out activities and solve problems in aself- | Students could perform all the stages of the video project

interdependence directed manner and the freedom and confidence to be mobile | while the educator in charge of the trip offered guidance
to pursue opportunity or adventure”

Interdependence “An awareness of one’s place in the commitment to the | Students worked in groups and decided the roles and the
welfare of the community” tasks of each role
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1. Introduction

In an increasingly interconnected world, higher education
institutions face mounting pressure to prepare students
for global citizenship and cross-cultural competency.
Collaborative Online International Learning (COIL) has
emerged as a viable solution to bridge geographical divides
while maintaining accessibility and integration into higher
education curricula [1].

This paper outlines the development, implementation,
and outcomes of short-term COIL workshops conducted
between universities in Japan and Taiwan. Through
reflective analysis of multiple workshop iterations, we
explore how synchronous virtual exchanges can effectively
foster intercultural understanding, language development,
and global awareness among university students. Our
investigation centers on the pedagogical innovations and
practical considerations that emerged from implementing
these cross-border educational initiatives.

The research contributes to the growing body of literature
on virtual exchange by providing instructor perspectives on
short-term synchronous programs, addressing the gaps in
the current understanding of educator experiences in virtual
exchange implementation. Additionally, this work offers
practical frameworks for institutions seeking to develop

similar programs within resource and time constraints.

2. Virtual Exchange in Higher Education

Virtual exchange, encompassing telecollaboration and
online intercultural exchange, has gained significant traction
in higher education as institutions seek alternatives to
traditional study abroad programs. O’Dowd defines virtual
exchange as “the engagement of groups of learners in online
intercultural interaction and collaboration with partners
from other cultural contexts or geographical locations™ [1].
This pedagogical approach addresses several contemporary
challenges in international education, including financial
constraints, visa restrictions, and accessibility issues that
limit traditional mobility programs.

Research demonstrates that well-designed virtual
exchanges can develop intercultural competence, digital
literacy, and communication skills across linguistic and
cultural boundaries [2][3]. However, the effectiveness of these
programs depends heavily on careful planning, appropriate
technological integration, and sustained institutional support.
The literature suggests that synchronous interactions,
while presenting logistical challenges, often produce
more meaningful intercultural engagement compared to

asynchronous formats [4].

3. Short-term Virtual Exchanges

While extended virtual exchanges spanning entire

*HAL K S EHERECE - AR (Institute for Excellence in Higher Education, Tohoku University)
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semesters are common, short-term programs offer unique
advantages for institutions with limited resources or
scheduling constraints. Studies indicate that intensive, brief
intercultural encounters can produce significant learning
outcomes when properly structured [5]. Short-term formats
allow for greater flexibility in curriculum integration
and reduced administrative burden while maintaining
educational effectiveness.

The compressed timeframe of short-term exchanges
necessitates careful attention to program design and
student preparation. Research suggests that pre-exchange
orientation and clear learning objectives are particularly
crucial for maximizing outcomes in abbreviated programs
[6]. Additionally, post-exchange reflection activities help
consolidate learning and assess program effectiveness.

The compressed timeframe of short-term exchanges
necessitates careful attention to program design and
student preparation. Research suggests that pre-exchange
orientation and clear learning objectives are particularly
crucial for maximizing outcomes in abbreviated programs
[6]. Additionally, post-exchange reflection activities help

consolidate learning and assess program effectiveness.

4. Coil Methodology and Theoretical

Frameworks

COIL represents a specific approach to virtual exchange
that integrates collaborative online activities into existing
courses or creates standalone international learning
experiences. The methodology emphasizes structured
collaboration between student groups from different
countries, typically focusing on shared projects or problem-
solving activities [7]. COIL programs often incorporate
content and language integrated learning (CLIL) principles,
combining subject matter instruction with language
development objectives.

Effective COIL implementation requires careful
attention to cultural differences in educational practices,
communication styles, and technology access [2], [7].

Research highlights the importance of cultural preparation

and ongoing support for both students and instructors
throughout the collaboration process [8]. Furthermore,
assessment strategies in COIL programs must balance
individual learning outcomes with collaborative

achievements.

5. Context and Methodology

The short-term COIL workshops examined in this
study were conducted between three institutions: Tohoku
University and Hirosaki University in Japan, and National
Taipei University in Taiwan. All participating institutions are
public universities with established international programs
and technological infrastructure supporting online learning.
The collaboration emerged from existing professional
relationships among faculty members and shared interests in
international education innovation.

Students participating in the workshops were recruited
voluntarily from various academic disciplines, with English
proficiency levels ranging from intermediate to advanced
(B2-C1 CEFR). Participation was non-credited and this
voluntary participation model provided insights into student
autonomy and genuine interest in international collaboration.

The paper examines two distinct workshop iterations,
allowing for comparative analysis and program refinement.
The first workshop, conducted in September 2023, followed
a presentation-based format focusing on cultural exchange
and academic interests. The second iteration, implemented
in September 2024, incorporated collaborative project-based
learning with emphasis on content integration and sustained
interaction.

Both workshops utilized synchronous online platforms
(Zoom) to facilitate real-time interaction across time
zones. Session duration was standardized at two hours to
accommodate participant schedules.

This study employed a reflective practice methodology,
drawing on instructor observations, student feedback,
and program outcomes assessment. Qualitative data
analysis followed thematic coding procedures, with

particular attention to pedagogical insights, technological
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considerations, and intercultural learning outcomes based on
the experiences and perspectives of the instructors involved
in the project. The collaborative nature of the instructor team
provided multiple perspectives on program implementation
and effectiveness, enhancing the reliability of findings

through triangulation of observations.

6. The First Workshop: Cultural Exchange
Focus (2023)

The initial Japan-Taiwan Virtual Exchange Workshop,
conducted over two consecutive days in September 2023.
Fourteen students (seven from Japan representing Hirosaki
University and Tohoku University, seven from National
Taipei University in Taiwan) participated in structured
presentations about local culture, academic interests, and
regional characteristics [9].

The workshop placed an emphasis on individual
presentation skills through 3-to 5-minute presentations,
followed by structured question-and-answer interactions.
Day one focused on culture-specific elements, including
local products such as Aomori apples, regional tohoku
foods like beef tongue and beef noodles, traditional festivals
such as Neputa, local dialects including Tsugaru dialect,
and popular sightseeing destinations in taiwan like Sanxia
old street. Students used various presentation platforms
including Google Slides, Microsoft PowerPoint, and Canva.

Day two shifted the focus to academic presentations,
where students shared topics related to their fields of study,
including animal therapy psychology, literary analysis of
Sherlock Holmes, English linguistics, second language
acquisition research, and statistical methodologies. This
academic focus provided students with the opportunity to
describe their field of study in English for the first time,
thereby developing both their language skills and confidence
in delivering an academic presentation.

Key findings from this iteration included strong student
engagement despite voluntary participation, the effective use
of presentation technologies, and meaningful intercultural

dialogues during Q&A sessions. Students demonstrated

genuine curiosity about the other students’ universities and
cultural contexts, with discussions extending beyond the
scheduled presentation time. The workshop was perceived
as a stress-free environment where instructors facilitated
rather than instructed, allowing students to construct their
learning through authentic engagement actively. However,
limited opportunities for collaboration reduced the depth of
cross-cultural engagement, highlighting a need for stronger
collaborative components in future workshops.
Technological challenges were minimal due to careful
preparation and institutional support. The Japanese groups
joined from university self-access learning centers and
multimedia rooms using wide-angle cameras and large
screen projectors, while Taiwanese students participated
individually from classrooms or homes using personal
devices. This hybrid approach demonstrated flexibility in
technological implementation while maintaining interaction

quality.

7. The Second Workshop: Collaborative Project
Integration (2024)

The refined workshop design implemented in September
2024 incorporated collaborative project-based learning
with sustained interaction over three sessions spanning two
weeks, addressing the limited collaborative opportunities
identified in the previous workshop. 8 students, 5 from
Japan and 3 from Taiwan, took part in the workshops. The
three-session structure included a session for introductions
and team formation, a mid-week brainstorming session for
project development, and a third session for collaborative
presentations. Students were divided into three groups,
each containing at least one Japanese and one Taiwanese
participant. After receiving guidance from the instructors,
students used breakout rooms to meet team members and
plan their projects, exchanging contact information through
LINE.

Japanese students researched studying abroad in Taiwan
with guidance from Taiwanese teammates, while Taiwanese

students investigated study abroad opportunities in Japan
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with support from the Japanese students. This reciprocal
research structure created mutual dependency and shared
expertise, enhancing collaborative learning outcomes.
Students utilized various communication platforms for
project coordination, allowing them to demonstrate their
development of digital literacy and autonomous learning
behaviors.

This workshop demonstrated significant improvements
in intercultural engagement through collaborative work
requirements as students developed research skills, cross-
cultural communication competencies, and collaborative
project management abilities. The practical focus on study
abroad opportunities created authentic learning contexts
relevant to students’ personal and academic goals.

Team formation and project management emerged as
critical success factors requiring careful instructor guidance
and structured support. Clear instructions and well-
designed breakout room activities facilitated effective group
dynamics. Student presentations also reflected a deeper
understanding of Japanese and Taiwanese educational
systems and demonstrated collaborative synthesis of diverse
perspectives, indicating successful intercultural learning

outcomes.

8. Future Workshop Development: Content
Integration (2025)

Building on previous workshop iterations and incorporating
COIL best practices, our future workshop plans aim to
integrate Content and Language Integrated Learning (CLIL)
principles with a thematic focus on sustainable tourism
challenges in Japan and Taiwan. This development reflects a
shift toward more sophisticated pedagogical approaches that
address global issues while sustaining intercultural learning
objectives and authentic communication contexts.

The sustainable tourism theme provides meaningful
content for collaborative problem-solving while addressing
real-world challenges relevant to both countries experiencing
the impact of overtourism. Students can engage with

economic, social, and environmental dimensions of tourism

development, examining costs and benefits for local
communities while seeking creative solutions for sustainable
tourism practices. This content focus fosters critical thinking,
cross-cultural perspective-taking, and practical problem-
solving skills applicable beyond the workshop context.

The CLIL framework integrates the four ‘Cs’ of CLIL,
Content, Communication, Cognition and Culture. ‘Content’
focuses on overtourism and sustainable tourism from
sociological and economic perspectives, ‘communication’
focuses on collaborative online activities culminating in
group presentations. ‘Cognition’ places and emphasis on a
critical examination of the results of overtourism and the
development of creative solutions, and the ‘C’ for ‘culture’
can focus on comparing tourism challenges from different
cultural perspectives and contexts.

Assessment strategies for future workshops include
comprehensive pre- and post-workshop evaluations
measuring language development through vocabulary tests
specific to tourism terminology. We will also measure
content knowledge gains through concept comprehension
assessments and intercultural competence development
through surveys, instructor observation notes, and student
reflective journals. This multi-dimensional assessment
approach can provide a more comprehensive understanding
of learning outcomes while informing program refinement

and development.

9. Pedagogical Insights and Implications

9.1 Design Principles for Short-term Virtual Exchange
An analysis of our two workshops reveals several key
design principles for effective short-term virtual exchanges
that build upon existing research while providing practical
implementation guidance. First, clear learning objectives
and structured activities are essential for maximizing limited
interaction time, particularly when students must navigate
cross-cultural communication challenges within compressed
time frames. Students benefit from explicit guidance
regarding participation expectations and collaborative

processes, especially when working across cultural and
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linguistic boundaries where communication styles and
educational practices may differ significantly.

Second, the importance of incorporating co-created tasks
alongside introductory presentations emerged as a inportant
finding, strengthening student interaction and engagement
beyond traditional presentation formats. While individual
presentations allow for personal expression and cultural
sharing, collaborative projects can foster both deeper
intercultural engagement and practical communication skills
development. The optimal balance depends on program
objectives, participant characteristics, and available time
allocation, but our experience suggests that collaborative
elements should comprise at least 50% of program activities
to maximize intercultural learning outcomes.

Third, technological preparation and institutional
support prove crucial for seamless implementation, as
technical difficulties can undermine educational objectives,
particularly in time-limited programs. Investment in
appropriate equipment, platform familiarity, and technical
support ensures the focus remains on educational rather than
technological concerns. The hybrid approach successfully
implemented across our workshops, combining institutional
technology resources with personal devices, allowed
for flexibility while maintaining interaction quality and
accessibility.

Fourth, the role of careful planning in initiating, organizing,
and facilitating exchanges cannot be overstated. Multiple
online planning meetings, technology familiarization, and
clear communication protocols prevented technological
issues during workshop implementation. The collaborative
planning process across the three universities enhanced
program coherence while building instructor confidence and
competency in virtual exchange facilitation.

Finally, the incorporation of authentic communication
contexts where students use English for meaningful purposes
rather than artificial language practice significantly enhanced
motivation and engagement. Students demonstrated increased
willingness to communicate and sustained participation when
activities were connected to their personal interests, academic

goals, or real-world applications such as study abroad

planning.

9.2 Student Motivation and Learning Outcomes in
Virtual Exchange

Enhanced motivation for international engagement
emerged as students recognized the accessibility and value
of their virtual international experiences. Many participants
expressed interest in future virtual exchanges or study
abroad opportunities, indicating that virtual programs
can serve as gateway experiences that foster ongoing
participation in international education. This finding has
implications for institutional internationalization strategies
aiming to expand student involvement in global learning
opportunities.

The voluntary participation model provided important
insights into intrinsic motivation for intercultural learning,
as students demonstrated genuine interest in cross-
cultural communication even in the absence of external
credit incentives. Participants took the initiative to
extend discussions beyond scheduled sessions, maintain
communication between meetings, and express enthusiasm
for future programs. This intrinsic motivation suggests that
well-designed virtual exchanges can effectively tap into
students’ existing interest in international experiences while
making such opportunities accessible to a broader student

population.

9.3 Instructor Role and Professional Development
The instructor’s experience in virtual exchange
implementation reveals important considerations for
faculty development and program sustainability that extend
beyond traditional teaching competencies. Successful
virtual exchanges require significant preparation time,
technological competency, intercultural facilitation skills,
and collaborative partnership management abilities.
Faculty must navigate cultural differences in educational
practices while maintaining program coherence and
learning objectives across diverse institutional contexts.
The shift from traditional lecturer to cultural mediator

and collaboration facilitator requires new skill sets and
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professional development opportunities. Instructors must
balance providing sufficient structure and guidance while
allowing student autonomy and cultural exploration. This
facilitation role demands cultural sensitivity, conflict
resolution abilities, and adaptability to unexpected
intercultural dynamics that may emerge during student
interactions. Collaborative planning among international
partners is essential for program success, requiring
regular communication, shared responsibility, and mutual
support systems. The professional development benefits
for participating faculty include enhanced intercultural
competency, technological skills, international networking
opportunities, and pedagogical innovation experience.
These benefits contribute to faculty internationalization and
global competency development, supporting institutional
internationalization goals. The evolution from presentation-
based to project-based formats reflects instructor learning
and adaptation based on student feedback and pedagogical
research. This iterative improvement process highlights
the importance of reflective practice in virtual exchange
development and the need for ongoing program refinement
based on student input. Instructor reflection and collaboration
provided multiple perspectives on program implementation,
enhancing reliability of findings and contributing to program
improvement. However, the additional workload and
coordination requirements for virtual exchange programs
necessitate institutional recognition and support. Faculty
time investment for planning, preparation, facilitation, and
follow-up activities significantly exceeds traditional course
preparation, particularly for first-time implementations.
Institutions must consider faculty workload allocation,
professional development support, and recognition systems
that acknowledge virtual exchange contributions to

internationalization goals.

10. Conclusions

This examination of short-term COIL workshops between

Japanese and Taiwanese universities demonstrates the

potential for meaningful intercultural learning through

carefully designed virtual exchanges. Despite temporal
and logistical constraints, synchronous online programs
can foster authentic cross-cultural communication, develop
intercultural competency, and enhance global awareness
among university students.

The evolution from presentation-based to collaborative
project formats highlights the importance of iterative
program development informed by participant feedback.
We hope that our future workshops, incorporating content
integration and comprehensive assessment strategies, will
show promise for expanding the effectiveness of virtual
exchange and enhancing institutional integration potential.

Key success factors include careful program design,
comprehensive preparation, technological support, and
collaborative international partnerships. While challenges
remain regarding scheduling, assessment, and digital equity,
the demonstrated benefits of virtual exchange programs
justify continued development and institutional investment.

The voluntary participation model revealed strong
student interest in intercultural engagement, suggesting
significant potential for expanding access to international
educational experiences through virtual means. As higher
education continues to navigate globalization pressures
and accessibility concerns, virtual exchange programs
offer valuable pathways for developing globally competent
graduates prepared for intercultural collaboration.

The instructor perspective provided in this study contributes
to understanding virtual exchange implementation from
an educator’s standpoint. Continued research and program
refinement will enhance the effectiveness and sustainability
of virtual exchange, ultimately expanding opportunities for
meaningful intercultural learning in higher education contexts.

The framework and insights presented here can offer
practical guidance for institutions seeking to develop similar
programs while contributing to the broader understanding
of virtual exchange pedagogy and implementation. As
digital technologies continue evolving and educational
needs shift toward global competency development, virtual
exchange programs represent an essential component of

comprehensive international education strategies.
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1. Introduction

The “Metaverse International Virtual Exchange” course
leverages VR technology and the Metaverse to connect
students from diverse linguistic and cultural backgrounds
worldwide, facilitating mutual learning through
collaborative projects. This educational initiative aims to
enhance intercultural understanding by allowing students
to engage virtually with international partner universities,
thus eliminating the constraints of physical travel. Within
this framework, Japanese and international students work
together to prepare and deliver presentations, sharing and
discussing their cultural and linguistic heritages. Such
interactions cultivate profound appreciation and respect for
their own and others’ cultures and languages.

To overcome language barriers in intercultural collaborative
learning, this course employs multimedia—such as images,
videos, 360-degree videos, and Metaverse worlds—instead
of relying solely on traditional text-only materials to enrich
the learning experience. Visual media, such as images
and videos, have been integral to presentations and are
widely acknowledged for their effectiveness in enhancing
intercultural understanding. Ciftci [1] reviews the literature
on intercultural learning through digital technologies and
highlights their role in strengthening cultural awareness and
competence. Similarly, Coffey et al. [2] demonstrate that

immersive 3D virtual environments significantly improve

intercultural sensitivity compared to traditional 2D web-
based environments. Building on these insights, recent
research has increasingly focused on 3D content, particularly
through the application of 360-degree videos and Metaverse
environments. 360-degree videos capture a spherical
scene from all directions using omnidirectional cameras,
providing an interactive viewer experience by allowing
perspective rotation within virtual reality settings. Similarly,
the Metaverse, a shared, persistent virtual space, merges
digitally enhanced physical reality with immersive virtual
environments.

Studies have shown that 360-degree videos enhance both
intercultural competence and information literacy skills
and are valuable tools for the communication and exchange
of culture-related information [3]. Similarly, Metaverse
worlds have been recognized for their dual benefits of
simultaneously providing enjoyment and educational
effectiveness, thus promoting intercultural understanding [4]
[5] and ensuring memorable presentation experiences [6].

Although the use of Metaverse worlds has proven
effective, there remains a gap in the literature regarding the
educational impact of the act of creating content within these
worlds on intercultural understanding. While Shadiev et al.
[3] reported enhanced intercultural understanding among
students who created 360-degree videos, further exploration
is needed to assess the effectiveness of different multimedia

forms in this context.
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This research aims to explore which types of multimedia
creation most effectively contribute to intercultural
understanding, focusing on the act of creation and
comparing various multimedia types. In particular, this study
will examine whether creating Metaverse worlds and other
forms of multimedia can deepen intercultural understanding
and enhance learning effectiveness. This inquiry is critical
as while the “use” of such media has proven beneficial, less
is known about the effectiveness of the “creation” process in
fostering intercultural learning. Based on this, the following
research questions have been formulated:

RQI: Do students evaluate the creation of each multimedia
for cultural introduction in collaborative presentations as
effective in deepening their own intercultural understanding?

RQ2: Which of the following multimedia is rated highest
by students as the most effective in deepening intercultural
understanding through its creation: images, videos,
360-degree videos, or Metaverse worlds?

RQ3: Which aspects of each multimedia creation do
students find effective or ineffective in terms of deepening

the creator's own intercultural understanding?

2. Methodology

The questionnaire survey was conducted during the 2023
academic year within the “Intercultural Communication”
course, with the class subject being “Multimedia-Based
Introduction of Culture and Intercultural Understanding.” A
total of 40 students from 15 countries and regions participated
in the study, including 17 Japanese students, 13 international
students, and 10 overseas students. This paper distinguishes
between two groups of participants. “International students”
refers to students studying at Tohoku University and
attending classes in person. In contrast, “Overseas students”
refers to students from partner institutions abroad who
participate in classes online from their home countries.

Only responses submitted by the deadline were considered
for analysis. The number of valid responses for Questions
1 and 3 was 28, consisting of 15 Japanese students, 11

international students, and 2 overseas students. For Question

2, one international student did not respond, resulting in
27 valid responses. International students who submitted
responses hailed from Germany, the United States, France,
China, Korea, the United Kingdom, Hong Kong, Bolivia,
and Italy. Overseas students who submitted responses were
from partner universities in Kenya and Indonesia.

Students from all groups were intentionally mixed
and organized to ensure that each group had at least one
overseas student participating. They worked together to
make collaborative presentations. In addition to slide-based
presentations, students created images, videos, 360-degree
videos, and Metaverse worlds, allowing them to compare
their own culture with that of their group members’ countries
and regions.

After all lessons were finished, a survey was conducted
on the following topics.

Question 1) For the Intercultural Collaborative Learning
class, do you think that creating the presentation using
the following types of multimedia is effective in terms of
deepening the presenter's own intercultural understanding?
Please rate on a 5-point scale from Strongly Disagree=1
Disagree=2 Neutral=3 Agree=4 Strongly Agree=5.

Question 2) Please rank from first to third the items that
you think would be effective in deepening intercultural
understanding if created for the presentation of Intercultural
Collaborative Learning classes. A) Images, B) Videos (but
not VR videos), C) 360-degree videos, D) Metaverse worlds.
In the analysis, the item not selected in the top three was
assigned the fourth rank.

Question 3) For the Intercultural Collaborative Learning
class, do you think that creating the presentation using
the following types of multimedia is effective in terms of
deepening the presenter's own intercultural understanding?
If you think it is effective, please state what aspects of it are
effective. If you do not think it is effective, please state why.
A) Images, B) Videos (but not VR videos), C) 360-degree

videos, D) Metaverse worlds.
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3. Results

3.1 Results of Question 1
Figure 1 shows the results of the survey for Question 1.

(The number of valid responses is 28.)

asadegreevieos | 1 - B
videos - 17 -s. .
images . 13 5

[ 5 10 15 20

W Strongly Agree Agree B Neutral MDisagree M Strongly Disagree

Figure 1: Results of Question 1.

In response to Question 1, Metaverse Worlds received
the highest number of 'Strongly Agree' ratings with 21
participants selecting this option. This was followed by
360-degree videos with 8, videos with 6, and images with
2. Furthermore, based on the mean scores from the 5-point
scale, Metaverse Worlds achieved the highest mean of 4.61,
followed by 360-degree videos (4.11), videos (3.96), and
images (3.36). Similarly, regarding the positive response
rate (combining "Strongly Agree" and "Agree"), Metaverse
Worlds received the highest percentage at 89.3%, followed
by 360-degree videos (85.7%), videos (82.1%), and images
(53.6%).

3.2 Results of Question 2

The results of the survey for Question 2 are shown in
Figure 2. (The number of valid responses is 27.)

In response to Question 2, Metaverse worlds were ranked
highest, with 20 out of 27 participants (74.1%) selecting
them as their first choice. This indicates a strong preference
for Metaverse worlds compared to other media. Furthermore,
looking at the overall distribution, specific trends were
observed for each medium: 360-degree videos were most
frequently selected as the second choice (16 participants,
59.3%), while videos were dominant as the third choice (16

participants, 59.3%), and images were mostly ranked fourth

Wimages mvideos m360-tegreevideos M Metaverse worlds

Figure 2: Results of Question 2.

(19 participants, 70.4%). To confirm the overall ranking, a
weighted score was calculated (assigning 4 points for Ist
place, 3 for 2nd, 2 for 3rd, and 1 for 4th). The results show
Metaverse worlds achieved the highest score of 95, followed

by 360-degree videos (69), videos (66), and images (40).

3.3 Results of Question 3

Representative student comments for Question 3 are
presented in “effective” and “not effective” categories for
each multimedia. (The number of valid responses is 28.)
Comments originally in Japanese were translated by the

author and checked by a native English speaker.

Images

Effective: “It gives the creator the opportunity to think about
what kind of material he or she wants to create, and it also
allows the creator to think carefully about the culture during
the creation process”.

Not effective: “Images only capture a single moment in time,
so 1 feel they are less memorable for the creator compared

to other multimedia”.

Videos

Effective: “Videos are more effective than still images in
deepening intercultural understanding because they can
convey more realistic situations and activities”.

Not effective: “They may also be poorly edited. In such

cases, students quickly become bored, and the videos do not
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leave the same lasting learning effect as images”.

360-degree videos

Effective: “I think this allows creators to observe their own
culture from a different perspective than usual and deepen
their understanding of both the culture and themselves”.
Not effective: “Even though the process of walking around
and experiencing the site to shoot the video is effective,
the creation process itself ends with simply capturing the
scenery, which feels less engaging than creating something

from scratch”.

Metaverse world

Effective: “While there are various methods of creation,
full-scratch world creation, in which everything is created
from scratch, is a process in which the creators themselves
learn a great deal. They refer to a variety of images, videos,
and documents, so their knowledge of the object naturally
becomes more advanced during the process of creating the
3D data”.

Not effective: “As for the Metaverse world, although it may
be possible to understand cultural buildings structurally, 1
feel that it does not lead to a deeper understanding of other
important aspects of intercultural understanding that are
not physical, such as the background and history of the
buildings, how they were built, how they are perceived by

the public”.

4. Discussion

Regarding Research Question 1, “Do students evaluate
the creation of each multimedia for cultural introduction in
collaborative presentations as effective in deepening their
own intercultural understanding?”, Metaverse worlds were
by far the most popular, with many students indicating that
creating worlds was effective in deepening the creator's own
intercultural understanding. This was followed, in order, by
360-degree videos, videos, and images.

Regarding Research Question 2, “Which of the following

multimedia is rated highest by students as the most effective

in deepening intercultural understanding through its
creation: images, videos, 360-degree videos, or Metaverse
worlds?”, 20 of the 27 students selected Metaverse worlds
as their first choice, and the overwhelming majority of
students chose Metaverse worlds as a medium that would be
effective in deepening intercultural understanding through
its creation. Similar to Question 1, Question 2 had the same
order of preference: Metaverse worlds, 360-degree videos,
videos, and images.

Regarding Research Question 3 “Which aspects of each
multimedia creation do students find effective or ineffective
in terms of deepening the creator's own intercultural
understanding?”, students cited “that the process of creating
3D content requires a deep understanding of the subject” and
how “the creator has infinite possibilities to create everything”
as reasons for the effectiveness of Metaverse worlds.

One student said the following regarding Metaverse
worlds: “It is really effective, because given the possibility
for the people to go around the world, the presenter must
think about all the possibilities and for it to be useful, must
research deeply about their own culture.” To create spaces
that closely reflect the real world, a deeper understanding is
required, which contributes to intercultural understanding as
a result. “Compared to other multimedia, Metaverse worlds
are effective in that they allow for a great deal of freedom in
their creation and allow for the actual spatial representation
of what one wants to create in one's mind. It gives the creator
the opportunity to think about what kind of material he or
she wants to create, and the creator can also think carefully
about the culture while creating,” another student shared.

There is also another student who stated that “the first
step in the creation process is to do in-depth research on
the target culture and develop an in-depth plan for what
to introduce and how to compare it to one's own culture.
In the process, it is necessary to exchange ideas with co-
creators, learn about their culture, and communicate with
them. Although worldbuilding is time-consuming and labor-
intensive, it is the most effective way to deepen intercultural
understanding.”

With conventional multimedia, foreign students and
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Japanese students located in Japan can collaborate on
planning, filming, and recording because they are able
to interact in person. However, it becomes challenging
for students residing in other countries to jointly create
a single piece of content in real time. Instead, Metaverse
worlds allow students from diverse cultural backgrounds
to collaborate regardless of location and transcend national
borders by juxtaposing multiple cultural introductions within
a single shared space or simultaneous comparison.

In addition, when students collaborate using traditional
media, their projects are often limited to a single culture.
In contrast, students appreciated that in a Metaverse world,
group members can exchange opinions, compare, and
discuss cultural content from multiple countries, while the
creators themselves can learn a lot through this process. In
fact, many students commented in Question 3 that creating
was effective in deepening the creator's own intercultural
understanding.

On the other hand, as cited in section 3.3, regarding the
effectiveness of other multimedia and the reasons behind
it, the majority of students who deemed videos effective
cited its role in enhancing their classmates' intercultural
understanding. However, there was no indication that it
contributed to deepening the creator's own intercultural
understanding. Additionally, the students who responded
with opinions expressing the ineffectiveness of Metaverse
worlds primarily pointed to external factors rather than the
creator's own intercultural understanding. These factors
included the technical challenges of world creation and the
difficulty in providing stable worlds.

As shown in Section 3.3, some students felt that
Metaverse worlds were not effective in deepening
intercultural understanding. However, groups were often
able to compensate for these shortcomings by supplementing
the virtual environments with background information,
history, and national perspectives on their slides to further

promote intercultural understanding.

5. Conclusion

This study investigated whether the creation of
Metaverse worlds, 360-degree videos, videos, and images
in Intercultural Collaborative Learning presentations is
effective in deepening creators' intercultural understanding.
To investigate this, surveys were conducted with students
who participated as both presenters and audience members
in the multimedia creation process, using three specific
questions to gauge their evaluations.

The results showed that Metaverse worlds received the
highest ratings on both the 5-point Likert scale (Question 1)
and in the ranking order (Question 2).

In response to Question 3, which asked about the reasons
behind their evaluation, many students stated that creating
Metaverse worlds would lead to a deeper intercultural
understanding for the creators themselves, as extensive
research would be necessary to complete the project. Many
students also commented that the space could be used
freely, other cultures could be juxtaposed and compared,
and collaboration would lead to discussions between group
members throughout the creation process.

On the other hand, there were also opinions that expressed
the view that Metaverse utilization did not lead to effective
learning on cultural background and history. However, many
students in the second semester of 2023 were seen utilizing
slides, images, and videos within the Metaverse world to
provide supplementary information and address this issue.
This suggests that overcoming this negative limitation is
possible through creative thinking.

This paper does not discuss how the “use” of each
multimedia type deepens intercultural understanding.
However, this aspect has been investigated [7], and a
comprehensive evaluation of both the “creation” and “use”

of multimedia is planned for future research.

Notes

This article is based on the author’s oral presentation

at The 2nd International Conference on Metaverse and
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Al Companions in Education and Society (MetaACES
2024) and has been substantially revised and expanded for

publication.
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A Cognitive linguistic study of fictive linguistic expressions based on associations:
Focusing on subjective change expressions, mental scanning and fictive causative

expressions
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1. B - AOBRMEBNZERZ 5:EE

AKFGTIE, FRASREFICBIT A (association) &
VO BEEDIERDMETIED L Y HEH I LTV n
CEERERHL, FLTERITEMIT boSHEEEE X
ZHMOTHERN LRSI LERL, TLHIC
HHOEREZMBL, 0%, OO EMEHFH],
12 BRI B (subjective change expression),
A Bl (fictive
DR E A A o T

LRYET (mental scanning),
causative expression) 7z &'

WhHZ L BEETD.

2. BRAMEFEFICHITHEE - ETOEREHE
HAHL A, ok [ElIcBUABALBEOKY
D& (association of ideas) | TH 1), AT o T20MH:
OB 2 FEEFR LR~ EHEFIIBVTE, &
BLREDHIBLE L CH A BNIBIICHEREN ED LD 7
AL LTHESEZE W), Wby biEDE
A8 (Word association) Z1gL CHWwHIL S [15. 2D
FEF) I TFFAIWEREL, X)) ARBRE Y%
BT 4) 7L YV r—24 X (Willlam James : 1842-
1910) 5 ®HEA P (association psychology), < L
TATELOEFORE (stimulus) & S (response) &
VO LEE R ZO MR R R RIS R 2L DT H
D, EHFOHBRIIOVTEEL LAESMRERE

A EAREACRBL CREA, A 2B

BIRY 1B 2 G OME 7 ER SR A HEIICH 5 72,
b H A A Deese [1] D & 5 IHA DB % S 58O &
b:%%éf)fﬁ’%fﬁ LI e LikAbd b05(15),
VOBEE - REBRIE, B TYI Ty o -
Wi 2 1 (cont1gu1ty) OV IR (A b=
metonymy) & ZEHIYE (resemblance) (2320720
(X% 77— metaphor) ®XHNZYNEL L T < [11][14].
LA, BBk Bt FKEICH D L
SNTWZAN[1E], FREF T LA TH 55
Pz Rl e L7 GRRIERS R ST v
Ta— VSEE EIFALZBRE A 2V A AL (Louls
Hjelmslev : 1899-1965) (% #i 51 B 4% (paradigmatic
2L LAAZE, #HIBMRIE, EE5RRE
F—RETORBHEOEELZ T 2T DLWk
WEESIZBIE L2 2] L) RIEBAE L T/ 2
NLE, #HE VI MSIIEERES 2O RSN N
R s
RHFFHEFIT FH72IO2 L TR EEE L V) ]
SxBERLTVLDIF TRV, LA RS
ARALLHEZZ T Lo L L DB 3R AR & HA
WA, F72, BHEHEFIEEZNAKE V) &
DL, EEOTMMETH LI EE (divergent
thinking) D RETH 2 KKk, Bk L v o7z HRE
H221%, —#mmaEIcmE L 288 EMmE T
)V (Idealized Cogntive Model: ICM) [8], LAk
#AH (cultural association) # Z&#E12 L 72 [ E#E

A

relation)

TRAEKRY: mEBEBE - T

A PERERE  (Institute for Excellence in Higher Education, Tohoku University)
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(intersubjectivity) 7 & % BEAH$ 5 MH[H]1C

PLED iz a, A Tladd TEAEDS H’)E;ﬁa’%ﬁ
NORBOREEEMWRTHILAHNE TS, S
ooy, HgREB L SO RELHEEY G2 TV,
RT3 D 5 FERJAOPF T — REE & IR
WeBE bbb RESR Alb, BEELFEI (subjective
change expression) 7\ L R 19 Z 1L (fictive
LY ER (mental scanning) & OV EEHE{H
5] & T <L

change) [17],

33 (fictive causative expression) [5

3. ERZERR, DNEERUVERBERRE
([CH T DAL > TEBESNLELZH SR

T, R0 x 2 BBIL oD, THEE(LER,
DR ER L ORI O WA 5. 4%
fERIL L 1L, EBICEHL2ERITMOZILEE T
BADIZ, BTSRRI o 72D X ) IZEHT
L2HETHL. ROBI &S

(1) a. ZOFMEIIAL o T 5. [10]

b. TOFRIIAEIZ FEEHTVWD / RUHETW
A [10]
(la) ® (1b) T, ZOWREFRMH S LT

WRGETY ([ 2b] R [22&H5 / RUOHS ]
EV S 2B ERIIIR I > TR ThH) T4V
B EnTwaY. Zhs oplTIdmRm 221l
P STV RWIZH b o, Hilzh b2 o
ZoTWnhEH)ICERHIN TG, ZILIZEbILREE
O Lo R [FREERBOM] TOARRZI>TEY,
EBRIZEAD R > TwDH 2 LB L W
FHREACERBFEB T 2 EZ KT O0dH 5P,
Sweetser [17] (%, LUF O EHRZEALEILOBIH & #od
Sz (figure-ground reversal) (& > TAHELZZL D72

EHAT 5.

(2) a. The students get younger and younger every
year. [FETEIZHENLE o> T
b. Chekhov gets more comprehensible as you
get older. [HZFENL T LIZF 2 —FKT7P0H

5E9koTL %]

c. Shakespeare just gets better every time I
read him. [Y = A4 7 A7 FmE -2
B ] [17]

Foflb F, RENTwLR (FB4E Fo—k
7 (DIER), Y= A7 AT (DOIER)) PEBIIIC
IMOZEALS LTHEHY, B (fictive) 42214k, Bl
LEEHORZ T OENE ZOF L FERBUIKMLL C
Wb RLANEAT A=y 7 —ICREBZ, (2) %K
ORI E LTI R T, K% [51d [REAIEK
DYy | & LT [EEBEOERIE, FWhrsein
IZEITHLDPIEFIZE o TRELDOTI AL, WA
NEOEYZ LD L) IR TV L0 Hbo Tk E
2bDTH5L]| L RTWDD5, THUIEEHEERB
TR, BEMEREH L EORH SR T
DT IR 720 9 5.

(2b) M O (2¢) T, Chekhov K UF Shakespeare
DA CHIRAHE L T 5. B Xz, TAY
TEWZLT] L) aEEOMRE A7z F%:L -
F7] = [Fx—Fk700m] [YxA4 27287 —
(YA 7 2T OEm] O X9 7 BB 2 RIR D3
3205, 2L EBOME»BHTE. YaT
vy O#EME / BEOWMESIZBIT A EE LA O I
S, BBEICES KRR LR L v L L,
AT L V2= BARTA T4y Rk a— A
(David Hume : 1711-1776) & @ A F1) A OFEERTT 7

DIEFT B &) o & 0l B EIC 3RS CHRIR D
72 [FE LTINS B 726 SN 5 o #fH )
ODIEI N B RO W2 6NDETH%
51X, bR [HE] 13, %*ﬁlﬂ) LT, &0
Jh#iZ SRR ST A MSEEIC LD ) 5.

(2c) OHtIEE I read him |23\ C, Shakespeare 7%
45 him CRIULENTWL Z LIZhERE L2,
bL [V A7 AT FEAMYIZ [V A7 RAE
TOEm (B 2iET LT 01E, A it 2w
L them THULT 2 %D H 5. €M% H 2 T him
T F A D%, Shakespeare 26 [ (kD) 1Ei] L
) HERFE L NV T O~ DZEHL L Shakespeare
AEDFFNWELTCD [V A7 AET] LA L
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C him THIG S 2 Al L NV TOFFEE D) O
ELWV) IAT Y TFPRI 5TV EHTHSL. D
EIRT, (20) ([28B17 200K OEARIEERGRD - B
%vdwukgiofwézt%%f

bHAA, 20) ZUTOLIICETILIWNETH L.

(3) Shakespeare just gets better every time I read
them / it.

(3) 1FEAE %56 L 2 IR DS IR I L XL &
#&C, %%ﬁmVAWLiT%@%ﬁfo%T%
. DF N, X o THE S N aT R
mf{vlfyxt7<k%wﬁwv147xz
T OFEEmM] SRR E N, BRI N Bo [FEEW
(Shakespeare’s work(s)) | 25 & HF B WG L
K45 them / it & 2> CTHIULI L. TOEIKRT,
(2) b 3) oFps, X)#EEIZ X BEE R,

(3) 133N A IR R A2 % A CRBam I s £ T
PR S NP2, BRI 72 3R DLW A5 B Y 12 8
HEIns6lb o5,

A |Z 3 4

(4) HL—%1kDT|

4) TIHL—D A% TnWAHKE T
EWAERERTET AL, (K] 22N EME
BB L T AWMk (88) o, BHIZZONEY (1

L—) ZRLTWA LW T, —EOWRTH A
[7]. FREM IR & V) mTiE, ke

(B) b7 s FEOPITIZ-
[EFAZHEADTTy 72—FET [BA®25T
T ALl NEEE p. 16

(5) OREFIL, TN VBB NI —A L7 R
BEO#EE L L) & LTt RN % 5
HELGDRLEELNTDDOTHDL. £7, T0ZLH
&L CHBHIEHATTIE R . 12 b 53 [HAT)
NS DI, HRALAY (EARREO ) ) #ILZ) /it
IBEERLTNDEIAENLTHL. 2FD,
[ATEBE2ET LI FEEZAET L] v )i

B,

RS TUNBIZE 5 TD) $1T] VI FEUD
EVHELL. ZOBRL [FIT-BELMETE 2
Fr— it | &) ZEHEE AL TWAH T TR,
B RN S B v ) B TR 2D
BRUEMTH L. HIZERIE, TORENBRIRIZE > T,
[N EE OPITICBE2FFo Twiwn] Lw) i
i (=) 2EIMTILLIRRTH L.
ZEICHIRSEH SN LB E LT, BICLT A2,

(6) BEDE, MEZRAZL. BEXDFRITERSD AT
HEE=A [B7-bla &) &5 0] AU,
p. 1l16.

[FRDITEB] Lwv) RBUL, PIT Ofg o
MO D o> TW5D EHEHE NS,

Fh - W - R — HERoORGHR

TNETNDORET L IHIRDODIBE L) T LI,
INZTNOEBTHAIRIBEINTHDL I LA
RELRT. @S, [58] 226—5US [HFRoBAE] ~
ERESIICEN D LIEMT, (RHOREIZE b4<)
A AR &\ ) BIRT (6) 3L RBIWRIRIRTH .

[FRHATE D] L) RBUL, BEHEO D BIZH
L FAM IR 2 o 7o 2 EIOBE & % B & T2t
5. ZLTC, MEFLZORX v L=V RIFITEMR L
RS % 2 LT ARFMIAREZAEL TS

SC, FEBEHLEBNELE TR, (2) 72
JTHRLUTHORBETH S,

(7) The highway runs from Los Angeles to San
Francisco. [HEEHEI T I 2 VAL
75 AaFETESTVS]

Sweetser [17] 2SIEL<fgf LT A L9112, (7) |
FEERICERBEHEIBE L TV A bIFTid v, 122
#b%?ﬁ)#ﬁ%éh%@i,%@@gﬁ%%ﬁ
ERLTVLOTIE AL, SEHEOTEMZE), Bb5.0
DHTEZ > TWEIBEZRIHLTWE05TH 5.
REDLOSHEMT 5L, BEHNLFERE L TOR
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BCland, FBMLFEEOLCHBEIZIZ TRIL
TWbZ kb,

A4 =y 7 — I EEBWEL, LS O.LHEL
EllnZET (2) R (7) ORBEFPTELLLT
BY, 707 —b00ERE V) HESTHEO LN
B} 2 FRERI AW T 5 (Langacker [9] O EBH)
8 (subjective motion) = Talmy [19] ® R 2 B
(fictive motion) &), AR TIE, ZLLTw5 D
LEEE OO, Bl LIS X o THE U7t 7
EVOBIEARHET S, 9 (2a) 1&, To &l T
BHEEToT0DE BHEEN->TWETHS D))
AN, BHEOHAEI L CHREETHL. FE
&, T#H A2 LT ALl v flEuce L, O
OHFTRD L) HEEE TN TV 2 L2 HET 5.

P NG
H1 FEEEHAEEOFERECKDDIEIEER

BE GEND LEHOFFEEHS)

1 T, FEEOLEM M & 1) 2 FEHT, TR
FrAE) oo sHE (L 2NIE->THELS
W) ZEMTERLTYS. 72, BEORERKBE
W7 30k EARE LT AL #ET oM, ey bE
BIIHR (ZoRaI13E) 2. ZoKIiE, &
DEHIEELTVL.
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(@) —— (6050
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) D —— 05

#E GEHAS)
2 FERBIC K D5EE L AL L DDIRHIEERE

2TIE, M1 THWFEEOLCHN B E 2T T
BBEL, MHR AL 22052 bhzfile 2
fFBES 2 HAHZ I TR O KT, LHENAREBEE K
WHMTEL TV, &b, KEOMHIFHTFRILS T
WHZEERT. M22RANEHL R LI, EH
1 - BB RZEEE v, ZELTwb0lE, F
EiZERD TLITROENHC TV TR (&
B) LTV &) LN REETHL. DF D,
FHENFAELEDPLBONLHRIZL - T, BHBD
DO TR 225 &, #E %8 U &5
PHEEIND. oMt Rom Ty, H2) LED
HaoHimfb L THwah, EnAEcIlmefTwn
CZETHEPTRILSN, ZLTEHD (EENVT)
Hoamisibs 5. Mk, ToEEIEEEIL (L)
AL E ALY | get younger and younger & W9 3
Bleglitid 5.

Z ZTHET &L, get younger and younger &
WO HERIE, OFBRHRETEZN L, OfIA
HHIES S 2 EIFFEEARTRT, GiHEOEBIZL S
Zk, @ZoFEHIL, D OEEE 2T, ZoHEE
P L 7z (Bam) SEatt A TEREIN L T L,
Thb. FHEIC (7) oLWEED, FENZZEIE
FHEET, 7272032 2 VA (Los Angeles) &
¥ 77 A3 (San Francisco) & D7 LidE

eV FHA, FELFIEMELFXEZ T,
SR INAVEY I3 GEFR) P75 ART
i runs from A to B
i
1
1
v

A (BEEE)
B3 DHEEICSIFZFEENDELEDREM

T AN —OLHERETIE, e bEF ey Y
AW Ty ATFETO [FELFORM] & A
Fr VT RTHIIIBVRITTWLE Z EHRAL
STz FEE, FEEO 2 OBEA E O
ZWLIEMESEELOEETLENEWV) T L TH S,
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CDHEICIE, a2y vAnbyr 75y A0
TOERD, ZOF FFHH ML RMET 2. 2R
WMeREBRIZLT, 2T APSHOET B L TO
BEO) ZNHED [HlzrbEoTna L)) Lw
) EMAEFEFICEIEREIS. M3IZBnT, [y
VINVAPLY YT ATFETOER] PEED

MU= THH, EBRICESTWEDITTIE
ZWZ EFEMALTBL. M3iEH < EFTRENZ
ettt TOHRFETHY, ZHWLRBE? 2w
C LB R EBY) TH B,

K% 5] DR D BHEHEEI S, FLETVTH
MR TH 5.

(8) This book is so complicated that it makes
Tolstoy’s War and Peace read like a Marvel
comic book. (Web)
[ZORIFTZONAKGER LT OWRET, Shz
FATZETIE MVA M O[S &) 25~ —
Tl AIvIDEHITELENBITETZ] (5]

(8) o [k &Pl EWHEAIZIZEILL T
2o b 53, M5B makes S, [iE5 & F
Ml 2~—vx)V- a3y rxibd) RMMICET
WLTﬁfwé.oib,iﬁmfﬁ%kﬁﬂjuu
ZALDTRZ L2022 hb b, [H#E & FH) |
F:@$J®ﬁﬁu;of,%ﬁmxabﬂ%&%@
Weo7zZ &l d. RE Bl (R DRICH UL
Fa#HL TSI LD, ReDZHRIZFEALSEEE
Be#MHT 52 EPRRICEEMAD—DTH S ]
LR, BRI R O & v ) BES VTR RE TR
WXAEGHLTWD, HIZEALIE, 8) O [ZoFk]
IO SRS, [ZOR] 2FA RIS, WE
HEICE>TORZFEEHIZENT S, LikR5.

SHEOMAMROZEIE, [ZoR] 12h§ 2 #HHA
Lo TREENS, [COK] 2FZALHE G&H)
WEoT, [COR] o2 sl (LEXHEN
B 12X o THEEE SN A MEIR 22 b L, 2%
LM APEEING. RLIHEROL A, BiE
RS IIBEOBENIIEYS LB 5T, Ban -
L ZRE (e FEMRBE) frbhFRL

THY, FRomgedb—HT5H. 22
EHEIZEATT 5.

9, R E LT TS L] AR O
MIEWICHMRETHDLENWI T %, HESNLH

TIARZ D

%%ﬁ%ﬂb&<fi&%&w.%%,m@i5&i
EL FX.;‘%) Tﬁbf’ﬁ‘{:\/\
(9) ?? ZORIZIZOANABER DT, TOREFHAT

BTk (AL —<] Bv—H ) a3
JOEHIITELEENLHITET.

(AN F—<r] 3BEEEZFLE LWL TFE
LB TH Y, BRICHEZ ) 2 &idmnn?,
LoT, ZNAaIv 0L ICEELNE LT
b, FEE O (& ZN L o TIHE S N ATIER)
IV EEROEREL R\, L bl [HE &R
L [w—vzn-a3Ivr] LOBEEIZBWNT, §FH
TEEDP S RO & O SRR T 5.

N

A & SR

A (BESMEA)
B4 [I=v 7] & [BRETFH HEEICSX5ER

B4 Tlx, K¥ECTHbNIEITIEE DR L 728k
et R RS HMOKENE, WRPEEEIZHG 2 HHE
HMoshRTHsb, Z2TlE, 3OOHMEDPEHL. 1o
F a3y r] LI FEPLLLT [EET 500
Sl ] v @, IS [P b 7265 [
it 2 OREEZRRFE 2EFY ] &) ERE, &kl
(23 v 7 & [EF L] BT TVw5] En
HEBTHL., COERBETHEDN [ZOR] 2502
LT, AR TR [21L] 34, LHANLE
l%, A makes B read like C &S L.
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BEE LR

R4 & AR

\ ’
LEISE ¢

~
»

2397 C Iﬁ §f4r & SEFIB

\@‘/‘
A (BEEE)

5 [TOF] H&HLTHSDEE SRR

a3l vy

ZORA

X544 &Mk SHRORENIEEE I LT 2
HEZIRT. BEICELET LD, HaittRTo
71[:75‘?5%%5/% BN LUBITH 5.

A L WA, SR ELRETH 5.
Fauconnier [3] 2345 A~ & )« A~R_—Z (mental
space) X, LA a7 OBBLRRMET VLS, [H
FLIZHER O, FHEOMSMAEMEEST L] Hro
et Ro—HEeEZLNL,

COEHITE2LE, EEZEELFALL, 55
AR EMALICB VT, BEMEH ZRERIZHE) 2
EBHOLRERD, FET (16 [(ZokH12) H
ek, EEZLOMR L LA UAHIZILE % 3
HIBIZABIE§ 213000 T <, FEZ SN TA L WIERE
DORR [—BOEEEE KO T] HLWELEFDE
A, ZORKRE S HICHFRLL, BAIMICT 57EH

Db ) [12] LBNTBY, b D SHOHHCIEHR
R T LSRR R A U s, A2
FHD £ LCED R, b5 VCIEFHEOENT 2 M

Mo s FIREST 2 E2FHOI LIl 5.

4. ek

AT, OFEBITHRIR LR, JRERZ & OB)
WO L s L, @ERIZEE L F OB 2 fE 4
T5IL, RHifEE LoD, BMSHEYO [Fetii ) ]
EDBFIRE VY2 —VOmAERE AR, RO
WEOR)RICEH L7z, ZOEMAE, FRZARAS VEE

OBNL A [18] 12582 A%, AFCTILFMARLALER, O
MR K O R A 2 B WA & v ) &SR 2
Mo TWbLIZ a7 ZOMLYITEIZHEEE
) (usage based), BIHFEHIMEH SN-SEBR %
L TR Z LML TBIRELESL).

SPHEERENTH LU L, Z2ICEELFOMS
OB ARAIEH 23 A3 5 OI3E T S v, fl
ZE, ROLEZH.

(10) The moon was reached for the first time in
1969.
(11) #Tokyo station was reached by Joe around

noon. [13]

[l U was reached & \»9) EFEOZHLHMEHLILT W
D12, (10) PHFRESINT (11) OFBEIR
FiZ, &5 LF® moon K U Tokyo station ™~ DAl
Bro@eicls, (10) T, & LFoaitiics
WTHOMEDZL L 722 LI L > TRBENS. D
I, MEHRTE (4L TREST LI L REMDbER
Mo TZESEDIEDOHA | L \v ) B TO the moon, 2° 5,
[ NEEDW D CRIEWREIC R > 72 H | £\ 9 the moon,
NEBALLI-DOTH L. ZOEALIIMmD TR T,
WELRIZ A DM & D2 E R Z L72biT Tl v,

—%, (11) BT L EFEFUL, Joe IZ & - THHEX
ML) DBEGESNFT VS, 5 LFoffififE (BEat

FNOHEER) 1T S58E RIFS 2w, £LT,
PR TRE L KT S 2o L AR, B 7%

THHRGEUIEILIE =8\, Joe LWV HATH %
WA AR EIZHE L7225 Evo T, HEHER
DOIMEAR LS 2L THRHZ 0672 Lo

T, e &ET HEFEOZ YL EAENIE NI
(11) IEREPEL KT T 5.

CHLT7 V=2, HDHWITEHEOT AL
bE 2L ERFEMNHRD, 5 L FoMaI R ok
WCKIEREEE5 25, LoficE2E TH] o
SHEFUL T AT 11512 & - T19694E 7 H20H (2 KIS
PAbE T2, COBMLIREHENLLOTIE R, B
Ry - B - LR B DOTH L. —H T, HHERE
Bl LHEEINT2HR) HICFIFAT v
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LEALE o T, 29 LERMH#EIE, FFLF
@M%ﬁﬁ@%%,%%%%ttf%ﬁéﬂé%ﬁ%
BRI ENN A I EORERY G52 5.

HAZ L > TESIT N (FFEN) At Fix
[H%7] % oneself &\ o - FIFFRHE (6], HAREDR
BFRIL20] % EICDIGHTTRETH A ). BROZ &%
o, BdLBENESEFOMBEMALTCLE) &S
COFWFEREZBIEICT I L0 b720, SRR
SREEHDLMONTERORIRITT 5 H BN
WAL BT 2 TR 6 v, ZOFEKRT, A
DORFEIIMGROBE M. 7255, RS EFEO%E
PEEH 2 W R DD HBUE, EBSUED &) ZEE
Hige LTz L, »otofmsaad s &

LRAISEFOHMMPEIN T VWE SRS 2w, K
TEZ0—lzfR L @wmTh ), SROBAEE
FCIE L0 R BB & FE o 7B M A s T
LHMETHEATHLES ), ZNIERHSHFOHE
BTIE%RL, LA LY ERMZEROEEAL LB
IZEPSoTnw Elbis.

=

D) HED@TdH 5 HEARIR L MO TDH 5 A RIRIEEFES
TN REZ HTHLHH, Chat GPT ZiZLo LT3
KB SFEE TNV (Large Language Model: LLM) 135
FEOZO2ODHEBITIKIL T EEMIZLLM O
VAT L% [NEPBERICHERT 2 FERIAOTTE)
VO HEE (F=2Y) OFIBBINR T WA OMEERORME ]
E35%061E, [ =2 05 ] 3R ERE T(E)v)
F=2 YN L DD) HEE] TEERRISAHE T S [7].

2) [H#AH] Tid% < [HEE] &) FREEICBIT 5 association
L) HEEIE, SREFTOREMREE > Twe
Dubois, etal. [2] 1%, FWIEIGR & TEERIFR D H. 7 5 I
METTHRL, BAENERIZBVWTH D 1 DOEI KA

REICIRAE S 2 0H R 2 AR LIPD, (B0
REERSCERE L) SFMICGHT L T b

3) HASHFREI62MA% (20214 6 A26H, 27H A >~
T4 Chfle) BROERERAN Y P70 b R LR
Blo g1 |

https://www.ls-japan.org/modules/documents/

LSJpapers/meeting/162/handouts/ws3/W-3-1_162.pdf
(202547 7 H29HRIEE) % B, B> F7 7 MIftw,
Matsumoto DFISLIE 7 V7 7 Ny b FKFLAH S HEFII 2
LTHhs.

4) FICF 2L, [AXA =< OEWITG2) T
L) RIS R &, (9) XA LI
Wranznbnw)Zeilhs £b2d [R5 —<
Y] BESY =TV a3y 7HIRET AERTH
D, [FELT] R THBEPESH ] L) #HHEZEY
AR 5. 20X, oKL, ERHE R
A8 TR KA 5.

SE R
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6] =T, “HmA%EH [H5]) & Image SELF - 55f
BRI TITAROoT, B, R
E2M, <A LBHAR p. 231251 (2019).

(71 A%, S5 /N—1) - by —F Round 2. Fik
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st/ — b

ARSI KVWVADRBEEFDHRICEHTOIREFREENRE

U7zHREELLE
BN BT

J 47T - AH*

A Comparative Study of Impressions of Laughter Expressions and of the
Laughing Individual among Native Speakers of Japanese, English, and Russian

Yukiko SHUKURI * Olga NOVIKOVA **

F—O—FR0HORI, HEKI, FHHE

1. XUSHIC

[ZoZNT5] & TIIRNEE) | FELELLFE
HMEFIEIBTE2IE T 2RI TH L0, RILAK
RE) FHRICHCARIIRE S RARL, FE 212
LMo (F2)] @k [3EzbsFE brotk
EHSFE] &, TR (2% E [ERD Y T2
BT CTEVWORRAEL ST 2EB®T LS, &
HG2O )DL EVCOREMPLHEIIENYEH L Z &
Bhnrd, 72, HARO/NHREEFIZBNLE NS
OERBOWIEIIE, WL [HE] OBH AW, #%
FEEE] 0B AMOEWE L THYLNRS & W
IR L H L[] ZofRfEE, TI2o2h] ZHRW
AN, T2 | ZoENAE VS KH 12, RIHIE
) FROMROEFELZ VBRI LI LERIET S

INHOFFRICE T 2EICHZ T2 &, Eo L)
RHARFEOENS ORI LE) FHROHIRO XA,
MEFEICIZFEEL 2O TIE 2D, H5WIZHARGE
DEFENEFIHEL TR VDO TIE WD, L) /gD
H5H. PHIZBITLENTOERHOHZ LK 21T 72
AR - #2721, 93 7D [ulybnut'sya
(MET )] BEDL ) B NPOENTOHE L LT
bHVWONL=Z2— I NVARKHTHLOIIHL, Z
DOHARFERTIE, CELW AP FEROEGEIR [12o
CNERZFEPRD], BANLRLEHRALZANYPE
ROBEE THECEZFIRDL] IR T2 &

V) L) BV ThITWS 2 LR IRE LT
5. $hbb, MEHENHOE IR EN R o7
%9 FROHROFEICHT 55z, HAEROE
HIZEATHDLEWVW) ZLETHA.

COLH)RFHEMIIBITLEER KSHEONEEE
ZAHIOOEELRMEE R DB, AT, $TIC
Thiv7z Ho A (3] & 212, HEE, o 7REO
EWHORBB L OZOFROHNR % L8580t 512 EH%
P AT, [3] O HARGEREREE ORI R L BT 5.
BARMICIE, T NofEERE R, RIAMK
DR OFELE O, %9 EERONROEE DI %
FRLERMEZT). MAT, BHROFMEDPES
RZEQ/NHRO—TR AR L, ZZHET IS TIZDE DI
WU RENTTORB A BIRS 5.

2. FATHREFARDERTR

O 7RO HARGERIIREH 2 /2w ok
BUCBIT 216 F (4] OB 2 ZH T 5 &, HEAEDSE
Wh, FEEELTEIRTF, AEMTE) T,
FEHEFTICEIRTFOE2ICKAM L 25E, #i#Fi
BWTIRE ) EEOMWRIRFl, Mi&icLhHsn
LRUOFEBVHPHESNDL—F, BEZDIRENHIC
MAZEROHGOBEES HBT L. ZOBEHEEZ
F, HERFEOEWHOEB L FROHROEFEIZONV
THRRZEF 5] 1, FEHEFICEIRTFORIL

TR R m AR AE - 3RS (Institute for Excellence in Higher Education, Tohoku University)
FE )T F VA ENIRR R E KT (Novosibirsk State University of Economics and Management)
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FrZ CEIBRTICELT, HARERERE TS
ELERRE R T2 F 2, mAML 3] X
FNET HAGERRERG S & P ERE TR & & 0t RS ik
REAIT, HPWEEZITo72. s ZOo0FAH;
Eho, Hﬁ;fi%ﬁﬁ%@ﬂ%&i%@@%#ﬁ
EEHi SN A RBIIEBELTBY, 2OoZNHDOE
ﬁ#ﬁ@%%ﬁ‘%5£%®§ﬂkbf CEREN
HZEWHOLN IR o7z, THIxT L, HEFETIEE
BEBOMSR L FHROHERRRELRY), F/-KBH
R FARD IBREN R AT B & 5 S 72 KB & )
G EMEDE) FHROFRIL L TH GBS N (3]
AoPged, EBERLEE) THROHROFRIZH L
TEET L7720, FATHF 35 12w 2 S 371
EOMTFLAEMATEIMTOHARELRI ML,
ZNHICHIGT HHEB L OO Y TRERB A EE 05
95, BEREMIRLTLIMOEIZ, KEHEICLD
N E TR TSR SN 2B W OERR 2 2% (12
NENOFRHIIET 5 EE 2 5N 5 RB % [F LATIC
WARELIIRY. LIRS 9EOEIUL, HAR -
Wik - 0T TEEO/NG, BLXOENS O HAGER
FEH - 0L TR T EbNEWHOERBE
HBIEE L. BB, FIRICEDLN L EZH Mm%
MICLoTRRLI LDV D o770, F1OKRHDOK
IEH L FTHEENRLDOTH DL I EICHE SN,
FHOEEICB VT, HAM3] B L O 1EF [5] F
B 8212 T2 AT bwvwole, ZR7ZITTIE
EIRTEREGVEIFARBHEBRIIEE 2w L L
L7z, BEFERBIOEEICEL T, Frfs3I0%) #*
T2 ETEFEOH L [smile (1ZITX T, WET 5,
2o ZN%EH ) Tgrin (122 k%), 12XV ET3)]

[smirk (I2%12% [12721272] '“’))J D1E72>, [beam
(2o hi3izzd)] r31mper (12 %9)]) %
LT 205, RHOBEICHWHENHB L OH
FPNHOBEFERIZBOTENS OB L 0 b 4HE2 8]
gqAN7: [with+ %3] OBXERHA L. oy 7k
KIOFEETIE, [1ZoZ T2 grin] IZHIET 5
FKB L [WMED smile] [THIBT 2ERIPVTNRY
[ulybnut'sya (%9 5)] THolz7-0, O 7k
EHE CHILE_FEHEONE LT 2, ArE IR T
L5508 L T/NRETEIZMERIZ %4> 724 [privetlivo
(BHOL W, ELOL W) ] LWIHEIFEEMF LSO
Mz 7z, CORIFIZENLZTTEIKRTFERS W
72, [EIE + 83 | T 5 [privetlivo ulybnut'sya (5
BEAMET L)) Lv) B OAR, %) KT 2R
S WEIFRIEHI R % & F v H W S RO BRI
Oy TEOMOBR L FRE R DL ko7

Tl

3. HEHE

AATIE20234F 9 H~20244E 5 i, A 94 7>
r— b7 7Y (HARFERR & ¥EFERUE Survey Monkey,
O 7RIS Survey Monkey 2503 7 CTOH —E X %
{21 LT A 728 [6]Google Forms) # W THTo 72,
HARGERMGR A 13 HARGERERERL & & b RICHAL R B &
ORERIRE:, 7o My —3 7Y A5 A Crowd Works,
Survey Monkey Audience T, JHEFEMAAAILT A1 7

5 O PEFERFEEREE 2 M RICHIL KRG B L U Survey
Monkey Audience T#l & /1 & % %= - 7. Crowd
Works & Survey Monkey Audience I&EEIZ TIHA %
FREL7z T2, v TREMRIEE Y T RGO T Y TEERE

®1 =EBETEDIEORVSORE

FANTT HAGESREL SRR 0T RERRY
e, smile (HIxTe, METD, IZ-oZV%S) | ulybnut'sya (HFET5)
IZoZ03% grin (IZZ-&%H, 1200 &95) privetlivo ulybnut’sya (AR KT %)

FaHEd 1200 &9 smitk ({22020 [I272127=] %9) ukhmylnut'sya ({TUI20K 9, 13 ERTD)
W Rk WERAEDRD withasmile (IFEZA7LN5) sulybkoy (MR L7Z2035)

RIPBAFNIRD withagrin (122 LNV 5) so smekhom (BEV V223 55)

RN TEDND witha smirk (1ZRIZRZEL V2R3 5) susmeshkoy (HERV N L72235)
T <L giggle (<9 <I%9) khikhiknut' (< <35 T2, FOGNT D)
5517 <o nE%S chuckle (<9 <KD, 1F L) usmekhnut’sya (R Y3°2%)

GIHEENET D titer (<3 <FEH, FUEKNETD) posmeivatsya (0SS, <9 <IED)

X (O) 1TREET JOEE LOWEIC £ D HAGER
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FEREE AR, BEEICTHEM L. DUT, HARGERNGR
FEOME L FERIZOWTIE, fEFM [3] O I2HED <. L7z

AT, FIRERSTICEIRTORI6ME L, BB Fawiar
FEefiz TEIBTFORIIFEr enEiURL, £ FEITORLE

HEOHEA RV O [1HRFRVI~T6 (%
7213 3) ERPE] ONRIZENFERTH 572 (B
T, RHARHE).

51,

WIZ, BWHOERBRZELHHCEZRL, TNEN M L CTHR L,
DFFEOHNGDORES%E [ 1R E WV~ 5 HIR AP HE b D%

W] ofiffEEcEQl (LT, ARSI,

RO AR 2IIRT. R20LkB), Frlisd
25 BRT 6 L
LB EDLE, (MELIIZoZ2 D35 [12RD
EEH | O3MEE, [HEVCEFEID] [

¥, fRaR§ B ERB 2 B 22 2 O TR EAT).

Ew T LWV TEE

K2 EFENRAFEDRIEL

LOEMIE HAGE

a7k

FikIES

WD [FEAREFPRE] O 3FEHIC
0 7 ERIEEE OBERIZ B W TEFHROMERINC
%5720, B, ZHEAONHEIZZ
B, K2OFEEBLVOOT Y TED
DXLDFERITHIE STV 5
3[R L8] OBIRRE &2
W L7222 D /NR D —HEY %, T ORI & 22
BRI D 2 & 2240 & 6D % 8 2 7
R 2 LIk (LT, ZHEo ).
ZRZEQ/NHO—FR L, 220 Ql~ Q3% H& % EIRK
F 3R UhilB X OCRFR TR SN
0L 7RED Q2TIE, AL 0RO H
RS ERE LT _XTORERLIC
LTWa7,

/J\

LIt Z o 7w

e L
ANTZFOFEEFNT [ERATZ < 1Zo 20 Lz - 1200 &Ko7 .
Aheard the story and [smiled * grinned * smirked].
FatEd A uslyshal(a) rasskaz i [ulybnulsya/ulybnulas’ * privetlivo ulybnulsya/ulybnulas’ + ukhmylnulsya/ukhmyl’nulas’].
RO BRT AVFEADRESZ FLT [JERWETRDTC » ERETFINANT « BB EAEDNT].
Alooked at the two of them [with a smirk * with a smile * with a grin].
A posmotrel(a) na nikh [s usmeshkoy * s ulibkoy * uo smekom).
PR AL [KTLKTRDVEND « <o o LRNRDE « FHERNE LRHB] So7z.
FEAT R L
55K T- A said while [giggling * chuckling - tittering].

A [khikhiknul(a) i * usmekhnulsya/usmekhnulas’i * posmeivayas’] skazal(a).

xR 3 ZERIUEHREICHVIRZEDNGHD—ER &FEIRE

WD RO N
XiE, #kEEID 23 ( Q1 ) Ve Q1  <KI<KIFE-T-
[T, EILEATY, 2Z2HREA, BBEAZTMNATIN? ] HbEEET, KoL EEHST -
A ( Q) XiFE-r GIENE LT
%N 350, LoaL, Koyaso& &k Lic/e) & ZIHE FOMIT OB T, X DF 2 v¥Ex Q2 HERVEIENST « AT
FE LWIDH EDNN DDNTNDDIZEDIDONT, HEE LT T« RBATFINNT
(2%, DEEL/ MEHNTT R ) XITFEERRRETI OV L, (. Q3 ), B MWEAT 1T LT
BTV Urol. Q3 IRV EEHT
Xcracksnutsand (- Q1 ) all the while. Ql  giggles * chuckles - titters
“What is it, are you all afraid of me or something?” X said( Q2 ). Q2 withasmirk - withasmile * witha grin
e “But, really, you're all soaked with blood,” Z remarked, making out by the light of the lantern several fresh
7% spots of blood on X’s waistcoat.
“Soaked, yes.... I've got blood all over me!” X said, with some peculiar look; then he/she ( Q3 )and Q3  smiled * grinned - smirked
went down the stairs.
X shelkaet oreshkii( Q1 ). Ql  Khikhikaet * usmekhaetsya
- Da chto vy, boites’, chto I’, menya vse? -skazal/skazala X ( Q2 ). posmeivaetsya
s A kak vy, odnako zh, krov’yu zamochilis’, -zametil Z, razglyadev pri svete fonarya neskol’ko svezhikh Q2 s strannoy usmeshkoy * s strannoy
- pyaten na zhilete X. ulybkoy * s strannim usmeshkom
- Da, zamochilsya/zamochilas... ya ves’/vsya v krovi! -progovoril/progovorila s kakim-to osobennym Q3 privetlivo ulybnulsya/ulybnulas’ *

vidom X, zatem ( Q3 ), 1 poshel/poshla vniz po lestnitse.

ukhmyl’nulsy/ukhmyl’nulas’ *
ulybnulsya/ulybnulas’
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LA mEIL, EVWHOEHOTMAIBED LD
NP7z B oy, MBI, WEE, ARSE Buw
O FFELCI)HHERZ KD (LUY, BHHRER).

4. FAERBR

AR EHEHIE HARRE, HEE, v TEEONEIZ284
% (F¥282i%, SD =689), 154% (VI kidl 4%,
SD =1317), 59% CPIg4EE32.8/%, SD =12.26) T
Hotz (R4S, 0 TEROAEEORER D
BHH R, EHOIMENIIFO DT CTHER I E %
oz, HEMICHSTRIEERS DL ko,
F 7z, ARG, O Y 7 RERO BERHRFEEOR %
MR TEHFEFICET 255 OB IC—HER ) 257>
DPOBIEL7. CoORsOH, WERGD?SBIEET
DI EE L 7210555 D 7 — 9im@7 yEeR&ER

EVIRS NG Do 2D 205K S BAL7.

x4 FHEEEHOAR

bk Fik
AAGE (284 4) 167 41 117 4
g §E (1544) 84 4 68 41
0 T RE (59 44149 4] 45 4436 44] 14 44[13 44]

X[ NI ERHSGREOR Z I 2 TR IR OFMREEL

4.1 RRAFRAE

G D780, REENRFAEOEREFNRH [E ]
6, [Ew] 218 (Fez CEIHTomHE

RUE35M) ICHEE L . B OFEEE SR
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FLIR A D60% Ll E % HH T 5. FERORIZEIZIE
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RIZR I~ A F AL X HI, FHEEDPSHERD
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WgeCih- 72 RBUCHE L ¢, FEFEL O Y 7Rk D HIERE
FRRSCIRIC & 0 VR OBEDS R E ZEAAHARELY
HWEF R A,

RAEOPEIZOWT, 7 A B ORFERFER &)
5 [titter) (ZBIGemA &) T X > b B EHIS-.
FEHOBEEIZOVT, O THRITILENH L. F
7z, HARFESB L OEFEFEFEO T - Ikxuy 7
FERREREE O T — I 0 e o7z, EBRE SRS & B
Fr, TIREMR LSO MESLELE LD,
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1) KBFZETIEEFE L L CHARER [ 2 VRER] U
FE), EERIE [V =7 AR RIS EEE E),
[Weblio Hr H £ [https.//ciicwebliojpll (FIk#t), o
VTR [a A AEN MRS (EEE), Y.
I 7 #FERHL] (Izdatel'stvo Mir i Obrazovanie) % fv 7z,

2) EHOBEEIZHCIANFIUTOLEBYTHL. [HA
ar/NaL] SCHIRQOREF £, FEEE X OWkE, CHEE
(2005/2008). (FEFEFR) Smith. A. O., The Devotion of
Suspect X. (e-book), Abacus (2012). XCHOTPHEMRE,
LRFEA LS, FHHAESOE (1995/2017). (12 7REN
] CHk® Dostoevskiy, F. M. Prestuplenie i nakazanie,
AST, (1866/2015). (HARFEIR) MILALK, L& (1-
3), Bt (2008-2009). LRERE—ER, JE&ET (B - T),
FrigiscE (1987). (¥FEFR) Pevear, R. & Volokhonsky,
L., Crime and Punishment, Vintage Books A Division of
Random House, Inc (1992). SCHk® Dostoevskiy, F. M.,
Brati'va Karamazovy, AST (1880/2016). (HA&:ER) #
WARE:, 717 ~—r 7055 (1-5), 3k (2006-2007).
(BEFEFR) Pevear, R. & Volokhonsky, L., The Brothers
Karamazov, North Pont Press First Farrar, Straus and

Giroux paperback edition (1990/2002). [FEFE/N] SC
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ik ® Dickens, C., Great Expectations, Penguin books
(1861/2003). (HAFHEF) MEILE AL, K7 2
(- ), B scE (2020). ABET, Kz 2 #EE
(- F), EWscE (2014). (0> 7D Lorie, M. F,
Bolshie nadezhdy. Azbuka (2020).

3 BYTHOBFRITETREARATTERYH L0 (2L
ZIE, [KFLLFENT L, ZUENT L] Oo% T
“khikhiknut”, A5 T8 “khikhikat”), ZLIIZ5ETHED
AupmLlz, KFAETEILELE L TORRSZEEL, &)
AL DETHREZRRLIZODERETREZRR LD
DHH DD, BERRZTLHRIIF L TH 5.

4) BZEQ/AGFO—HIEn 2 7RG [SREE] 26 05|
AT, HAREBUZEBILFRB L LEROEI D H/E L
72, B 7O [Ona v kumachakh, v kichke s biserom,
na nogakh koty, shelkaet oreshki i posmeivaetsya.
[Dostoevskiy 1866: 701J, Da chto vy, boites’, chto I,
menya vse? -skazal on s iskrivivsheyusya ulybkoyu.

[Dostoevskiy 1866: 228-229]), A kak vy, odnako zh,

krovyu zamochilis, - zametil Nikodim Fomich, razglyadev
pri svete fonarya neskol'’ko svezhikh pyaten na zhilete
Raskol'nikova. Da, zamochilsya - ya ves’ v krovil -
progovoril s kakim-toosobennym vidom Raskol'nikov,
zatem ulybnulsya, kivnul golovoy i poshel vniz po
lestnitse. [Dostoevskiy 1866: 226]] (243 % E4& L
T, HAFRE TR, Rekfio Lgzids), €—-2Xo
DWHINZ DR oTWT, BEMAEZIRE, #AkzE0 %
WHL o EE STz [RILERS: 87 [TY, &9 L7
ATYE, RR?PALREA, [ ESHBZALITHCATE 2? |
&2 T, BEVEFENTHIIT o7 [BILERS:
7 [TH, LirlL, Rgmry>&fLck] bt=a—v
L7433y FRETOMAITOHNYT, FAa-1) =0
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IZRAOWT, EELE [z, D&FLz-MEAN
THE] AT ) a7 E—MEKLEEFTI IV
L IR EEST 2RMELT, BERE T TiTo/z. [ L
AR L 324-325]) &\ ) ffsr %, Yeakld [She is dressed

in red calico, with a bead embroidered kichka on her
head and boots on her feet; she cracks nuts and giggles
all the while. [Pevear & Volokhonsky R : 56]], [“What

is it, are you all afraid of me or something?” he said with

a twisted smile. [Pevear & Volokhonsky & : 22911, [But,
really, you're all soaked with blood,” Nikodim Fomich
remarked, making out by the light of the lantern several
fresh spots of blood on Raskolnikov's waistcoat. “Soaked,
yes -+ I've got blood all over me!” Raskolnikov said, with
some peculiar look; then he smiled, nodded his head, and
went down the stairs. [Pevear & Volokhonsky &t : 186]]
V) BAFEREFIG S 802 b IS L7z (Tl
FIRAEIZES).
5) MalLIZIZ R432a~ ¥ ¥ — % fv/e.
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[6] Survey Monkey, “Export Control Policy”, https://help.
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HULIZEES 20, V= — 2y TRERAT A2 EM 2 H
2%, T-V-)—FiIfEMHLTw5E. #Fl2IE
19504E AL - 604F- LD A RAHMEEE) 12 51> Tid, SNCC
(Student Nonviolent Coordinating Committee),
CORE (Congress of Racial Equality), SDS (Students
for a Democratic Society) 7% & OM#KIHEIDH 5\ (T,
FUTRERINILKX D) =S =T ) AR
PICHERRBTONTE ., 200, EMe30fbss
HENZRL - il B W TR LT E LR EIE R
WITENDRETHo728) — Fidim U5 [6].

Ksix, V- PO LT 2, HSEBHIIBIT5
EMOFEE T EGET - E LT, 196067 207
D EEENBWCIER LR - ¥ —2 (Ed
Sanders, 1939-) M0 HITH. > ¥ —ADT 7 T4
T4 AL, COMEIL—=DDARE525 2 &2
S LTV &z,

Iy =20, 1960FACMBHICFE N - tHiA & LT
HEIZ B L, 1962F 127 » ¥ — 2757 v R R
Fuck You/A Magazine of the Arts % 81T L7-. [FEEE
WA OEBH LI TEHWME LT Thbb,
T A A EREBEEPERAOBHZREL TV 2120
MboT, ZLOEMRIGERENEENLH T
HOCMMO L) 222 LT, HOLRBDEZRDT
LEo TR EWV)MEERITRIIHo 72, EHIT,
Py —AlFza—a -0 — - £ —A b
YA FICEE [E=R T4 - Ty 27 AM7 (Peace
Eye Bookstore) ] #BIZ L7z, T OEJEIZH 2 5 Wi5¢
DY TR L, FEAN EWE, I2-TY x>,
ROPEHEH L L CTEE S,

P F = ADR H AW EIZT v 7 - N2 B
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B 7207z 19644EIAER Sz - 7 7 v 7 A (The
Fugs) (&, JARIB»SHFENLHFAICT7 +—2 -0y
IOy FEMAESYE, ATVY— - L= n5LT
WNKESEFEL, BEY 7 —%#ITTE L3 EDOMEE
IR % D 7.

Py =23V —F I RALTOFREREL. &
bLlmonhTnwg )y 742733 MRS, The
Family 19714F) 3% 5. 1969 IR & - LB vy s -
TAMKANFHOEHEEF v — VX - v EED—
BIZOWT, MELRFEICEDEPEINZIDOTH S,

P y—21%, 1960FE %229 LT, THLk [
&) O & IAT LT, £ < OHSPERGEENICH
bolz, Bz, 19624121k 22— =7 DRTHE
BaOEWIZRAL, EFIBREOEARKX I L
7z, F 7z, 19674EFKICIE T ¥ v b v T EATHELS
by (ZOFEIZ) =<2 - AL T—D [HOEK
(The Armies of the Night)] \ZF & &72), 19684F 8
A h ITHMES N REREERZ OB F1247H
N T EE£EEAWMLZ. ZOXHIZH =2
&, ANFEZERN, PR, BREE L LRI b7 A
LT, TERLNAT Ay MEBE A ER L7z
HEROIL, WOMEIHTT, FEEE, gy s - N>
FEVo 2 RBY, WG EMOIZODZEMTILZR
, HEPREH E/BALTWDETH L. ZOEE
DOHYFIZONT, TFTmlLTnL,

4, SZEEE Fuck You Bl

T = 2RI FHIC b7 o THAPUEES) = R
L7z, ZOWFERIEILFEE o7 7Ly - FU A
W=7 D Rz 5 ZotoiF (Howl and Other
Poems)] 2R\ S & 2 720k, 19584, HIT O
IAX—Y)kFEATEL, bvFNA T a—T—7
NEEE, )Y T Ly DICHEREN 22
T, RAIT U 2B0 HE AT OERM BT -
BUAREERZB D ILNTF Tz, 17 2 TOBIE -
F, AATAT IRV VI —, FANONRT + =< VA,
T b AYO M, $SPEETE % EDNER—
EoTw/, 29 LAEKRIIMIES N, ¥y —2
(A E O AT RYERIE 2 L L TV 7z

ZATRR

19624F V2B U 72 3CZE5E Fuck You / A Magazine of
the Arts \X, TOWFEW RS 4 PVAVRT EBY, 5
WOBEBHNOBE L i & L, BT BENLAFFR]
Lo E LB L THASHEICRELZBR . £b €
b, U ANRBEE LTI F L AN=TD [IRZ
5 FOMOFE] B, T ATBRICL)R
L L TR S Rl BEICECREL
LV RN DD, V5 —R1E, BN SR
BICAR L CHWHiE# o Tz oL ibh
L. [EAmbD7Zo THRIE 526 172 (Tl print
anything) ] (no5vol2) EEE L2 LH12, [Tl
RN OWEMICTEE RIFEICES T, mEE2ENLS
Z e lERL7

WO T A HHATIE, XFOUERBED ), &
EmEFrsHFEL T b [Rxz Zofto
Flowcmz, A~y — - 37 —=[demlm#E (Tropic of
Cancer)] % CHEHD ICHBN TS, FfEIX
19344F127 7 » ATHIM S L7243, BEEDT X)) 1Tl
AR SN 19617 a—T - T L ALV
B T 2 ) A ENTHATT 2 &, BOEEFHIN
XA, RHENCFEL, wAEMIZ19644F, HIERE A
Wz RO LW 2 T L, —HEEL o720 19604FM
DT AN HWHEERELDLIL ) —20/hGIE, —#iC
[77=— el (Funny Hill)] THIHIL T 2184
A F) AR TH S (IERELZIL, Memoirs of a
Woman of Pleasure). 75 b F 2 b\ Bl LA
/N2 19634F ST T L 72 & 2 ARk E 2 0, IR
WEH T TEDbNID, S TOHRBEOHIEHAT S
Yoy =2, MHRBOILRZ T ZEML Twe
DIFTlE . £50RAME, FEMERE, MR
FEfRbE, FERDIRPUC X 2 ER, £ 822 5 B 4G
4 (Multilateral Indiscriminate Apertural Conjugation

HHETE Mo e eyl RBlC L Bbihs), i

WEdge, MFLEIT R, RO, - - - 12BT5]
LRENTWwiz, oF D, oHEICIE, LM

72 BHEBIED S OISR 5N TV /2DTH %,

NED EBHZERND, Fuck You Db H) —DODHE
BiEZ o DIY (Do It Yourself) #§#i72 > 7. it s
ey 4 7%z (L EIIEFHEEERE) 20 F
HL, £ F7AMIOWTHHEHENIZIIRSI TS
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LEBD o720, IR A MTHITES L7z,
77 WEIRIAE 2 Bl L CRIRI L, WA AT A 75 —T
BB EVD, FEMCELADOFEL LR L7
Uy =230l E [ 7)) WESG (mimeograph
revolution) | &IFA7Z.

COH)MEmE, B ZFENBKZE LT
B DL EY) T\, ) EVRIA XSl T 7%
{, REZDPLVEES 2 o7, L L, BUEHIK
WCERIEE 21789 LB 21E, FEERROV— % T
B4 5 LENH L, BT 512, MWE R, BAR R
WEETEHG TR 2T IUIVIT v £/, FUM
FIRIBS XAl CH 27217 Th <, FHEPWREE W)
Fmzro, LW GSEEIZE o T, BEIEIIRE %
BEREZRDS. ) HbEoFI - HET, Bt L
BHD [RALPRoTH] ) Dl UYL S
RALENT BT - IV TF Y —DOHEFETOLH L. T72,
) LIEEFEREEIAETHI LS, HOHICLoTIEH
WIRIEZ o7, 7)==y Y - YLy Il Tr—2oH
Tk —bny T x0T A= bOET DR
Mdorz, U F—232 207 Rz &) <
Fuck You ZHIRISETE b o722 03B > 72 AfnD
HCHE-> TV (7. EY B2, #RRERNE AT
WTHY, 2o DIY Xfbid, OBIZEET LT ¥ —
HVF v —DOFEEEHIRRINLZ L LD,

F 72, Fuck You | 2SFLHH S T\ o 72,
2%, W5E (Fli) Tldk<l, BAeizo9) L-EBMA
DEREHHE L TWOTH 5.

5. E=XR +PA - TYIRXL7

19644F, oy —AFur 77— £ —AF - A FIZ
e 74 - Ty 7 ANTRR¥EL FHELLTO
FHIETIE AR, ROARGIEAEO b @ & 28 & 25 5 3k
ERRYZEM 72 5 72, BZEIE L Fuck You OHIME - BiAi
DPETH B EFIEIZ, EMERRCIHERVE T 5 =
Yoy, SHICIZBURIGBIOW & LCHREL 720 BLY
o FEELHRIWIE, —KFIETIIATFTERVEE
HIRI A XY bDF T2 - RAZ =R ETHY), H
Difii 2 o7z £72, b TAHE Y 7 - NV R, -
77y T AD)N=HVEETE LT b,

BURTG BN OB S & U CHLIRRS B X T - 726
& LT, 4 v ¥ —2X (Yippies: Youth International
Party) 2% 5. JEOHED—NEZo/zTE— KT~
YaRHLLIC, 196TEI2HICH R SN2 o [Ese] 1,
SNRMEERE) 2 S b o R R A b L2, BEDOKK
HEEOZODORFEWEERSICHER 720, K4
MRBGTEZEIH L. L) XD, YIPIZZD7
DKL ENT2DTH o7 (YA TTOTEIZDNT
&, tRak).

CDEHE, =R -TA - Ty AT, KA
M S SALIIC S, MY s @2 E b TS 5
o, Fnsid by Iy Tl EN 2L 0TI R L,
ARSI A R S 72 BB O 72 5 7z

6. ¥ - TJ7vIR: ERIEREES)

V= ADT I T AT A ALIBUT bR HE
EEE, 19644E12 ) - 7 — 7 78— (Tuli
Kupferberg) & & & TGk L @fiiay 7 - N K,
P Trv T ATHD. ZONY FGEKD, Fo 45—
ADINY FREROBEM 2 WiE> T b, »oT, 1ER
D)=V AT —=HEE R TR T O EARER
b LN TRE L3EE] (19484F) & MR L 728
4TS 70 B AR E SN L HEEOHIR % 3 A 72 K
HAs, FOHER “fug” ICE R 2LV EEEICH
¥ %, W 77 v 7R Fuck You & Ff, BRENHR
Tk TH o7z, /2L 21, “Coca-Cola Douche” &
WA TE, BATARICI S I — 5 THRETIUSEE L
i w), BEFZLLONICELS N TW ARG
x93 % BEA &GS L7z, “Slum Goddess” Tld, £
L CHEBERZ LM Er 1 —F 7 AICRBL, VX4
& TN — AR FIZHEE THo T b,

Y77y Z AOMBNI KT 5 P R s &
EFE S Moz “CIA Man” 1, CIA OMbEEERE
THE, 77 F303%, HEWNRER: SRS D % R
L. “Kill for Peace” IZ, [KUC AL ZWIIZLTL
Tz, FHIOLORS] L T7r—2 -0y rOH Ty
RIS TH, MIBEOROHE L /a7 A7 %
WiZEzfb L7z,

P T 7w T ADINT =XV AE, T—FT &
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Tav IR JEAOWR LG . F0
RFNVEDT19674 @ “Exorcism of the Pentagon” T&H 5.
Y77y FARERBE (KT8 T) () B
TWDLEREL B9 5 (exorcize) &9 NE %MK
WV, R FAIBITARBATAE LA L - PEED
BUF 2 VI A TIEEEL 72,

—IRITEBIR 72D 18, PEREB DL L TEER
TELREDEMEHD, b EAAY VY- A LER
RTFELTo 20, FIICHERMER 2BINL TS
Tx =T A TREHICEL L. 19674100 0T v
YN BIT AT EATHET, VT 7y 7AW
“Exorcism of the Pentagon” #{#HZ2 L, MEREFLV O
Natro 7z, EEIR % ER - 21— &7 358 S o hf
Bl 5.

W Ty FARHCIY a v 7L, 196848
HORTEREERSIVHBEI N2 A TIZBVTLE
Han/, N FEEOEECZ o720 00, H
= AF [y D% (Festival of Life) | & @ L 72
6 HEOELSOMEH & LTS L7
Y—Fr&2o0) LCuy s BREEHGHEEE T TINT
OFHET, NP FAERFOIFENEERLBUGERIZH %
WIF S En)hbniEsrz,

7Y — - aryY— ML, BEEACLRD)OOH o7
ARV MEETH L. HIHEDITHE6 HIZIZY 75
YYAANDESZ LT3 HMIZhIZDHT) — -
I — PRI Do TS, —HfRIZT ) — -
I — T, ABESERTHL I LIZMRT,
HEEZE S / —F v I CTHETLILEL LT LIS
72 PERIFRE A2 EICF A SN O WE o 72,

19684 8 H o R EseaEIRIE, [FAELILH O K
EOBME 2 IEXIHEwm T 5, WOEEZL A X b
otz ZOEFT AT I 2 RELIEERDL HEF)
Eho/z. 1HICANNFATT A HEIZIEXR T F 4
FICE DR B A 72, 3AICEYa
RICHUL USRI EA IS 2 56K, FEZIEX
ANDOBEDO 5 1 L RO 720 DOIW R 1D 5
TEREIRIEA. 4 HICIEF v SRR S
6 HICIZRF o R EmigEE 2 > Twon
N— b - F AT PR EIN. ZL T8 HORER
SEKRETHA. Vary r DR LS

7)) —=-ar

ATELT, LA, JLICHTLHBIEH T,

[y 13, oy 7 - N FOEZEZR 1
Lo, o [FE5EM] A XY N 25l L Cwizds, ¥
7 IR Y5 29, TEECIMNEE R
BEHE L CHEICHz-72 HRMIC, FELTVE
INY RO TEBRIZHZE L7201, MC5EWw) /N>
F—M721F72o72%%, av s - ar¥%—FHYTTE
T o BEHE LTI Y, HYFE O
DFEFR, WERCNEIZL D BRI TENELREL.
ZFOMTIZTLETH®E SN I LR D, HERT
27D, HHHET2HOMFET THEFRP AR TWD
(The whole world is watching) | IREEE 72 V), FZAIC
b, WU —A%2 I LOLTHT7EMPEFEL, B
EABIGICHS Lo b B, &2FREIERE7:
LERD.

19654 IR ENY - 77 v TADT 2 — - T
WISL The Village Fugs %, 7+ —27 7 x4 X&Wn)H
T A =B L =5 ) ) = A SN T 7y
FAFIRE 2T — - 32—V v 7ORBETIERL, X
FHDHNEITUT AN - T — 7 ORBPSTE 12—
L7zblFThsd. TEL—RIEOEEADL L, FEA
DIATY - T4 TVRHBRELI2A XY M AR
i, MEMCFHEAFY— IV - F VY U HBHEAZT
WhZa—I— 7V KRF Ny 7 7 a— K TRO MG
KB, WilEREON—27) —CTOFANI YT 7LV
ANZHEST B2 E[7], LFBORWILEAEIIW,
Tr =T REVH L =)L, [ Tk
WY M) =R TIN— AR EERRELTCLa— ML
Tz 19524F12iE, 74— - =166 E
BN E 21T B 2 L% B 3BT VN A Anthology
of American Folk Music 558 L7z, N)— + A3 A
EWVWOBBERICE AT L= ay s TUNLED
19304FRIZIZFETE S N2T8 B L I — K226, H > b
=R T IW— R, TARLVGEDT +—27 0 7844k
WK L7z, RODIB0ERZRPDT +—27 + YINA N
VOTHMENESTZTVINLATH S,

¥ T 7w FADEEE RO 721960F X121,
FTTIZTUT AN - VT EMENS D v VIVIEFE
LTwiz., &I, 74—=2 -2y h—7% (Va7
YNATA, KT - TATY, TAN-F TR R
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ANYT T AE) PARMEES) L EE)T 5T
TAFEEINNCHHET 2L CAEAN LT B
HFOR-ZITH L TRELZEBR DL LWV HIZBWTIT,
YTy 7 A0S T T A -V Y T OHEEICA
B3, WHIETOFESR, HHIREHEBLAZLE R
L. PEROTOT AN - 2 IR AR &R
B REAL, WEHPOL—F T AL BFERT DK
B2 0 vz, 151k, Sk by 7—128k A,
LAY Sl S N2 M 2 HACHLY H1F, BUAmR D
EEWIZA#E LT [ Rty L7

W77y FARMBT L LETIE, ayT— - A —
AN B APV FHHOEETHSL. F)=v D -
T4 Ly VEWY, Y- AOFEHWSEIZ 70y
T—= A —=ADF - H A FIBEEWIZAANIT V72508
Fo TEGMTHY), ZMERBUGHZEIRD A 7%
59, ERIEEOEF L T/ BIZIE 19504F 83
OYll=a—a—=27mMmnr) =y - JF1 by hbu
= A=A A R CEEERZ E% L X
AL, FEROV -V - Vo a7 AHEER
SR OREE A FF 2 CROGEE) & B L, BT & ol & &
720w <, 1910482 S 504E AT T, e JEHIR
EE 2 A L, #HEEORBEIIRD L7z~—FL vy b -
I =, ZOMKIEATW, Uy —R L]
RO E LTIE, FEREOIA TV - N) 2 b
BIF NG, 19624EDEE The Other America T, T
AT A BIEO BRI T S BORICEE 2 G272 L
ENLNITHH, N) b riEReY— - 74 XD
55 ) v - 7—75—X (Catholic Workers. 7
v 7 BSOS CEBEBFGE) o—BE L CEH)
LTz, INHDTTA D) ALAREDOIRT 774 €
A LDMEfEE L TIRAW T W07y =y P - vy
LyIThHhY, urJ— - A=A -H A FThHo:

7. BKEF

Uy —2ZARAELDOREIIB VT [HEKF
(investigative poetry) | &IESEIGGZ EE L 72, 2
LB FE Rl - SlR S A EHEH)RELEET LTS
O—FThb ZTOHWME Try—FV XL, JBEE FF
DEAEICHY, MEICESVIFELEDOINETLEBLT

FHERATO ZERRE L. BRI, T A T
1, BRENDOA I 2~ ZOMOHEIZL>TH
FEENEL, EMEHBETLIZEXHIEY. o y—2
&, BB L AT S ) A CEELRKEEEAHE) L EZ
7o FIMAMEBRAMZ T, LHERASN - BUGRISC
RICBG T REHDTHY, FAITHDS DR Z L
L, BEZUPRFESEENTHREM2OHRNS LR
AT AEENHDLE L. ZOBEMIZIE, Ty —An
Za—F— I RFETH) Iy LFEAHLL -2 LR
LTwaElEibhs wiynd, HAFY T v TIER
FEHPBEHREEL TR TR THonHTHS.
BRFOFEEHOTEDLNREMED, The
Family (197145) TdH 5. 19694E8H, F ¥ — VX -
RV VEWRDOFT b ZBEOI vy - T4 M
ABRELLZFEFICONT, HHREEZILDETLH
BEEDTHEINL )Y - 7423y Thb, 1
N—=Tb - 7Y RN TIE, FEEFATERZRIC, KOXD
\Z The Family # 5L 72,

DT — FRPILR 2 L Z B RAS, —FE D R iR
W Ty FYIN PN GEEETH L. oy — A,
W OBCCR/NFM 2 o 2 TR 2 i 2
TBY, BLLZDOHNIMET 2 EHE L Tz bid,
[ - 7739=] % [WiL] »25vid [FA b BHK
Bl OX) EMIHLTAZEAMETHS 72725
J. Lal, HiEe) LaHEE 222 R 5 %
BEEHLTBY, 2Ol THLAAREITZLY
BEKREZLL, LN 0L o TnD. O
B/ — MROSUEIE, FREFE#T, BEROEE L
AT 5 LT, BN IEMERE LR L T
Wh. B, EELEEH OFTFR [ERGEA] 12X
LA Em e R SR $7259 L, @Y HhD
CERTAILIEHBD, vV EZOEREZIZHT
LEFIZNEKRTTHIICFE-THEY, FHPzBL TR
HLWHDTH LD EWHEIZE 2 T 5 (8]

MVv—=> - BR=F 14O [&I] (19654) £ =«
FIVE - TF 000 [RAMUEERE] (19664F) b,
YUV U BRANBEMRBRICEBR e E R R v
T4 a MEmThDL LELENL, WEHEOR



FMREVEIZFORBATANIZH D, HY TV
S 21X, VU —AD The Family 13480 TRl <
W, RRRS, Yy -2k, Z)AMNTTIOED X
I [T REPIEN] THY, FHCHET LB AR
FERLERE FERYNCZ o TRYIT 27215 C, 2212
D - RO D DB FESIZE A RS20 7%
W, FO0, ERBRE L TCIHBEAICRITS. L
L, ZUVAMTIDPELLIEHBL TS L)1, Z
WY ¥ & — ADSCERIIIRIT 2205 Tid kv, R
Ao Bz G ok)B=a—-Tx—F1
AL EmaEL 2 ENTEZEITZ LarLl,
G ENEERWICHR L. @0/ v - 71423
YOVBRET AT I TATEMFETHILT, vV
AR BRERTLIHEZEDIPLIZROFEHADOON 7R &
%, ORI R L o THFICEKB L 72
SHEOVHPRLFEEHCTOHHARTETHL Z L
EHBADOELMADPBNT D, DF D, The
Family (2, WUEMICK TNV a T D THDH. Wik
PEEPEREL, FELRITL W) EZEE, TLe b
ORFEEE L LIS

By — ADHKRFE, FAFY-VX - F LU
DIENE L7z [#45% (projective verse) | OBE % %
FTWa. Ay i, v BRI A EL -
MAMBFEZ HFS 5 720 OREBIN A O 2B A
LR, FAE [HFEREMESE] &L THEDT .
2%, FAOHFIIITFEWNEFEELLICL LT
59, FERMIZERRH ST RHT LY — Ve LTH
WHEREZEEZT-

1976 D~ = 7 = A b Investigative Poetry |23\
T, By -2, FFE- CHELH - ESEEL
TNO X TINS5 HEEIRR L 2bIT 7205,
ZOWREIZIE, FHPBELWFEEOLREZ BN, FiX
HELOMEERLEMIIERS>TLE ) L) B
DE)BRLDONH o7z FEAND D VITLEROEENL,
HOZH & BUARK - thasRELZ AL, FoHk
L, T2 82Hhb. o F—RFZH BT
H. 3O TEHIRo72k010, BEREARDD
DHFEELRDEZRETHD] 9. 2L, Fry—2
DEMICHTEEENRTEND. Thabb, ik
BEMZ IR D L RE W) IEDE &)

HEIZREINT V5.

COLHIZRTHCE, fERELTOY Y& —2AD
ERFIELMEZTOENE S L TEDLL RV LI
Bbhsrrd Lizw, LaL, FEEIZEZ o
EICBU 2SRRI, BEMEEOZNEITKRE

Bied ¥r¥—A0XFKE—FTERAE, 37—
ValTh b 2F N, Rl HVEREE RO R T
BHE T B ETH A, The Family D4, BEE
¥ HHTOIHS, 1y VYa—dEE, HHRE &
WMRETHFI T A TEBERLTWAS, f Y Ea—
FHESEILZZOIIM) b Ho7o. FIHER
FROMKS D ITMELIZE TR, FEFERLETL L&
X, AMY—=PMRAIZMATE®RTTES () “10050
Ciero Drive”), HEFIZIZVEEEF TEX (F] © “May
2,1968"), HOF AV A - TL—bDF v 3x— (i :
“CSY 087") £ THL LW JLIRMAY TH 5.

BRFOFEEHWIMoERE LTk, B
BHol2FHANT LY - XU A= DIEEE The Poetry
and Life of Allen Ginsberg (20004F) 23Z17 5 1L
L. MR <T, YU —AFF L AN—-TOHEE
7, &0 7 9 4% —, FBI (Federal Bureau of
Investigation) 12X % ¥ A N— VB MEEL &%
ZFOFFHEWML, 25—V aITHRL TV 5.

8. i

KFgTIX, T F-Hr¥—20EBxHEc, Zie
BUEDOBRIZOWTHE LT &7z 20Hfd R 5 % R
WD L, VHERLFFR - FAYDLHIZ, ERED
Wy TEY P EN R TaNT Y OER E LT
FHELZB, &2 VI RERBOT 2 7D X912,
BUR DB BUR & U CEMR & 38 L 72 B3l T &
B, INHIEEWT NS BUGHET O TEIZ X =R
THY, EMROEMEIHRSNES D 2 H 0 ho72.

N LT, ¥ —ZADT 77474 XL,
BRI - REZREZIIBWT, BEROMARTY
DFBl 2 T L 22056, ZEff 2R EHIZHKE 2T S
HMLWHERZIR LI EE R 5. HOEE ORI,
Fuck You, ©—=X - 74 - T 7AW 7, ¥+ T7v
TARENS ISR AT AT RBLT, EfiizHCH
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M 2 B SIERLL, FL BB & S ¥ 72
HZH D, Ziuk, DIY W& dEmEky Aty F7—2
WIS LTz, BB KR SULESR ST
a2 bo# Y RREIRIS H il % REFIC, i 2 )
B LA S ) L, Ao FE L L7z
P ADFEKIE, XY IV T L B
FNCHER L 72, S L AEEED Y1 Va vk,
19604E( T X ) DI ¥ —HVF v — OB TH
AL L 72FBl e AT I ENTE L. EfiORED—
DU, BRYEAENIRILSELETRRIIRT LT
HDH. 1960ELDT X)) AT, Fry—REZ OREE
RUE L CTHW

MR E IV FERICEG L, U ER T aE
B LG SEIMBEEME BT IEN, HrF—20
TITATAALDREERTHL, T, EMIER
F# - REFHREFHTICBWTHRARE L THALE
DNERBLELZ ERFH L FICHRAD L H 12,
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&, EMWEFEICEDT 77474 ALEBBELEHE
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On the “New Description of the Kurile Islands. Based on a Russian Original (1783)"
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" der RKurilifden Infgln
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